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JKOT'OPKY OKVY XAWJIAPBIHJIA KOII MAJTAHUSTTYY XXAHA CTYJIEHTTEPTE
BATBITTAJITAH BUJIMM BEPYYHY UIIKE ALIBIPYYHYH IICUXOJOT USJIBIK-
[IEJJIAT'OI' MKAJIbIK KOUT OMJIOPY

[ICUXOJIOTI' O-IIEJAT OT'MYECKUE ITPOBJIEMbI PEAJIU3ALIMU ITOJIMKYJIBTYPHOI'O 1
JIMYHOCTHO-OPUEHTUPOBAHHOI'O OBPA3OBAHUS
B BBICILEM LIKOJIE

PSYCHOLOGICAL AND PEDAGOGICAL PROBLEMS OF IMPLEMENTING
MULTICULTURAL AND PERSONALITY-ORIENTED EDUCATION IN HIGHER EDUCATION

Kbickaua wmyHe3meme: Makanaga >KOTOPKY OKyy JKailapplHAa Kel MAaJaHUATTYy IKaHa
CTYJIGHTTEpre OarbiTTairaH OWIUM OEpyyHY WINKE allbIpyyHYH TMCHXOJOTHSUIBIK-TICIarOrHKAIbIK
Kelireiinepy kapamar. Herusru KeWreiliop aHBIKTAITAH: MYTATUMJICPAMH OSKETHINCH3 JaspJbIThI,
OKyydyJapJblH ap KaHIail MaJaHuil KOHTEKCTTEpre aJanTallMsulaHbIIIbl JKaHA METOIUKAIBIK HIITEl
YBITYYNapIblH  YEeKTCAreHIUTH. Aanamjamlyy IIapThIHAAZ OKYydyJdapblH MaJaHUATTap  apayibik
KOMITCTEHTTYYJIYTYH JKaHa WHIMBUAYAJIbIK OHYI'YYCYH KaJbIITaHIBIPYy Y4YYH OYJl  BIKMasapbl
MHTETPAIMSIIOOHYH MAaHUITYYJTYTY HETU3/IC/IreH.

AHHOTamus: B crathe paccMOTPEHBI ICUXOJIOTO-TIEIArOrMUYECKUe MPOOJIEMBl  peasn3aIiu
MOJIMKYJIBTYPHOTO U JINYHOCTHO-OPHEHTHPOBAHHOTO 00pa30BaHuUs B BBICIICH IIKOJIe. BhIeIeHbI OCHOBHbBIC
BBI30BBI: HEIOCTATOYHAS] TOATOTOBICHHOCTh MpENoAaBaTeic, ananTtalys CTYICHTOB H3 Pa3IUYHBIX
KYJABTYPHBIX KOHTEKCTOB M OTPAaHMYEHHOCTh METOIWYECKHUX pa3padboTok. (OOOCHOBaHA BaXHOCTh
MHTETPAIlMA ITUX MOAXOAOB Ui (OPMHUPOBAHUS MEXKKYJIBTYPHOH KOMIIETCHIIMM W HHAWBUIYaTbHOTO
Pa3BHUTHS CTY/ICHTOB B YCJIOBUSIX II00AIH3aIHH.

Abstract: The article deals with psychological and pedagogical problems of implementation of
multicultural and person-centered education in higher education. The main challenges are highlighted:
insufficient preparation of teachers, adaptation of students from different cultural contexts and limited
methodological developments. The importance of integration of these approaches for the formation of
intercultural competence and individual development of students in the context of globalization is
substantiated.

Herusru ce3gep: ken MaJaHUATTYy OwinM Oepyy; KOTOPKY MEKTEN; MaJaHusATTap apajbIK
KOMIIETEHTTYYIIYK; WHKIIO3MBIYYJIYK; MaJaHud Kem TYPAYYJIYK; aanamiantyy; OwiuMm Oepyy ueipecy;
CTYACHTTEPAMH aJanTalysIaHbllIbl; MaJaHUATTap apaiblk ©3 apa apakeTTeHYY; IICUXOIOTHSIIbIK-
MeAaroruKaJIbIK KOUTeiep; TyMaHUCTTHK MaMUJIe; HHCAHABIK OHYTYY.

KioueBbie ci10Ba: MONMKYIBTYpHOE 00pa3oBaHME; JIMYHOCTHO-OPUEHTHUPOBAHHOE OOpa3oBaHUE;
BBICIIAsl IIKOJIA; MEXKYJIbTypHass KOMIETEHIHS; WHKIIO3UBHOCTD, WHAMBUAYaTU3alMs; KYyJIBTYpPHOE
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The modern system of higher education is
evolving within the context of globalization,
fundamentally  transforming  socio-economic,
cultural, and educational processes. The
interconnection of countries and peoples,
accelerated information exchange, migration, and
intercultural interactions emphasize the need to
create an educational environment that
accommodates cultural diversity and the unique
characteristics of each student.

Multicultural ~Education: Multicultural
education has emerged as a pivotal tool in
preparing students for life and professional
activity in  multinational and multicultural
environments. Globalization, while fostering
interconnectedness, also intensifies challenges
related to cultural identity, interethnic conflicts,
and social inequality. In this context, multicultural
education becomes integral to fostering tolerance,
respect for cultural differences, and intercultural
interaction skills. These competencies are
essential for equipping the next generation of
specialists with the ability to navigate complex
global environments effectively.

Person-Centered  Education:  Person-
centered education focuses on the uniqueness of
each student, including their abilities, interests,
and individual learning pace. This approach gains
particular relevance amidst rapid technological
progress, which demands not only professional
knowledge but also adaptability, independence,
and the capacity for self-realization. By
emphasizing the individual, this approach creates
conditions for unlocking each student’s potential,
cultivating critical thinking, fostering
responsibility, and sustaining motivation for
lifelong learning.

Challenges in Implementation: Despite
their importance, the implementation of
multicultural and person-centered approaches in
higher education encounters several psychological
and pedagogical challenges:

Insufficient preparation of educators to
operate in multicultural environments;

Difficulties in adapting students from
diverse ethnocultural backgrounds to the
educational process;

Limited methodological tools and
educational programs that integrate multicultural
and person-centered approaches effectively.

Moreover, global changes driven by
digitalization, the Covid-19 pandemic, and
increasing migration flows have further
complicated the landscape of higher education.
Institutions are compelled to adapt to these new
realities while maintaining the quality and
accessibility of education.

Relevance of the Study: The study of
multicultural and person-centered education is
both scientifically significant and practically
relevant. It facilitates the search for optimal
strategies to create inclusive and adaptable
educational  environments.  Such  research
addresses key challenges in modern higher
education, including:

e Developing
competence;

e Providing equal opportunities for
all students;

e Supporting individual growth in
the face of global challenges.

State of Research: Theoretical foundations
and practical applications of multicultural and
person-centered education have been explored
extensively in  contemporary  educational
discourse. Research in this field spans
sociocultural, psychological, pedagogical, and
philosophical perspectives, underscoring their
importance in training specialists for a globalized
world.

intercultural

. Multicultural Education:
Scholars such as Asipova N.A., Mamytov
AM., and Bessarabova I.S.[1; 3; 6]
highlight the importance of multicultural



approaches in fostering tolerance and

intercultural competence. Akhmerova

N.M., Isakova Ch.B., Ziatdinova F.N.,

and Mukhamadeev 1.G. [7; 8; 9]

emphasize the necessity of training

professionals for effective interaction in
multinational environments, focusing on
the role of higher education in shaping
multicultural educational spaces.

e  Person-Centered

Education: Research by Abakirov A.A.,

Tkacheva S.A., Liseenko V.I., and

Musina L.M., [2; 4; 7] underscores the

significance of personalizing educational

processes to reveal students' potential.

Scholars such as Zadorozhnaya N.P.,

Sharshekeeva K.D., and Nizovskaya L.A.

delve into theoretical aspects, including

the subjectivity of learning and fostering
independence and critical thinking.

Gaps and Prospects: While the theoretical
underpinnings of multicultural and person-
centered education are well-developed, practical
aspects remain underexplored. Issues such as
teacher training, program development, and
addressing barriers in multicultural settings
require further investigation. Additionally, the
adaptation of students from diverse cultural
contexts and the integration of modern
technologies into these approaches call for
continued research. The study of multicultural and
person-centered education is essential for
addressing the complex challenges posed by
globalization, digitalization, and migration. While
significant theoretical and practical advancements
have been made, unresolved issues in
implementing these approaches demand deeper
scientific inquiry and innovative solutions. By
addressing these gaps, higher education can
evolve to meet the needs of a diverse and
interconnected global society.

The Concept and Essence of
Multicultural Education: Analysis of the
Concept, Origin, and Evolution

Multicultural education is a pedagogical
approach oriented toward cultural diversity and
intercultural interaction, which develops in
students those skills necessary for successful
integration into a multicultural society. The

approach is to develop tolerance, respect for
cultural differences, intercultural competence, and
readiness for constructive dialogue among
representatives of different ethnic, national, and
cultural groups.

Origin and Development of the Concept:
The ideas of multicultural education started to
take shape since the middle of the 20th century,
impelled by social and cultural processes under
globalization, migration, and democratic reforms.
These ideas first of all appeared in countries with
high levels of ethnocultural diversity — like the
United States, Canada, and Australia—where the
problems of racial discrimination, ethnic conflicts,
and social injustice were very sharp._In these
terms, the first theoretical basing of multicultural
education within the framework of cultural
pluralism was represented in G. Allport, E. Hall,
and J. Banks' works; thus, the above authors
stressed the need for an acceptance of the given
cultural differences and the involvement of the
content of the cultural diversity in educational
programs._The idea of multicultural education
spread at the end of the 1980s and the beginning
of the 1990s. By that time, a turn was made from
the research of single cultures to the research of
the interaction of cultures within an educational
environment. This was predetermined by the
growing migration processes and the need to train
specialists ready to work effectively in conditions
of intercultural cooperation.

The essence of multicultural education is
to incorporate cultural values and traditions into
the process of teaching to encourage:

e Intercultural Competence;

o Respectful attitudes about cultural
differences;

e Ability to interact constructively
in a multinational environment.
Significance and Prospects: Multicultural

education in conditions of globalization is the way
to provide harmonization of interethnic relations,
social stability. Its implementation enables
preparation of young specialists ready to work in
multicultural teams, open to intercultural dialogue
and interaction. The concept of multicultural
education is further developing under the
influence of modern challenges such as migration
processes, digitalization of education, and the



development of global citizenship. These trends
determine the prospects for further exploration
and improvement of the theoretical and practical
foundations of the multicultural approach in
educational systems.

Goals and Objectives of Multicultural
Education: The primary aim of multicultural
education is to equip students for life and careers
in a world characterized by global cultural
exchanges and diverse societies. Its core goal is to
cultivate well-rounded individuals who can
engage productively with people from various
cultural backgrounds, emphasizing tolerance and
respect for diversity. The key objectives include:

e Encouraging Tolerance;
Enhancing Intercultural Competence;
Promoting Global Citizenship;
Theoretical Approaches to Multicultural
Education: Multicultural education is
grounded in  several theoretical
approaches that shape its methodological

structure:

° Sociocultural  Approach;
Ethnopsychological Approach;
Humanistic Approach;
Multiculturalism as a Social and
Educational Phenomenon:
Multiculturalism is a  pivotal
phenomenon influencing the

progression of contemporary society
and educational systems. Within the
educational sphere, multiculturalism
fulfills several essential roles:

° Creating an Educational
Environment;  Facilitating  Social
Integration; Enriching the

Educational Process;
Person-Centered Education: Theoretical

Aspect

The Concept of Person-Centered
Education; Uniqueness of Personality;
Individualization of the Learning Process; Self-
Realization.

Theoretical Foundations of the Concept:
Lev Vygotsky: Vygotsky emphasized the role of
social interactions and the learning environment.
His concept of the Zone of Proximal Development
underscores the significance of teacher support in
bridging the gap between a student's current and

potential capabilities, forming a cornerstone of
individualized educational strategies.
. Vladimir V.

Serikov: Serikov advanced the idea of
education as a process of personal
development, emphasizing the need to
consider individual goals and values. His
work promotes active learner participation
in the educational experience.

Practical Significance of the Concept:
Person-centered education is particularly valuable
in an era of globalization and rapid technological
advancement. It not only enhances knowledge
acquisition but also develops skills essential for
navigating change and addressing complex
challenges. Recognizing and nurturing each
student's uniqueness fosters creativity, leadership,
and the ability to collaborate effectively.

Principles of the Person-Centered
Approach: Person-centered education rests on
several principles that provide the theoretical and
practical foundation for its application. Key
principles include humanization, variability, and
subjectivity, each addressing specific aspects of
the educational process designed to foster the
learner's personal development.

Humanization: Key aspects of
humanization: Empathetic  attitudes toward
learners: Educators should show respect and
understanding for the unique traits of students,
creating an atmosphere of trust and support. The
educational process should aim to develop skills
such as self-reflection, empathy, and social
responsibility alongside knowledge acquisition.

Variability: Key aspects of implementing
variability: Differentiated approach: Educators
must adapt materials and assignments to
accommaodate learners' varying paces,
preparedness levels, and interests. Incorporating
interactive technologies such as online platforms,
project-based  learning, and  gamification
diversifies and enriches the educational
experience.

Subjectivity: Key aspects of subjectivity:
Active participation in decision-making: Students
should be encouraged to express their preferences
regarding teaching formats, assessment methods,
and course content. Educators should motivate
students to take part in scientific, cultural, and



social projects, nurturing creativity, leadership,
and teamwork abilities.

Humanization, variability, and
subjectivity as principles of the person-centered
approach lay the groundwork for comprehensive
personal development. These principles help
create an educational environment in which
learners are active participants, capable of self-
growth,  self-realization, and meaningful
interaction with the world. In a modern society
that demands adaptability, critical thinking, and
innovative problem-solving, implementing these
principles is particularly crucial.

Theoretical Foundations and Pedagogical
Models: The theoretical foundations of person-
centered education are deeply rooted in the works
of influential thinkers such as Carl Rogers, Lev
Vygotsky, and Vladimir Serikov. These scholars
emphasize the central role of the individual
learner in the educational process and have
contributed to the development of pedagogical
models that prioritize personalization, social
interaction, and self-realization. Their insights
form a robust framework for implementing
person-centered approaches in today’s complex
educational environments.

Carl Rogers: Learner-Centered Education.
Carl Rogers, a pioneer in humanistic psychology,
introduced the concept of learner-centered
education, focusing on the holistic development of
students. His approach is grounded in three key
principles  like  Empathy: Educators ~ must
understand students' emotions and perspectives,
fostering trust and mutual respect, which boosts
confidence and engagement; Unconditional
Positive Regard: Teachers should accept students
without judgment, valuing them regardless of
performance, thus fostering self-esteem and
intrinsic motivation; Self-Directed
Learning: Students should actively engage in their
learning process, exploring topics that align with
their interests and goals, which encourages critical
thinking and lifelong learning. In Rogers’ model,
the educator acts as a facilitator, guiding
exploration and discovery rather than imposing
authority. This aligns with modern educational
demands for adaptability and creativity

Lev Vygotsky: Social Constructivism and
the Zone of Proximal Development. Lev

Vygotsky’s social constructivism emphasizes the
critical role of social interaction in learning. His
concept of the Zone of Proximal Development
(ZPD) describes the gap between what learners
can achieve independently and what they can
accomplish with guidance.

Key aspects of Vygotsky’s contributions
include: Scaffolding: Structured support tailored
to learners’ abilities, gradually reduced as
competence increases, balancing challenge and
support; Collaborative Learning: Peer interactions
help students learn from one another, develop
social skills, and gain diverse perspectives;
Cultural  Mediation: Embedding learning in
cultural contexts enriches the experience and
helps students relate to the material. Vygotsky’s
emphasis on individualized support and dynamic
social interaction aligns seamlessly with person-
centered education principles.

Vladimir Serikov: Education as Personal
Development. Vladimir Serikov expanded person-
centered education by framing it as a process of
personal development. His approach includes:
Subjectivity: Empowering learners to actively
shape their educational experiences by setting
goals and reflecting on achievements; Reflective
Thinking: Encouraging self-awareness and critical
reflection to help students understand their
learning processes and make informed decisions;
Contextual Learning Environments: Creating
adaptive environments that promote creativity,
collaboration, and problem-solving. Serikov’s
work goes beyond academic achievement to foster
emotional intelligence, social responsibility, and
holistic growth, meeting the demands of
contemporary education.

Psychological and Pedagogical
Challenges in Implementation

The integration of multicultural and
person-centered approaches in higher education
faces significant psychological and pedagogical
challenges. Addressing these obstacles is essential
to realize the potential of these approaches
effectively.

Analysis of Barriers to Implementation:
Cultural Barriers; Psychological Barriers;
Institutional Barriers.

The Challenge of a Person-Centered
Approach in a Multicultural Environment:



Implementing a person-centered approach in a
multicultural setting demands careful
consideration of diverse cultural backgrounds,
learning styles, and personal goals.

Balancing Individual and Cultural Needs;
Creating Personalized Learning Experiences;
Overcoming Bias:

Addressing These Challenges: To
overcome these obstacles, targeted strategies are
needed: Professional Development; Institutional
Support; Student Support Services; Promoting
Dialogue:

By addressing these challenges, higher
education institutions can create a supportive
environment that leverages the strengths of
multicultural and person-centered approaches.

Conclusion

The modern landscape of higher
education, shaped by globalization, demands a
reevaluation of pedagogical strategies to
accommodate diverse cultural backgrounds and
individual learning needs. This article highlights
the pivotal roles of multicultural and person-
centered education in addressing the challenges
posed by globalization, migration, and
technological advancements. These approaches,
grounded in principles of inclusivity, respect, and
individualization, provide a robust framework for
preparing students to navigate the complexities of

respect for cultural diversity, equipping students
with the skills to engage in meaningful dialogue
and cooperation within multinational
environments. It addresses critical issues of social
inequality and cultural identity, making it a
cornerstone of modern educational systems.
Similarly, person-centered education emphasizes
the uniqueness of each learner, focusing on their
abilities, interests, and potential. This approach
nurtures critical thinking, adaptability, and self-
realization, essential qualities in an era of rapid
change. Despite their theoretical significance, the
implementation of these approaches faces
challenges such as insufficient  teacher
preparation, difficulties in student adaptation, and
a lack of integrated methodological tools.
Addressing these barriers requires targeted efforts,
including professional development for educators,
the creation of adaptable curricula, and the
integration of modern technologies. Future
research should focus on bridging the gap
between theory and practice, exploring innovative
methods to implement multicultural and person-
centered education effectively. By overcoming
these challenges, higher education institutions can
create inclusive environments that promote equity,
individual growth, and intercultural
understanding, ultimately contributing to the
development of a more harmonious and

a globalized society. Multicultural education interconnected global society.
fosters tolerance, intercultural competence, and
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Kpatkoe uznoxeHnue craTbyi Ha pyCCKOM SI3bIKE

CoBpeMeHHasi CHCTEMa BBICIIETO OOpa30BaHUS PA3BUBACTCA B YCJIOBHAX IJI00aau3aldd, YTO
NPUBOAUT K  CYIIECTBEHHBIM H3MEHEHUSIM B  COLMAIbHO-DKOHOMHUYECKHX, KYJIBTYPHBIX U
o0Opa3oBaTenbHbIX Iporeccax. MeXKyIbTypHbIE B3aUMOACHCTBHSA, MUIpAalUs U YCKOPEHHBIH OOMEH
uHpopMaleid 00yclnaBIMBalOT HEOOXOAMMOCTh CO3[aHUSI O0pa30BATENbHOW CpEAbl, yYUTHIBAIOLIECH
KyJIBTYPHOE Pa3HOOOpa3ue U YHUKaJIbHbIE OCOOCHHOCTH KaXK/I0TO CTYACHTA.

[NonukyneTypHOE 00pa3oBaHUE SBISIETCS KIIFOYEBBIM MHCTPYMEHTOM IOATOTOBKH CTYAEHTOB K
KU3HH U TpoecCHOHATBHON NIesSTeNbHOCTH B MHOTOHALMOHAIBHOU cpeae. [mobanu3anus ycuiauBaet
npoOjIeMbl KyJIbTYpHOH HMICHTUYHOCTH, STHHUYECKUX KOH(QUIMKTOB M COLMAIbHOIO HEPABEHCTBA, YTO
MOJUYEPKUBACT BAXKHOCTH (POPMUPOBAHMS TOJEPAHTHOCTH, YBAXCHUS K KYJIBTYPHBIM DPa3lIMudsM |
HaBBIKOB MEXKYJBTYPHOI'O B3aMOIEHCTBUSI.

JIMYHOCTHO-OPUEHTUPOBAHHBIH IOIXOA COCPENOTAYMBACTCS HA YHHUKAJIbHOCTH KaXIOrO
CTYZICHTa, BKIIOYas €ro CHOCOOHOCTH, MHTEPEChl M TeMN OOydeHHsA. ODTOT IMOAXOJ CIOCOOCTBYET
PACKpBITHIO MTOTEHIMANA CTYyJCHTOB, PA3BUTHIO KPUTUYECKOTO MBIIUICHUS M MOTHBALMU K OOYYEHHIO,
YTO OCOOEHHO BAXKHO B YCJIOBHUSIX OBICTPOT0 TEXHOJIOTHUYECKOTO IIporpecca.

[Ipobnembr  peanmzanuu. HecMoTpss Ha  TEOPETHYECKYIO  3HAYMMOCTh,  pealu3alus
HOJHUKYJIbTYPHOT'O M TUYHOCTHO-OPHEHTHPOBAHHOTO 00pa30BaHUs CTAIKMBAETCS C PSAAOM OaphepoB:

KynbeTypHbie 6apbephl: pa3anyusi B IEHHOCTSAX U TPaIUIINsX;

Icuxonoruueckue 6apbepbl: TPYAHOCTH aJalTalliH CTYACHTOB;

UnctuTynmoHaneHele  O6apbepsl: OrpaHUYEHHbIE  METOJOJOTMYECKHE  Pecypchl  H
HEIOJATrOTOBJIEHHOCTH MpernoaBaTesei.

AKTyanbHOCTh HCCIENOBaHMA. M3ydeHue MOMUKYIbTYPHOIO M JMYHOCTHO-OPHUEHTHUPOBAHHOTO
o0Opa3oBaHHs BaXXHO JJIS CO3JaHMsI WHKIIO3MBHOW oOpa3zoBarenbHOW cpenbl. OCHOBHBIC 3aiayu
BKITIOYAIOT Pa3BUTHE MEXKYJIBTYPHOH KOMIIETEHIINH, 00OECTICUeHNE PaBHBIX BO3MOXHOCTEH U MOJCPIKKY
WHIMBUIYaJIBLHOTO POCTA CTYAEHTOB.

Coctossnue  wuccinenoBanuii. TeopeTndeckue OCHOBBI  IOJUKYJIBTYPHOTO  OOpa3OBaHUs
paspaboTanbl TakuMHu yu€HbIMH, Kak Acunoa H.A., MameitoB A.M. n beccapabosa U.C., kotopsie
MOTYEPKUBAIOT 3HAYMMOCTh MEXKYJIbTYPHOH KOMMNETEHIWHU. JINYHOCTHO-OPUEHTHPOBAHHBIN MOIXO.
u3ydaiau AbakapoB A.A., Tkauea C.A. u Jluceenko B.U., akiieHTUpYst BHUMaHUE HA WHIUBUIYaJIN3alUN
nporecca 00yueHHS.

[Mpobnembl u mepcnekTuBbl. [IpakTHYeckne acmeKThl pealu3allid OCTAIOTCS HEJOCTATOYHO
n3ydyeHHBIMA. HeoOxommmo panpHeiiee uCCIeIOBaHWE METOAMK MOJATOTOBKH IIperojaBaTeiet,
nporpaMM oOydeHHMs M HHTEIpallid COBPEMEHHBIX TeXHOJoruid. Takwe wucciegoBaHUS IOMOTYT
YCTPaHUTh pa3pblB MEXIy TEOpHeH M MPaKTHUKOM, co3/aBasi YCIOBHS JJIsi MHKIIO3UBHOTO 00pa30oBaHUs,
HaIpaBJIEHHOTO Ha Pa3BUTHE JTUYHOCTH U MEXKYJIBTYPHOTO IOHUMAaHMS.
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