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CAHAPHUII IOOPYHJIA KOJUVIEK CTYAEHTTEPHU YYYH TIATPUOTU3MIHN
TAPBUAJIOOHYH INPAKTUKAJIBIK 7KOJIY " KAHA OIITUMAJIJALITBIPYY
CTPATEI'USAJVIAPBI BOIOHYA U3NJ1100 — KBIPI'bI3 PECITYBJIMKACBI MEHEH
KBITAHM 3J1 PECIYBJIMKACBIHBIH OPTOCYHJIAT'BI CAJIBIIITBIPMAJIYY KO3
KAPAIIKA HET'U3JAEJII'EH

Annortauusi: CaHapuIl JTOOPYHYH IIApTHIHIA MaajbIMAaTTBIK TEXHOJIOTHSUIAD KaHa OHJIAWH
Me/Ia YHHBEPCHTET CTYACHTTCPUHHH OKYYCyHa, JKalllOOCyHa JKaHa COLMAIIBIK 63 apa
apaKeTTeHYYCYHO TePEH CHHUII, CAITTYY MAaTPUOTTYYIIYK TapOUSCHIHBIH PAKTUKAIBIK JOpMaIapbiH
’KaHa ONeEpaIMsUIBIK JIOTUKACBIH CHCTEMalyy TYpAe Kaipa Ty3YY 3apbULIBITBIH JKaparart.
Canprteipmanyy OmwimM Oepyy Ke3 KapalllblHaH anranja, oyn makanana Keipreiz PecryOmukacsl
xaHa Keitait On PecyOnukacel n3nigee oObeKTHIEpU KaTapbl albIHBIN, CAHAPUITHK MIapTTapaa
YHUBEPCUTET CTYJEHTTEPU YUYH MATPUOTTYYIYK TapOUSICHIHBIH HETM3TH MPAKTUKAIBIK KOJII0PYH
JKaHa OmNepalusIblKk MYHO3/IOMOJIOPYH CUCTEMalyy Typle Tanjaan usiraT. CaHapunTuk miatdopma
MPAKTUKACHL, OKYY MPOrpaMMachiHa HETU3/IEJITeH MPaKTUKa, UIll-apaKkeTTepre Heru3AereH npakTuka
JKaHa Kell TapanTyy KbI3MaTTallyy MPaKTUKAChl CHIAKTYY ap KaHai >KOJ TYpJIepyHe cepen calyyra
HEeru3JIeNreH Oyn Makana/ia 9Ky ©JKOHYH YHUBEPCUTETTEPUHUH OPTOCYHAArbl MPaKTUKAa MOAEITUH
TaHA00, ONEPALIMSIIBIK MEXaHU3MJIEP KaHa U KY3YHAeTy HaTblikanap 00roHYa alibIpMavbLIBIKTAP
CaJIBIIUTHIPbUIAT. M3Un166/10 KBIPTbl3 YHUBEPCUTETTEPU CAHAPUNTHK HATPHOTTYYJIYK TapOUsIIoO0
MPAKTUKACBIHIA MAJaHWi HACHTTYYJIYKTY OMroTyyra >kaHa SMOILMOHANBIK TaXkphliibara 6acbiM
JKacarl, MPAKTUKAIBIK KOJIJAOPYHAA KYUTYY a4bIKTHIKTHI jKaHA MaJaHHH >KaKbIHABIKTHE KOPCOTOpY,
OMPOK TYPYKTYYyJIyKTa jKaHa CUCTEMAaJIbIK HHTETPAllUsa KEMUYMIUKTEPAU KOPCOTOPY AHBIKTANITaH.
Keitali  yHuBepcurerrepu — 1uardhopMmanapiblH, — KypCTap[blH  JKaHAa  UII-9apaiapjblH
KOOpJAMHAIMAJIAHTAH MINTEIIN apKbUIyy CaJbIIITHIPMallyy WHCTUTYLHMOHAJAIITHIPBIIraH >KaHa
HOPMAaJIAIITHIPBUITaH MPAKTUKAIBIK CUCTEMaHBbI TY3YIITY, TYPYKTYYJIYKTa ’KaHa KaMTyyJa ONyTTyy
ApTHIKYBLUIBIKTAP/IBI KOPCOTYIITY, OHPOK OIION 3J€ Y4ypla MPaKTHKAIBIK (opManapaarsl
KOHBEPI'eHIUS KaHa CTYJCHTTEPIUH JKETUIICU3 KAaThIIIYyCY ChISIKTYY MOTEHIUANIYY Keireinepre
Tym OGomymTty. CamplITEIpMayy TalA00 CaHAPUNTHUK TEXHOJOTHS MAaTPUOTTYYIyKKa TapOUsIIoo0
NPaKTUKACBIHBIH HATBIIKATYYIYTYH aBTOMATTBIK TYPJ® KOTOpyJIaTHai TypraHblH KOpCOTYI TyparT;
aHbIH OmmM Oepyy Taacupu OommmmM Oepyy ¢uiocodusceiHa, HHCTUTYIIHOHAIABIK MEXaHU3MIEPTe
JKaHa TIPAKTHKAIBIK >KOJJIOPAYH AW3aliHbIHA abnaH Ke3 KapaHnabl. Byn makamaga caHapHIITHK
NaTPUOTTYYJyKKa TapOWSUIOOHYH MPAKTUKAJIBIK JKOJIOPYH CalBIIITBIPpMAYy KO3 KapaliTaH
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NCCJEJOBAHUE MPAKTUYECKOI'O IYTU U CTPATETUM ONITUMU3ALIUUN
NATPUOTUYECKOI'O BOCIIUMTAHMSA CTYJIEHTOB BY30B B [IU®POBYIO SIIOXY
— HA OCHOBE CPABHUTEJIBHOI'O AHAJIM3A MEXJIY KBIPT'BI3CKOM
PECHIYBJIMKOH U KUTAVMCKOHN HAPOJTHOM PECITYBJIMKOM

AnHoTanus: B xoHTekcTe undpoBoii 3moxu HHGHOPMALIMOHHBIE TEXHOJIOTUU U OHJIaH-MeI1na
IyOOKO MHTETPUPOBAHBI B MpoOIlecC 00yUEeHHUS, )KU3Hb M COIMAbHOE B3aUMOJICHCTBUE CTYICHTOB
YHUBEPCUTETOB, YTO TPeOYyeT CUCTEMHON PECTPYKTYPHU3AIMH MPAKTUIECKUX (HOPM U ONepariioHHOMI
JIOTUKU TPAJULIMOHHOTIO TMATPUOTHYECKOro BocnuTaHud. C TOUYKU 3pEHUS CPABHUTEIBHOTO
o0Opa3oBaHmUs, B TaHHOW paboTe B KaueCcTBE 0OBEKTOB HCCIE0BaHUS paccMaTpuBaroTcs Kolprei3ckas
Pecny6inka u Kuraiickas Hapoanas PecryOnmka, cucreMaTndeckd aHATU3UPYIOTCS OCHOBHBIC
MPAKTUYECKHUE ITyTH U ONEPALMOHHBIE XapPaKTEPUCTUKH NATPUOTUYECKOTO BOCIIMTAHUSA CTYJIEHTOB
YHUBEPCUTETOB B YCIOBUAX ITU(POBOH cpenbl. Ha ocHOBe 0030pa pa3IiyHbIX TUIIOB My TEH, BKITFOYAS
MPAKTUKY Ha IMUGPOBBIX MIAaTGOpMax, MPAKTUKYy HA OCHOBE YUYEOHBIX NpOTrpamMM, MPAKTHKY Ha
OCHOBE NPAKTHYECKHUX 3aHIATHUH M NPAKTUKY C yYaCTHEM MHOTMX 3aMHTEPECOBAHHBIX CTOPOH, B
paboTe CpaBHUBAIOTCS Pa3IuYHUs MEXKIY YHMBEPCUTETaMH JBYX CTPaH C TOYKH 3pEHHUsI BBIOOpA
MOJICTT TPAKTUKH, OIEPAIMOHHBIX MEXaHU3MOB WM (DaKTHUECKHUX pe3ysibTaroB. McciemoBaHue
MOKa3bIBAECT, YTO KBIPTBI3CKUE YHUBEPCUTETHI B CBOEHM MpaKTHKE IU(POBOTO MATPUOTHUECKOTO
BOCITUTAHUS JIENIAIOT aKIEHT Ha MNPOOYXKIEHWU KYyJbTYPHOW HIACHTUYHOCTH W SMOIMOHAIBHOM
OTIBITE, JEMOHCTPUPYS BBICOKYIO OTKPBITOCTh M KYJBTYPHYIO OJIM30CTh Ha CBOUX IMPAKTUYECKUX
MyTSAX, HO BCE €II€ UMEIOT HEIOCTAaTKM B YCTOMYMBOCTHM WM CHCTEMHOM HHTerpauuu. Kuraiickue
YHUBEPCUTETHI, Onaromaps CKOOPJAMHHUPOBAHHOMY (YHKIIMOHUPOBAHHUIO IUIATHOPM, KYpPCOB H
MEpONPUATHI, CO3JaT OTHOCUTEIBHO WHCTUTYLHMOHAIM3WPOBAHHYKD W CTAHIAPTU3UPOBAHHYIO
CHUCTEMY TMPAKTUYECKOW TMOATOTOBKH, JIEMOHCTPUPYIOUIYIO 3HAUYMUTENIbHBIE MPEUMYILECTBA B
CTaOMJIBHOCTH M OXBAaTE, HO TAKXKE CTAJTKUBAIOTYIOCS C MTOTEHIIMATBLHBIMH MTPOOJIeMaMu, TAKUMH KaK
KOHBepreHiys GopM MPaKTUKH U HEAOCTATOYHOE ydacThue CTyJAeHTOB. CpaBHUTEIBHBIA aHAIH3
MTOKa3bIBAET, YTO IIU(POBBIC TEXHOJIOTHH HE aBTOMATHYECKHU MOBHITIAIOT 3()(PEKTUBHOCTD MPAKTHKN

392


mailto:15137390213@163.com

2025, Ned/3

MaTPUOTUIECKOTO BOCITUTAHUS; UX 00pa30BaTeIbHOE BO3ACHCTBUE B 3HAUUTEIIHHOM CTETICHH 3aBHCHUT
oT oOpa3oBatenbHON (uIocohrn, HHCTUTYIIMOHATBHBIX MEXaHHU3MOB M Pa3paOdO0TKH MPAKTHUECKUX
HampaBiieHui. B maHHOW cTaTbe yTBEpXKIACTCS, YTO ONTHMH3ALMUS MPAKTUYCCKUX HAIpaBIICHUH
UPPOBOT0 MATPHOTHUECKOTO BOCTIUTAHUS C CPABHUTEILHON TOYKH 3PEHUSI MOXKET CIIOCOOCTBOBATh
BBICOKOKQUECTBCHHOMY M YCTOHYHNBOMY Pa3BUTHIO MTATPHOTHYECKOTO BOCIIUTAHHS CPEIIU CTYICHTOB
YHHBEPCHTETOB B IIU(PPOBYIO ITOXY.
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obpazoBanue; Keipreisckas Pecniyonnka; Kuraiickas Haponnas Pecniyonnka; nugposas miardopma;
BOCIIUTaHKE [ICHHOCTE; BhICIIee 00pa3oBaHue
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RESEARCH ON THE PRACTICAL PATH AND OPTIMIZATION STRATEGY OF
COLLEGE STUDENTS' PATRIOTISM EDUCATION IN THE DIGITAL AGE
-A COMPARATIVE PERSPECTIVE OF KYRGYZ REPUBLIC AND PEOPLE'S
REPUBLIC OF CHINA

Abstract: In the context of the digital era, information technology and network media are
deeply embedded in the learning, social interactions, and daily lives of college students, leading to a
systemic reconstruction of the practical forms and operational logic of traditional patriotic education.
From a comparative education perspective, this paper takes the Kyrgyz Republic and the People's
Republic of China as research subjects to systematically analyze the main practical approaches and
operational characteristics of patriotic education for college students under digital conditions. Based
on a review of different types of digital platform practices, curriculum-based practices, activity-based
practices, and multi-stakeholder collaborative practices, the paper compares the differences between
the two countries' universities in terms of practical model selection, operational mechanisms, and
actual outcomes. The study finds that Kyrgyz universities emphasize cultural identity arousal and
emotional experience in digital patriotic education practices, with their approaches demonstrating
strong openness and cultural affinity, but still showing deficiencies in sustainability and systematic
integration. In contrast, Chinese universities have established a relatively institutionalized and routine
practical system through the coordinated operation of platforms, courses, and activities, offering clear
advantages in stability and coverage, though they also face potential issues such as homogenization of
practices and insufficient student participation. Comparative analysis indicates that digital technology
does not automatically enhance the effectiveness of patriotic education practices; its educational
impact is highly dependent on educational philosophies, institutional arrangements, and the design of
practical approaches. This paper argues that optimizing digital patriotic education practices through a
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comparative perspective can help promote high-quality and sustainable development of college
students' patriotic education in the digital era.

Keywords: digital era; college students; patriotic education; practical approaches; national
identity; comparative education; Kyrgyz Republic; People's Republic of China; digital platforms;
value education; higher education

1 Research Background and the Proposal of Practical Orientation
1.1 The Deep Restructuring of the Practical Forms of College Students' Patriotic Education in
the Digital Age

Against the backdrop of rapid digital technological advancement, the operational logic, teaching
models, and value education approaches in higher education are undergoing profound
transformations. The widespread application of the internet, mobile devices, social media, and
algorithmic recommendation systems has digitized college students 'learning activities and daily
lives, with their value formation increasingly embedded in cyberspace. International sociological
research on education consistently posits that digitization represents not merely an upgrade of
teaching tools, but a social process fundamentally reshaping the structure of educational practices
(Castells, 2010; Selwyn, 2016). In this context, the practical forms of patriotic education for college
students inevitably undergo restructuring. Traditional patriotic education primarily relied on
classroom instruction, thematic activities, and centralized educational arrangements, emphasizing
institutionalization, centralization, and standardization. However, in the digital era, students'
understanding and emotional connections to their nation, ethnicity, and society are increasingly
shaped through fragmented information exposure, situational emotional experiences, and networked
social interactions. Bennett (2008) noted that young people's civic consciousness and political
attitudes have shifted from being "taught" to being "formed through participation," a transformation
that fundamentally challenges value education practices. In this sense, patriotic education in the
digital age extends beyond campus boundaries or specific timeframes, evolving into a continuous
process permeating students' daily digital lives. The focus of educational practice has gradually
shifted from "organizing activities" to "constructing situations", and from "one-way indoctrination" to
"interactive guidance". This change makes the design of practice paths become the key variable of the
success or failure of college students' patriotic education in the digital era.
1.2 The Realistic Tension Faced by the Existing Practice Model of Patriotism Education for
College Students

Although digital technology provides new tools and platforms for patriotism education among
college students, its potential has not been fully unleashed in practice, and to some extent, it has
amplified the inherent contradictions of existing practice models. Foreign research on the digitization
of value education points out that without systematic design, digital practices are prone to fall into the
dilemma of "technological superposition rather than model transformation" (Osler & Starkey, 2005;
Selwyn, 2016). In such cases, digital technology not only fails to enhance educational outcomes but
may also undermine the seriousness and depth of patriotism education. In the context of Kyrgyz
universities, patriotism education practices have long been primarily cultural activities, historical
commemorations, and symbolic rituals, which have positive significance in strengthening national
cultural identity. However, under digital conditions, such practices often exhibit short-term and event-
driven characteristics, making it difficult to achieve sustained educational impact. Laruelle (2018)
notes that in multi-ethnic societies in Central Asia, if patriotism education practices lack a systematic
framework, they tend to remain at the level of cultural symbolism and fail to effectively address the
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real concerns of young people in the context of globalization. In the context of China's universities,
college students' patriotism education practices have strong institutionalized and standardized
advantages, but during the process of digital transformation, issues such as homogenization of
practice forms and insufficient student participation have also emerged. Fairbrother (2019) argues that
when educational practices over-rely on institutional frameworks while neglecting students
'subjective experiences, digital platforms may be reduced to mere' task tools,' thereby diminishing
their inherent educational value. This tension reveals that digitalization does not automatically resolve
the underlying issues in patriotic education practices; instead, it makes optimizing practical
approaches more urgent.
1.3 Theoretical and Practical Significance of Research on Practical Pathways from
Comparative Perspectives

From the perspective of comparative education, the practical approaches adopted by different
countries to promote patriotism education among college students in the digital era reflect their
fundamental understanding of the construction of national identity. Comparative studies have shown
that there is no universal model for patriotism education practices, and their effectiveness is highly
dependent on the historical traditions, institutional environments, and social structures of specific
countries (Smith, 2010; Kymlicka, 2001). Therefore, comparing the practical approaches chosen by
Kyrgyzstan and China under digital conditions can help reveal the logical foundations behind
different models. Kyrgyzstan and China exhibit significant differences in political systems, media
governance approaches, and higher education systems, yet both face the profound impact of
digitalization on the shaping of young people's values. This pattern of "common challenges—
differential responses" provides ideal conditions for comparative research on practical approaches.
Marginson (2016) pointed out that the true value of comparative research lies not in finding the "best
model," but in identifying the applicable conditions and directions for improvement through
differential analysis. Thus, this paper aims not only to summarize experiences but also to provide
theoretical insights and practical references for optimizing value education practices under digital
conditions by comparing the practical approaches adopted by the two countries in promoting
patriotism education among college students in the digital era.
1.4 Research Approach, Practical Analysis Framework and Paper Structure

Based on the analysis of educational concepts and mechanisms in the first two papers, this paper
further advances the research focus from "mechanistic explanation" to "practical response". In terms
of research approach, this paper argues that the practical pathways of patriotism education for college
students in the digital era are essentially a comprehensive manifestation of educational concepts,
technological conditions, and institutional arrangements in specific contexts. Therefore, the analysis
of practical pathways must simultaneously address multiple levels, including platform selection,
curriculum design, activity organization, and multi-stakeholder collaboration. In terms of analytical
framework, this paper summarizes the practical pathways of digital patriotism education into four
basic types: platform-based practices centered on digital platforms, curriculum-based practices
focusing on course integration, activity-based practices using thematic activities as carriers, and
collaborative practices characterized by multi-stakeholder cooperation. By comparing the specific
practices of Kyrgyzstan and China in these pathways, this paper systematically analyzes the
operational logic, practical effects, and inherent issues of different approaches. In terms of structural
arrangement, the second part of this paper will provide a detailed analysis of the main types of
practical pathways for patriotism education in the digital era, the third part will conduct a comparative
analysis of the practice models of Kyrgyzstan and China, and the fourth part will propose targeted
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optimization strategies and implementation recommendations based on the comparison, aiming to
establish a close connection between theoretical analysis and practical guidance.
2 Main Types of Practical Approaches to Patriotic Education for College Students in the Digital
Age
2.1 Platform-based Practice Path with Digital Platform as the Core

In the digital age, digital platforms have become crucial vehicles for patriotic education practices
among college students. Unlike traditional classroom and activity-centered approaches, platform-
based practices emphasize embedding patriotic education content into students 'daily information
environments through specialized or semi-specialized digital platforms. International research on
digital education indicates that platforms are not merely technical tools but "practical fields" with
structural influence, where their design logic, content presentation, and interactive mechanisms
profoundly impact educational outcomes (Selwyn, 2016). Under this model, patriotic education no
longer relies on single centralized events but achieves regular content delivery through digital
platforms like course portals, campus websites, and official social media accounts. Bennett (2008)
argues that this approach shifts value education from "event-driven" to "daily embedded" practices,
gradually integrating patriotic education into students' digital lives. However, the effectiveness of
platform-based practices heavily depends on platform governance capabilities and content update
mechanisms. Platforms lacking interactive design that merely serve information dissemination will
significantly diminish educational impact. From a comparative perspective, the adoption of platform-
based practices across nations reflects differences in educational systems and media governance
philosophies. In countries with highly open digital spaces, such practices emphasize content
accessibility and cultural appeal, while nations prioritizing institutional integration focus on
systematic content organization and value guidance functions. This difference provides an important
analytical dimension for the subsequent comparison of Kyrgyzstan and China's platform practices.
2.2 The Practical Path of Integrating Digital Technology into the Curriculum System

The curriculum-based practice approach stands as the most institutionally grounded form of
patriotism education for college students in the digital age. Its core lies in deeply integrating digital
technologies with course instruction, enabling sustained implementation of patriotic education
through structured curricula. International higher education research consistently confirms that
courses remain the most stable and sustainable vehicle for value education, even in highly digitized
environments (Marginson, 2016). Within this framework, digital technologies not only modernize
teaching methods but also fundamentally reshape course structures and instructional logic. Through
online platforms, blended learning models, and digital resources, patriotic education content is
presented in diverse formats, making abstract national concepts and historical narratives more
accessible to students. Fairbrother (2019) notes that when curriculum design effectively combines
cognitive objectives, emotional engagement, and real-world case studies, digital courses can
significantly enhance the depth and stability of value education. However, this approach faces
practical challenges. Over-reliance on traditional courses may confine patriotic education to
classroom spaces, failing to encompass students 'daily digital lives. Conversely, courses lacking
interactive design risk becoming superficial implementations of digital technology. Osler and Starkey
(2005) emphasize that curriculum-based practices must be integrated with students' active
participation; otherwise, they struggle to achieve meaningful value-based impact.
2.3 Digital Media-based Active Practice Path

The activity-based practice approach has a long-standing tradition in college students' patriotic
education, while the digital era has infused this approach with new forms and content. Through online
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themed activities, virtual memorial ceremonies, digital storytelling, and interactive dissemination,
patriotic education activities have broken through time and space constraints, attracting broader
student participation. Castells (2010) pointed out that social activities in digital media environments
exhibit high communicability, with their symbolic meanings often amplified through online
interactions. In the activity-based practice approach, digital technology primarily serves emotional
activation and social mobilization functions. Through visual elements, narrative design, and
interactive features, these activities can rapidly ignite patriotic sentiments among college students,
creating strong emotional resonance. This approach demonstrates clear advantages in enhancing
participation and ritualistic engagement, particularly suitable for significant commemorative days and
thematic education milestones. However, international research also indicates that if activities lack
sustained planning, their educational effects often exhibit pronounced short-term characteristics
(Bennett & Segerberg, 2013). Therefore, digital activity-based practices need to complement
platform-based and curriculum-based approaches to avoid the fragmentation issues in patriotic
education implementation.
2.4 Comprehensive Practice Path with Multi-Party Collaboration

In the digital era, the implementation of patriotic education for college students increasingly
demonstrates multi-stakeholder collaboration. University administrators, faculty members, student
organizations, and social institutions form collaborative networks through digital platforms to jointly
design and implement educational practices. Marginson (2016) noted that value education in higher
education often struggles to create lasting impact in complex social environments without multi-
stakeholder coordination. The integrated practice approach emphasizes the integration of diverse
implementation methods, building a comprehensive educational ecosystem through coordinated
platform operations, curriculum design, and activity planning. In this model, digital technology not
only serves as a communication tool but also becomes a key instrument for coordinating various
stakeholders. Loader et al. (2014) argued that digital collaboration mechanisms enhance the
coherence of educational practices, transforming patriotic education from isolated incidents into
systematic projects. However, this multi-stakeholder approach demands higher organizational
capabilities and institutional safeguards. Without clear division of labor and collaborative
mechanisms, digital platforms may paradoxically exacerbate practice fragmentation. Therefore, the
effective implementation of integrated practice approaches relies on well-designed institutional
frameworks and continuous practice evaluation.
3 Comparative Analysis of Digital Patriotic Education Practice Models between Kyrgyzstan
and China
3.1 Comparison of Digital Platform Practice Paths: Differences between Open Communication
and Institutional Integration

In the practice path of digital platforms, Kyrgyz and China universities exhibit significantly
different practical orientations, which are concentrated in two path choices: "open communication"
and "institutional integration." In Kyrgyzstan, the digital platforms relied upon for patriotic education
in universities mainly consist of general social media and open cyberspace, with educational content
often reaching college students through cultural institutions, university accounts, or student-initiated
dissemination. The prominent features of this practice model lie in its low communication threshold
and flexible content formats, which better align with the digital lifestyle habits of college students.
Laruelle (2018) pointed out that in the context of Central Asian countries, digital platforms primarily
serve the functions of cultural dissemination and identity awakening rather than systematic
educational tools. However, this open-platform practice also has obvious limitations. Due to the lack
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of unified content planning and platform integration, patriotic education content in the digital space
exhibits a fragmented distribution, with its educational effectiveness highly dependent on the degree
of active participation by individual students, making it difficult to form a sustained and stable
practical impact. From a practical perspective, the digital platforms of Kyrgyz universities primarily
function as "cultural display windows" rather than systematic educational platforms. In contrast,
China universities demonstrate significant institutional integration characteristics in their digital
platform practices. Patriotic education platforms are typically embedded within the overall
ideological and political education system of universities, operating through specialized platforms,
official new media matrices, and curriculum systems to maintain high continuity and visibility of
educational content in the digital space. Schneider (2018) argues that the digital platform practices of
China are not merely technical applications, but rather institutionalized educational arrangements,
with the advantage of closely integrating platform operations with educational objectives. This
difference reflects the fundamental disparities between the two countries in terms of digital
governance and educational systems.
3.2 Comparison of the Practical Path of Curriculum: Different Orientations of Cultural
Integration and System Construction

In terms of the curriculum-based practical approach, Kyrgyzstan and China also exhibit distinct
differences. In Kyrgyz universities, patriotic education is mostly achieved indirectly through history,
culture, and social science courses, with the content emphasizing the understanding of national
historical narratives and cultural traditions. Digital technology primarily serves as an auxiliary
teaching tool to expand learning resources and enhance classroom engagement. This curriculum-
based practical approach helps strengthen cultural identity but lacks clear overall planning at the
curriculum system level, with the goals of patriotic education often embedded within subject teaching.
Chinese universities, on the other hand, have developed a relatively mature systematic model for the
curriculum-based practical approach. The content of patriotic education is systematically integrated
into the curriculum system, achieving continuous and stable practical advancement through
compulsory courses, thematic modules, and digital teaching resources. Fairbrother (2019) pointed out
that a notable feature of China's curriculum-based practice is the high degree of coupling between
value objectives and curriculum structure, making patriotic education not dependent on a single
course or individual teacher efforts but rather an integral part of institutionalized teaching. This model
has obvious advantages in terms of coverage and continuity but also imposes higher demands on
curriculum design and teaching innovation. In comparison, Kyrgyz curriculum-based practice places
greater emphasis on cultural integration and disciplinary autonomy, while China's curriculum-based
practice focuses more on system construction and institutional safeguards. These differences not only
reflect the distinct governance models of higher education in the two countries but also influence the
depth and stability of patriotic education practices.
3.3 Comparison of the Pathways of Activist Practice: The Tension Between Emotional
Mobilization and the Normalization of Practice

In terms of activity-based practice approaches, both Kyrgyz and China universities place high
importance on the role of digital technology in emotional mobilization, but there are significant
differences in specific implementation methods and operational logic. Patriotic education activities in
Kyrgyz universities often revolve around national memorial days, ethnic cultural festivals, and
historical events, with digital media primarily used to expand the reach of these activities and enhance
emotional expression. Such activities carry strong symbolic significance and cultural appeal, capable
of igniting patriotic sentiments among college students within a short period. However, due to their
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event-driven nature, the educational effects of these activities often exhibit distinct phases. Bennett
and Segerberg (2013) pointed out that digital activities, if lacking follow-up practical connections,
tend to fade quickly after reaching emotional peaks. Kyrgyz universities face this challenge in their
activity-based practices. In contrast, Chinese universities place greater emphasis on aligning activity-
based practices with daily educational practices. Digital-themed activities are often integrated with
course learning, platform-based learning tasks, and organizational life, making them part of an
educational practice chain rather than isolated events. This approach helps extend the impact cycle of
activities but also increases organizational and management costs. Comparatively, the differences
between the two countries in activity-based practices reflect distinct balancing methods between
emotional mobilization and the normalization of practice.
3.4 Comprehensive Comparison of Digital Patriotic Education Practice Models in China and
Kyrgyzstan

After comprehensive analysis of platform-based, course-based, and activity-based practical
approaches, a structured comparison can be made between the digital patriotic education practice
models of Kyrgyzstan and China, as shown in Table 1.
Table 1 Comparison of Digital Patriotic Education Practice Models between Kyrgyzstan and China

Comparison dimension Hyargas China
Practical Features of the | open dissemination, | system integration, system
Platform decentralized operation operation

practice oriented course

Cultural Integration, Implicit
Implementation

System construction, explicit
implementation

Characteristics
Practice

of Activity

Highly symbolic and clearly
event-driven

Normalizing is strong, chain
promotion

Digital Technology Role

auxiliary communication tools

structural educational tool

. . . Stabl d highl
Practical advantages high cultural affinity avle . a ey
comprehensive
Main limitations Insufficient continuity formal risk

As can be seen from Table 1, the differences between Kyrgyzstan and China in the practice
model of digital patriotic education stem from the comprehensive influence of institutional
environment, educational governance methods, and cultural traditions. This comparison provides a
realistic basis for proposing targeted optimization strategies in the next section.

4 Optimization Strategies and Implementation Suggestions for the Practice Path of College
Students' Patriotism Education in the Digital Age

4.1 Enhancing System Integration Capabilities of Digital Platforms to Establish Sustainable
Practice Platforms

In the digital era, digital platforms have become an indispensable foundational vehicle for
patriotic education practices among college students. Their functions should not be limited to
information dissemination or event promotion but should evolve toward systematic, long-term, and
educational approaches. Comparing the practical experiences of Kyrgyzstan and China reveals that
the key to whether digital platforms can exert sustained effects in patriotic education lies in their
integration into the overall education system. Foreign research on digital education generally points
out that when platforms lack clear educational objectives and institutional support, their educational
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impact often exhibits short-term and fragmented characteristics (Selwyn, 2016). For Kyrgyz
universities, it is necessary to gradually advance the integrated development of digital platforms for
patriotic education while maintaining the openness of digital spaces and cultural diversity. By
incorporating scattered cultural resources, course materials, and event information into a relatively
unified platform framework, the continuity and traceability of educational practices can be enhanced.
At the same time, it is essential to avoid simplistically equating platform construction with
technological upgrades. Instead, relatively stable mechanisms should be established in content
planning, interactive design, and operational evaluation to make digital platforms truly serve as the
"practical hub" for college students' patriotic education. For Chinese universities, building upon their
relatively well-established platform systems, greater emphasis should be placed on the refinement and
differentiated development of platform functions. Comparative studies indicate that a single platform
bearing excessive educational tasks can easily lead to student fatigue. Therefore, it is necessary to
design the platform functions in different levels according to different educational objectives and
characteristics of students, so that the platform can not only maintain the institutional advantages, but
also improve the use experience and educational effectiveness.
4.2 Deepening the Integration of Curriculum and Digital Technology to Enhance the Intrinsic
Depth of Patriotic Education Practice

Courses have always been the most stable and enduring vehicle for patriotic education in the
practice of college students. The digital age has not diminished the importance of courses but rather
imposed higher demands on their implementation. Research on higher education abroad indicates that
truly effective digital course practices should achieve deep integration of technological tools, teaching
content, and value objectives, rather than simple superposition (Marginson, 2016). This perspective
holds significant implications for universities in both China and Kyrgyzstan. In the context of Kyrgyz
universities, patriotic education is often implicitly integrated into disciplinary courses. In the future,
while respecting disciplinary autonomy, it is essential to further clarify the value objectives within
courses and leverage digital technologies to enhance the coherence and visibility of course practices.
For instance, through digital resource sharing, online discussions, and case-based teaching, patriotic
education content can create a lasting impact in course practices rather than being presented in a
fragmented manner. In the context of Chinese universities, course-based practices already have a
strong institutional foundation, but during digital transformation, it is still necessary to avoid the issue
of formalization in course practices. Comparative studies have shown that when digital courses
overemphasize task completion at the expense of students 'subjective experiences, their educational
effectiveness will significantly decline. Therefore, it is necessary to innovate teaching design and
reform evaluation mechanisms to make course practices focus more on students' depth of
understanding, emotional experiences, and real-world relevance, thereby enhancing the intrinsic
effectiveness of patriotic education.
4.3 Optimizing the Design of Digital Activity Practices to Enhance Emotional Engagement and
Continuity

Activity-based practice plays an irreplaceable role in mobilizing emotions in college students'
patriotic education, but its effectiveness is highly dependent on the quality of activity design and the
degree of integration with other practical approaches. Foreign research on digital social movements
and value education indicates that if activities lack sustained mechanisms, their emotional effects
often fail to translate into stable identification (Bennett & Segerberg, 2013). Therefore, the
optimization of digital activity practices should focus on addressing the structural issue of "strong
emotions but weak sustainability." In Kyrgyz universities, digital activity practices can further
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enhance post-activity reflection and extension while maintaining cultural symbolism and ethnic
characteristics. For example, through online discussions, digital creation, and curriculum integration,
the emotional experiences generated by activities can gradually be internalized into stable
identification. For Chinese universities, it is necessary to prevent the dilution of educational effects
despite the increase in activity frequency by ensuring the normalization of activities. By improving
the relevance and depth of interaction in activity content, the educational value of activity practices
can be enhanced.
4.4 Establishing Multi-Party Collaboration Mechanism to Promote Sustainable Development of
Digital Patriotic Education Practices

The practice of patriotism education for college students in the digital era is no longer a task that
can be independently accomplished by a single entity, but rather a systematic project requiring
collaborative efforts from multiple stakeholders. Comparative studies have shown that when
university administrators, teachers, student organizations, and social institutions can establish stable
collaborative relationships through digital platforms, the practice of patriotism education is more
likely to produce lasting impact (Loader et al., 2014). For Kyrgyz universities, building a multi-
stakeholder collaboration mechanism helps address the issues of fragmented educational resources
and insufficient sustainability of practices. By clarifying the role division among different
stakeholders in digital practices and leveraging digital platforms to achieve information sharing and
coordinated operations, the overall effectiveness of practices can be enhanced. For China's
universities, the focus of multi-stakeholder collaboration lies in improving the quality of collaboration
rather than simply expanding the scope of participants. By optimizing collaborative mechanisms, the
flexibility and innovation of educational practices can be strengthened. From a comparative
perspective, multi-stakeholder collaboration does not undermine institutional advantages but rather
represents a rational response to the complexity of educational practices under digital conditions.
Only with the support of collaborative mechanisms can digital patriotism education practices achieve
long-term, stable, and endogenous development.
5 Conclusion and Comprehensive Insights from Practical Research
5.1 Main Conclusions of the Research on the Practice of College Students' Patriotism Education
in the Digital Age

Under the background of the digital era, the practical forms, operational paths, and educational
logic of patriotism education for college students have undergone profound changes. Building on the
analysis of educational concepts and mechanisms from the previous two studies, this paper further
systematically compares the specific practices of promoting patriotism education for college students
in universities of the Kyrgyz Republic and the People's Republic of China under digital conditions,
focusing on practical approaches and optimization strategies. The study reveals that digital
technology has not diminished the practical necessity of patriotism education; instead, by reshaping
the educational practice field, it has made the practical path a key variable influencing educational
outcomes. Overall, Kyrgyz universities emphasize cultural identity arousal and emotional experience
in their digital patriotism education practices, with their approaches demonstrating strong openness
and cultural affinity. However, they still fall short in terms of sustainability and systematic integration.
In contrast, Chinese universities exhibit clear advantages in institutionalized and systematic practices,
having established relatively stable practical systems through the coordinated operation of platforms,
courses, and activities. Yet, they face issues such as homogenization of practice forms and insufficient
student participation. Comparative research indicates that the differences in practical approaches
between the two countries stem from the combined influence of institutional environments,
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educational governance models, and cultural traditions, rather than inherent disparities in digital
technology itself.
5.2 Theoretical Significance of Comparing Digital Patriotic Education Practice Paths

Theoretically, this study expands the research perspectives on value education and national
identity construction in the digital age. While existing studies primarily examine digital technology's
impact on patriotism education at conceptual or institutional levels, our comparative analysis reveals
how digital technologies are "institutionalized," "contextualized," and "normalized" in educational
practice. This discovery challenges the simplistic view of digital technology as a neutral tool,
emphasizing that its practical effectiveness depends on structural arrangements within educational
systems. Furthermore, our comparative analysis demonstrates that there is no single optimal model for
patriotism education practice. Different countries can develop differentiated approaches under similar
digital contexts. These findings provide significant insights for discussions on the diversity of value
education practices in comparative education, while also offering empirical support for further
developing theoretical frameworks for patriotism education in the digital era.
5.3 Practical Implications of College Students' Patriotism Education under Digital Conditions

From a practical perspective, the research in this paper provides multifaceted insights for
optimizing patriotism education for college students in the digital era. For Kyrgyz universities, the
future lies in gradually advancing the systematic integration of practical approaches while
maintaining the openness of digital spaces and cultural diversity. This can be achieved through
platform development, curriculum collaboration, and activity extension, thereby enhancing the
sustainability and stability of patriotism education practices. For Chinese universities, it is necessary
to further improve the flexibility and participation of practical approaches while maintaining
institutional advantages, so that digital practices better respond to the subjective needs and practical
concerns of college students. More importantly, comparative studies have shown that the optimization
of digital patriotism education practices does not simply rely on technological upgrades, but requires a
virtuous interaction between educational concepts, institutional design, and practical implementation.
Only on this basis can digital technology truly be transformed into an effective tool for promoting
high-quality development in patriotism education.
5.4 Limitations and Future Research Directions

While this study systematically analyzes patriotic education for college students in the digital era
through practical approaches, several limitations remain. Firstly, the research primarily employs
comparative analysis and literature review methods without incorporating large-scale empirical data,
leaving quantitative evaluation of educational effectiveness across different implementation paths
underdeveloped. Secondly, as digital technologies and platform ecosystems evolve rapidly, emerging
technological forms at different stages may exert new influences on practical approaches. Thirdly, the
comparative scope is currently limited to the Kyrgyz Republic and the People's Republic of China.
Future research should expand comparative frameworks to enhance the generalizability and
explanatory power of conclusions. Building upon this framework, future studies could adopt survey
methods, interview studies, or mixed-method approaches to conduct more detailed empirical analyses
of digital patriotic education practices. Additionally, it is essential to examine the potential impacts of
emerging technologies like artificial intelligence and algorithmic recommendations on shaping
students' values and national identity, thereby advancing research on patriotic education in the digital
age.
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