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OKYTYYHYH KOMMYHUKATUB/UK METOJJAOPYHYH O3I'OUOJIYKTOPY
OCOBEHHOCTHU KOMMYHUKATHUBHbBIX METO/IOB OBYYEHUA
THE COMMUNICATIVE METHOD OF TEACHING SPEAKING

Annomayusncel. byn makana anenuc muiunoe Cyuio6Hy OKYmYyyHyH KOMMYHUKAMUBOUK Me-
MOOOOPYHYH 632046ILYKMOPY HCOHYHOO dwcazvlieaH. KommyHnukamueoux muiou Yupenyy memoo
amec, blIkMa Kamapwl Kapaiam. Tun yupomyy #cemuMuduH4y HCaHa aHOaH KUUUHKU JHCblioaped
BUIATILIKIMYY MEMOOOIOSUSIHbIH HaAbLABIULL KAMAapbl KaObL10aHb6all Kanobl. AHSIUC MUTUH OKYIYYHYH
KOMMYHUKAYUSLILIK MEMOO00PY OKYy2ea cYMAHOYY MAMUNEHU U30e2eHOepOU Kbl3bIKMbIPObL. OKYMYY,
MbIHOA UHMEPAKMUBOYY KOMMYHUKAYUSL NPOYECCmepuHe apmulKubLIblK OepunceH. Anenuc muiun
OKVMYYHVH — KOMMYHUKAMUBOUK ~MEMOOOOPYHYH — O3204ONYKMOPY KOMOPMO muide 63 apa
apaxkemmenyy apkol1yy 0aapiauilyyHy yupemyyee 0acblM iHcacoo, OKYYy KblpOddaiblHad aymMeHmMmuK
mexkcmmepou Kupeusyy ac.6. AHenuc muiun OKymyyHyH KOMMYHUKAMUBOUK MeMOOOOPYHYH He2u3eu
Makcamuvl KOMMYHUKAMUBOUK KOMNEMEHMMYYIYKMY OHYKmMypyy 60ayn canaiam.

Hezuszeu co300p: vikma, cyiinee, 0uanoe, MOHON02, 003eKU Ken.

Annomayuna: dma cmamuvs HANUCAHA 00 0COOEHHOCAX KOMMYHUKAMUBHBIX MEMOOax 0oy-
YeHUsI 2080PEHUI0 HA AHeIUUCKOM si3bike. KommyHuxamueHoe oOyuYeHue s3bIKY JIyyule 6Ce20
paccmampusams Kak nooxoo, a He kaxk memoo. Obyuenue a3viKy 601buie He 8OCHPUHUMANOCH KAK
ompax)cenue  Memooonocuu, NooxXooawel Ol CeMUOecamvix U NOCAeOVIOWUX  JIem.
Kommynukamuenvie memoowvl 06yueHus aHeIuicKoMy A3bIKY 00pawjaics K mem, Kmo uckaui 6onee
SYMAHUCMUYECKUll NO0X00 K O0OVHeHUl0. NpenooasaHus, 6 KOMOpOM Npuopumem Omoasaics
UHMEPAKMUBHbIM npoyeccam KomMmyHuxkayuu. OcobeHHocmamu KOMMYHUKAMUGHbIE MemoObl
00YYeHUsL AHeTUUCKOMY A3bIKY SGNAemcs AKYeHm Ha 00ydeHuu o0OweHuro Nnocpeocmseom
83aUMOO0EUCMBUS HA U3YHAEMOM A3bIKe, 660eHUe AYMEHMUYHBIX MEKCMO8 8 YUeOHYIO CUMYayuio u



m.0. OCHOBHOIL Yelbl0 KOMMYHUKAMUBHbIE MemOoObl 00VUEeHUsT AHSTUNICKOM) A3bIK) AG/IAemcsl
passumue KOMMYHUKAMUBHOU KOMNEmMeHYUU.
Knroueesvie cnosa: memoo, peuv, ouanoe, MOHON02, YCMHASA peUb.

Abstract: This article is devoted to the features of communicative methods of teaching English
speaking. Communicative Language Teaching is best considered an approach rather than a method.
Language Teaching was no longer felt to reflect a methodology appropriate for the seventies and
beyond. CLT appealed to those who sought a more humanistic approach to teaching, one in which
the interactive processes of communication received priority. CLT is the emphasis on learning to
communicate through interaction in the target language, the introduction of authentic texts into the
learning situation. Main aim of CLT is developing communicative competence.

Key words: method, speech, dialogue, monologue, oral speech.

Speaking is a productive type of speech activity through which (together with listening) oral
verbal communication is carried out. The content of speaking is the expression of thoughts verbally.
Speaking is based on pronunciation, lexical, grammar skills.

Dialogic speech is a form of speech in which there is a direct exchange of statements between
two or more persons. The conditions in which dialogical speech proceeds are determined by a number
of its features, which include: brevity of the utterance, widespread use of non-speech means of com-
munication (facial expressions, gestures), a large role of intonation, a variety of special sentences of
incomplete composition, the syntactic design of the utterance free of strict norms of book speech, the
prevalence of simple sentences. The unit of teaching dialogic speech is dialogic unity (micro dia-
logue) - several replicas related in content and form [1].

Teaching dialogical speech is based on a sample given in the form of a dialogical text related
to the situation in which communication takes place. The main stages of teaching dialogic speech in
the lesson are:

1) presentation of the situation using verbal explanation or technical training tools;

2) presentation of the dialogue in sound and graphic form;

3) the assimilation of the language material of the dialogue;

4) the assimilation of communication methods of replicas in a dialogue;

5) reproduction of the dialogue;

6) expanding the capabilities of the dialogue-sample by changing the components of the situ-
ation.

When teaching dialogic speech, it is recommended to vary different types of dialogues and
the forms of working with them: dialogue-conversation, dialogue-dramatization, conversation of stu-
dents among themselves and with the teacher, pair and group. The main means of teaching dialogic
speech are exercises. In the process of their implementation, skills are formed: request information,
adequately respond to the interlocutor’s remark, use dialogic speech stamps, combine remarks when
constructing a dialogue, etc.

Monological speech is a form of speech addressed to one or a group of listeners (interlocutors),
sometimes to oneself; in contrast to dialogic speech, it is characterized by its development, which is
associated with the desire to broadly cover the topic of utterance, the presence of common structures,
their grammatical form. Monological speech training takes place in three stages. At the first - lan-
guage automatisms are developed. The development of skills for the quick and use of phonetic, lexi-
cal, grammatical materials without mistakes is based on associative speech, speech-utterance, choral
and communicative speech. At the second stage, they are taught the selection of language tools that
are appropriate for the purpose of communication. The focus is on the expression of content using
adequate vocabulary-structural material. It develops the ability to curtail someone else’s utterance
and use predominantly speech material in the finished form. The third stage is aimed at developing
initiative speech skills. The speaker’s consciousness concentrates on the content of the statement.



Among the signs of monologue speech, continuity is also distinguished (the utterance is not limited
to one phrase, but represents an extra-phrasal unity), sequence, logical speech, relative semantic com-
pleteness, communicative orientation of the utterance. Monologue speech is used for a variety of
communicative purposes: to communicate information, to influence listeners through persuasion, to
induce action or to prevent it. When determining the types of monologues speech for educational
purposes, they proceed from the content of speech (description, message, story), degree of independ-
ence (reproduction of the memorized, retelling and independent utterance); degree of preparedness
(prepared, partially prepared and unprepared speech). The story is the most complex type of mono-
logue speech. It is characterized by a certain sequence of events, reflecting cause-effect relationships
between them.

It is characterized by a certain sequence of events, reflecting cause-effect relationships be-
tween them. If the description develops in one plane and the sequence of the described phenomena in
it does not matter, then the observance of the chronological sequence is mandatory in the story, oth-
erwise the storyline of the story is violated. The main varieties of a prepared monologue - a lecture,
a speech, a message, are usually prepared in advance.

According to statements of G. Turgunova about hidden and coded cultural information of
signs, there should be some difficulties on the levels of connotation during communication.

The modern method of teaching the language should provide training in all types of speaking
so that students can logically build their speech, which should be a complete spherical phrase, as well
as so that foreign students can express their thoughts verbally in order to solve communication prob-
lems.

We identified four main types of difficulties that impede the successful mastery of oral speech in
English:

1. “Psychological discomfort. Unlike reading, listening, and writing, speaking requires more
emancipation to the audience in the present period of time. Students often experience psy-
chological discomfort when trying to speak English, in the lesson, first of all, this is due to
fear of mistakes, critical attitude of others, loss of their status or simply shyness before the
attention that their speech may attract.

2. "Nothing to say". If students do not experience psychological discomfort, students often en-
counter a problem such as “nothing to say” - lack of thoughts on any problem. Therefore,
students do not have a strong motivating motive that encourages them to use verbal expres-
sion, except for guilty feelings that oblige them to say something.

3. Low, unequal participation. Only one participant in the conversation can speak in order to be
heard, which is why working in a large group provides a fairly short period of time for indi-
vidual speaking. This difficulty is compounded when there is a tendency for individual stu-
dents to prevail, while the rest of the students say either too little or not at all.

4. Use of the native language. In groups where all students or part of them speak the same
language, there is a tendency to use it, because it is easier and there is a feeling of unnatural-
ness of speaking a foreign language to each other, and they also stand out less than others if
they speak their own native language. "

However, domestic methodologists have a slightly different point of view on this subject. Rogova
G.V., Rabinovich F.M., Sakharova T.E., in the methodological manual "Methods of teaching a for-
eign language in high school”, focus on the formation of attitudes to communication, i.e. the problem
of motivation of communicative function. The reason for the motivation of the communicative func-
tion is due to the situational nature. Also, the motive of activity realizes itself through the installation
as a guiding, regulating, selective beginning of activity. Very often, as Russian methodologists em-
phasize, the reason is the violation of harmony in the system of relations. But, like foreign, domestic



methodologists emphasize the presence of a discrepancy in the level of information content "I know
- I do not know."

Therefore, according to our methodologists, the main difficulties in teaching speaking should

include motivational problems:

« students are embarrassed to speak a foreign language, afraid to make mistakes, be criticized;

» students do not understand the speech task;

« students do not have enough linguistic and speech means to solve the task;

« students are not involved in a collective discussion of the subject of the lesson for one reason or
another;

« students do not withstand the required duration of communication in English.

We have developed the following ways to overcome problems in teaching speaking:

1. use group work; This allows students to speak without discomfort, because after discussing
or completing a task, not all students respond, the teacher cannot correct mistakes in every-
one’s speech utterance. However, let the students speak with mistakes and with a mixture of
their native language, when they cannot find the right word or do not know it, then a complete
check of each student individually.

2. language level below the level of the language of tasks; The language in which the discussion
takes place should be one level lower than the level at which the tasks are given, which is
why students' speech becomes more fluent and without any obstacles.

3. make the right choice in the topic of the lesson and assignments for it, so that students have
an interest;

Work with the dialogue is focused on mastering the trainee exemplary statements in a foreign
language, training the communicative interaction of students, operating language material in dialog-
ical speech, performing various transformations with the text of the dialogue, as well as developing
skills for creating a dialogue.

Working with the dialog can be presented in the following exercises:

1. Listen to a dialogue without text with preliminary guidelines (content questions, true and false
statements, keywords).

2. Listen to the dialogue using visual support.

3. Listen to individual cues to work out the correct pronunciation and intonation and read the
dialogue.

4. Read the role dialogue.

5. Read the dialogue with the missing words, based on the descending hint.

6. Read the dialogue based on keywords.

7. Restore the dialogue based on words in the native language.

8. Transfer the dialogue from the sheet from the native language to the foreign one.

9. Fill in the blanks in the replicas of the dialog.

10. Expand the brackets in the replicas of the dialog.

The modern methodology of teaching foreign languages is based on the following principles of teach-
ing oral speech.

- The principle of communicative orientation;

- The principle of modeling a typical communicative situation;

- The principle of communicative activity;

- The principle of intensive practice;

- The principle of phased speech skills; - principle of adequacy.

The communicative method requires a capable and communicative teacher. But communication,
as you know, is a two-way process. No matter what communication skills the teacher possesses, he
will not be able to achieve verbal partnership unless the students are also taught at least basic rules of
communication in the lesson. You can’t just count on what students will see, understand, get used to,
etc. It is necessary to specifically show communication methods, explain their function, teach them



how to master them. Creating an atmosphere of communication in the lesson largely
depends on theorganization of the interlocutors, i.e. on what form of organization is used:
individual, pair, group, choral or collective.
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