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TUJI CAACATBIH OPKYHAOTYYHYH KYPAJIBI KATAPBI UET DJI/IUKKOMIIETEHTTY YJIYKTY
KAJIBIHNITAH/JBIPYY MOIEJIN

MOJIEJIb ®OPMUPOBAHMSA MHOS3BIMHOM KOMITETEHIIMU KAK MIHCTPYMEHT
COBEPILIEHCTBOBAHUA SI3bIKOBOU ITOJIUTHUKH

MODEL OF FOREIGN LANGUAGE COMPETENCE FORMATIONAS THE
PHENOMENA OF LANGUAGE POLICY ENHANCEMENT

AHHOTanus: Makanaga TUI cascaTblH OHYKTYPYY MEXAaHU3MHMHHUH HETHU3M KaTapbl KEJIEYEKTEeru
aIMCTEepAUH 4YeT TWIAYY KOMMYHHMKAaTHBAMK KOMIIETEHTTYYJIYI'YH KaJbIITaHABIPYY MOJEIN Kapajar.
Cynymranrad Makanajga 4eT TUIAEPAN OKYTyyAa KOMMYHUKATUBINK KOMIIETEHTTYYIYKTY KaJablITaHABIPYY
npoueccu kapanar. KOMMyHMKaTUBAMK KOMIIETEHTTYYJIYK TUJAMH CTPYKTYpaJblK ©3reueslyKTOpYH TaHa
SMEC, aHbIH COLHUANJBIK, MparMaTHKaJbIK >XaHa KOHTEKCTTUK ©3Te4eNIYyKTepYH Ja KaMThIlaH KEeHUpU
TEPMHUH KaTapbl Kapanar. YeT TUIMH e31eIUTYypyY HIpPOLECCHH H3WIIe6e MakKcaTblHIa IeJaroruKaibK
MOJIEN/1I66 METOJIYH KOJJIOHYY KeHupH mpakTtukara 33. A. H.IlykuHauH nuxupu OOI0OHYA, MOENIee
ajapJIblH Myp/ia OOJITOH K€ aHbIIaH KypyJIraH MYHO316MeJepYH aHbIKTOO JKaHa TaKTOO MAaKCaThIHJA ap
KaHJall MyHe3[ery OOBEKTTepAM H3MJeere MYMKYHAYK Oeper [1]. UeT TuiaMH OKyTyy HpOIECCUH
MOJIEJIIO6 HKOJI- KOOOCY YeT THIUH OKYTYYHYH KOMIUIEKCTYY CHCTEMAChIH UINTEN YbITYyHY KaMTBIMT, aH/Aa
MakcarTap, CTpYKTypa, MaTepUaJIblH Ma3MyHY, OKYTYYy IpOLIECCH, TapOMsI0O0 TAaaCUPUHHH METOAJ0PY
KaHa MEXaHM3MJEpPU YarbULIbIpbUIaT. bU3AMH M3MIee YeT TWIMH YHPOHYY MOJENMH HIITEN YbIryyra
apakeT KpUiabl [2]. bu3 cyHyI KbUIraH MOJENb YeT THJIUH OKYTyyJa OOJroH OMp Hede bIKMajap.ibl, aTan
aillTkaHJa KOMIETEHTTYYJIYK, KOMMYHUKaTUBAMUK, VIHcaHra OareiTTairal »aHa WHCAHABIK-UIIMEPIYYIYKTY
MHTErpanusuiooro HeruzaenreH. KoMneTeHTTYyIyK bIKMachbIHBIH HETM3TH MOCTYJIATTapblH KapMaHyy OuiInm
O0epyy TYTyMyH aJUCTHH KOMIETEHTTYYJIYK MOJie/inHe 0arbITT00 MEHEH maprrairad. Kecuntuk Maanuinyy
KOMIETEHIMsIapAbl TY3YY MpoOiIeMachlH Kol CaHJaraH M3Wjieesep MINTHH ap KaHaal deiiperepyHaery
MWIACTTEPAM HMHTMWIMKTYY 4Yedyy YYyH 3apbul  OONrOH  Kaimbl MaJaHUl JkaHa  KECHUIITHK
KOMITIETEHIMSUIApPAbIH JKBIMBIHABICEIH ©310I1UTYPYY 3apbUiabirblH kepceTeT (b. A.Hekmagnukos, E. K.
I'mtman, B. B. Cadonona, 1. c. CepoBa, A. H. IllamoB xana Oamkanap). Omon sne ydypaa 4eT THIAYY
KOMMYHHMKATHUBAUK KOMIIETEHTTYYJIYK JKalmbl MaJaHuid KOMIETEHUMsUIap OJIOTYHYH WHTErpaTUBIUK
KOMITOHEHTH OO0Jlyy MEHEH TIo0alJIbIK KaHa Opyc MacliTaOblHAAa ©3YHYH KECHNTHUK MOTEHLHUAIbIH HIIKE
ampIpyyra Jasp aJucTHH MYHO3/1eMecy Ooiryn caHanat [3].

AHHoTaums: B crathe paccmarpuBaercs MOAETb (POPMUPOBAHUS HHOS3BIYHONH KOMMYHUKATHBHOMN
KOMIIETEHIIMM OyAyIUX CIELUAINCTOB KaK OCHOBAa MEXaHM3Ma pa3BUTHUS
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SI3LIKOBOM MOJUTUKH. B TIpeicTaBiIeHHON CTaThe MCCIIEeMyeTCs mpolecc GOpMUPOBaHUSI KOMMYHUKATUBHON
KOMIICTCHIINHU IIpu 06y‘leHI/II/I HHOCTPAaHHbIM A3bIKaAM. KOMMYHI/IKaTI/IBHaﬂ KOMIIECTCHTHOCTbH
paccMaTpUBaeTCA Kak IIMPOKUA TEPMHH, KOTOPBII BKIIOYAET B c€0sl HE TOJIBKO CTPYKTYpHBIE OCOOCHHOCTH
sA3bIKa, HO U €TI0 COLMAJIbHBIC, NTPAIrMaTHYCCKUC U KOHTCKCTYAJIbHBIC ocobernoctu. Mcronp3oBanue METOAa
neaarorudcCKoro MoACJIMpoBaHud € LCJIbIO U3YUYCHHA NpoHccCa OBJIAACHUSA MHOCTPAHHBIM SA3BIKOM HMCECT
mMpokyto nmpaktuky. [lo muenuto A.H. Illykuna, MojgenupoBaHue MO3BOJISET U3y4aTh OOBEKTHI PA3INYHOM
npupoasl C LOCIbI0 OHNPCACICHHUA M YTOUHCHHA HX YXKE CYHICCTBYIOIIMX HJIWM BHOBH IIOCTPOCHHBIX
xapaktepucTtuk [1]. Ilpouemypa MoaenupoBaHus Mporecca OOydeHHs] HHOCTPAHHOMY SI3bIKY BKIIFOYAET B
ce0s1 pa3pabOTKy KOMIUICKCHON CHCTEMbl OOY4YEHUST MHOCTPAHHOMY SI3BIKY, B KOTOPOW OTPaKCHbBI 1IEJIH,
CTPYKTypa, COACpKAHHUE MaTcpualia, IIPOLCCC 06yLI€HI/I${, METOAbI W MEXAaHU3MBI BOCIIMTATCIBHOI'O
BO3JICHCTBUS. B Hamiem mccienoBaHuu Oblia MPEANPHUHSATA MOMBITKA pa3paboTaTh MOJAETL OOydYeHUsS Ha
uHocTpaHHOM s3bike [2]. Tlpemnmaraemass HamMu MoOjEIb OCHOBaHA HAa HWHTETPAIlMM HECKOJIBKHX
CYIICCTBYIOIIIUX IMOAXOAOB K 06yqu1/Ho HHOCTpPpAaHHOMY A3bIKY, @ HWMCHHO KOMIICTCHTHOCTHOIO,
KOMMYHHUKATHUBHOI'O, JTUYHOCTHO-OPUCHTUPOBAHHOI'O W JMYHOCTHO- ACATCIBbHOCTHOIO. HpI/IBep)KeHHOCTL
OCHOBHBIM IIOCTYyJIaTaM KOMIICTCHTHOCTHOI'O IIOAXO0da O6YCJ'IOBJ'I6H8. OpHeHTaHHeﬁ BCE CHCTEMBI
O6p8_30BaHI/I}I Ha KOMIICTCHTHOCTHYKO MOJCJIb CIICHHUATIUCTA. MHoro4ucjeHHbIe HUCCIICOO0BAaHUA HpO6J’IeMH
(bOpMI/IpOBaHI/IH HpO(i)eCCI/IOHaJ'IbHO 3HAYNMBIX KOMHGTCHI_[I/Iﬁ YKa3bIBAKOT Ha H€06XO,I[I/IMOCTB OBJIaACHUA
Ha60p0M 06H_IeKyJ'II>TyprIX u HpO(l)eCCI/IOHaJ'IBHBIX KOMHGTCHHHﬁ, HGO6XOI[I/IMLIX AJI YCIICHIHOI'O pCHICHUA
3amad B paznmmuHbix cdepax nestenbHOcTH (K.E. Besykmamnukos, E.K. I'mrman, B.B. Cadonosa, T.C.
Cepoga, A.H. lllamoB u apyrue). B To ke Bpemsi MHOSA3BIYHAS KOMMYHHUKATUBHAsI KOMIIETCHIIUS, SIBIISISICH
HHTCIPAaTUBHBIM KOMIIOHCHTOM OJI0Ka 06H1€KyJH)TypHI)IX KOMHCTGHLII/Iﬁ, BBICTYIIACT XapaKTepPICTI/IKOﬁ
CHEIMAIUCTa, TOTOBOTO PeaIn30BaTh CBOW MPOQPECCHOHAIBHBIN MOTEHIIMA B TJI00AJEHOM M POCCUHCKOM
macmrtabe [3].

Abstract: The article discusses the model of formation of foreign language communicative competence of
future specialists as the basis of the mechanism for the development of language policy. The present article
examines the process of formation of communicative competence in teaching foreign languages.
Communicative competence is considered as a broad term that includes not only the structural features of
the language, but also its social, pragmatic and contextual features. The use of the method of pedagogical
modeling in order to study the process of mastering a foreign language has a wide practice. According to
A.N. Shchukin, modeling makes it possible to study objects of various nature in order to determine and
refine their already existing or newly constructed characteristics [1]. The procedure for modeling the
process of teaching a foreign language includes the development of a comprehensive system of teaching a
foreign language, which reflects the goals, structure, content of the material, the learning process, methods
and mechanisms of educational influence. In our study, an attempt was made to develop a model of learning
in a foreign language [2]. The model we propose is based on the integration of several existing approaches
to teaching a foreign language, namely competence-based, communicative, student-centered and student-
activity. Adherence to the basic postulates of the competency-based approach is due to the orientation of the
entire education system towards the competency-based model of a specialist. Numerous studies of the
problem of the formation of professionally significant competencies indicate the need to master a set of
general cultural and professional competencies necessary for the successful solution of problems in various
fields of activity (K.E. Bezukladnikov, E.K. Gitman, V.V. Safonova, T.S. Serova , A.N. Shamov and
others). At the same
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time, foreign language communicative competence, being an integrative component of the block of general
cultural competences, is a characteristic of a specialist who is ready to realize his professional potential on a
global and Russian scale [3].

Herusru €CO316p: 4YCT BJIAUK KOMICTCHTTYYJIYK, MOJACIIb, KCIICUCKTCIU aJJUuCTCp, SaMaHGaHTeXHOHOFI/ISIJIap.
KiroueBbie CJIOBA: HHOA3BIYHAA KOMIICTCHLI WA, MOICIDb, 6y,Hy1HI/IC CIICcnuaJInuCThI,
COBPCMCHHBIC TCXHOJIOTH.

Key words: foreign language competence, model, future specialists, modern technologies.

Introduction. One of the bases for modeling the process of teaching a foreign language is the initial
provisions of the communicative approach. Orientation to the principles of this approach is caused by the
communicative orientation of the discipline "Foreign language”. The communicative approach defines the
basic components of the language learning system and recognizes the position that language as a means of
human communication functions, is assimilated and develops in the process of speech contacts and speech
interaction of people. Therefore, communication is the goal, means and basis of the organization of teaching
foreign language speech[4].

The achievement of the integrative goal of teaching a foreign language at a university is also facilitated by a
personality-oriented approach that "affects all components of the education system (educational and
educational goals of teaching each academic subject, the content of teaching, methods, technologies and
teaching technigues) and the entire educational process as a whole" [5]. This creates favorable conditions for
the formation of foreign language communicative competence due to flexibility in determining the goals of
teaching a foreign language, taking into account the individuality and personal interests of students. As a
result, we are talking about more effective training (I.S. Yakimanskaya, E.V. Bondarevskaya, M.N.
Berulava, V.V. Serikov and others).

Synthesizing the personal and activity components, the personal-activity approach from the position of a
teacher means the organization and management of purposeful educational activities of students in "the
general context of their life activity — the orientation of interests, life plans, value orientations,
understanding of the meaning of learning for the development of the creative potential of the individual” [6].
In the process of organizing students' activities, there is a reorientation of the learning process to the
formulation and solution by the students themselves of specific educational tasks (cognitive, research,
projective, etc.). The personal-activity approach involves the organization of subject-subject educational
cooperation between a teacher and students, as well as the implementation of collective communicative
activity as a form of educational cooperation and conditions for the formation of necessary knowledge, skills
and abilities in a foreign language.

Effective implementation of the proposed model is possible provided that the following didactic principles
of training are observed: consistency, activity, subjectivity, differentiation and individualization, the
developing nature of training, professional orientation, reflection [7].

Based on the normative-target and content components, we have modeled the organizational-activity
component, which defines a set of actions aimed at achieving a complex didactic goal, methods, forms and
means used in the process of teaching a foreign language. At the same time, the main mechanism for the
effective functioning of the proposed model for the formation of foreign language communicative
competence of university students is a block -modular technology used in the course of organizing
independent work. This technology of organizing the
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process of teaching a foreign language allows creating conditions for students to assimilate the content of
educational programs at an individual pace by enlarged educational units presented in the form of blocks-
modules. As V.M. rightly notes. Gareev, the purpose of the development of blocks- modules is "to dissect
the content of each topic of the course into component components in accordance with professional,
pedagogical and didactic tasks, to determine appropriate types and forms of training for all components, to
coordinate them in time and integrate them into a single complex" [8].

Consideration of the modular approach in the system of higher education as a priority is explained by the
tendency to reduce the number of classroom hours allocated to the study of the discipline "Foreign
Language™” along with the increasing volume of educational material for independent study. In these
conditions, there is a need to ensure the flexibility of the training content, adaptation to the individual needs
of the individual and the level of her basic training.

The block-modular technology is based on the procedure for structuring the training content into thematic
blocks-modules. In the structure of each module there is an invariant component, which includes classroom
work and extracurricular independent work, as well as a variable part (extracurricular independent work),
the volume and level of which depends on the language trainingof the student and his motivation to learn a
foreign language.

A block-modular approach to the organization of independent work of students is possible if the following
didactic conditions are met: pedagogical planning, methodological support, creation of a system of multi-
level tasks, time for independent work, motivation level, teacher counseling. In an attempt to create optimal
conditions for learning a foreign language for students of various levels of language training and
motivational readiness, the main emphasis is on compliance with the principle of differentiation, which
involves taking into account the varying degrees of formation of foreign language communicative
competence and its subsequent step-by-step process of formation [9]. Differentiated tasks for independent
work allow students to choose an individual educational trajectory of their linguistic training and move to a
higher level of formation of this competence. With a differentiated approach to the organization of
independent work on learning a foreign language, special emphasis is placed on the performance of tasks
involving the development of search and research competencies, professional competencies, as well as
contributing to the increaseof creative activity of students.

In the performance-evaluation component, the criteria for evaluating the effectiveness of the functioning of
the model are highlighted. Indicators of the formation of individual subcompetencies as part of a foreign
language communicative competence, namely linguistic, socio-cultural, professional, compensatory
competencies, are cognitive criteria (the sum of knowledge according tothe State Standard in various types
of speech activity: speaking, reading, writing), activity (the ability and ability to carry out professionally-
directed speech activity), motivational (the growth of motivation to learning a foreign language and learning
activities in general), reflexive (assuming self-assessment of personal qualities).

The main part.

The "model” is different in content and type, purpose and task. It often changes depending on the content of
the original of the studied subject environment, its impact on the environment. The model can be as a
concept of education that defines the subject environment with the help of a word, in the form of a set of
sentences, conclusions, in the form of a physico—graphical, schematic, defining the main sides, elements,
connections of the object, as well as in the form of mathematical formulas or numerical tables defining the
main external and internal connections and relationships
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[10, P. 236].

According to G. Klaus, the model is a dialectical contradiction of theory and practice. A model is a theory
that represents the possibility of proving an unknown environment, the transition from abstraction to reality,
scientific evidence [11]. If we formulate the stated idea, then the main type of models is the scientific
model. This model should be based on obtaining new knowledge, ideas, projects about this subject
environment through research.

Describing the model, A.M. Novikov considers it as an additional object that provides new information
about the main object selected or processed for a cognitive purpose [12]. A. B. Gorstko connects the model
with learning to control the target in order to know the basic rules of a real object, its development and
interaction with the environment, or to determine effective approaches to goals and criteria under given
conditions[13]. We believe that these opinions complement each other, not refute.

The concept given by V. A. Shtoff of the model, the attitude to modeling are of great importance in
pedagogical research. According to the author, a model is a system in which theobject of research is
depicted, reproduced and replaces this object, gives new information, is embodied in the mind or
materialized [14]. Summarizing the author's opinions, the model is constructed as a structurally meaningful
integral system of an abstract type, implemented in accordance with the purpose, objectives, based on the
theoretical justification of the research topic, based on the receipt of projects.

In the works of B. S. Dynamov and D. V. Chernilevsky, modeling is considered as the purpose of training
and as a manifestation of professional qualities of a person [15]. And in the research of scientists S. I.
Arkhangelsky, T. A. llyina, etc. the specialist model is considered as an active organic system, personality
as a unique approach.

"First of all, 1 believe that models are a highly specialized part of our technical equipment, their own
functions are to create the future. As a model, | see not only a certain value, but also a method of action that
determines this value. In this sense, models are the realization of goals and, inaddition, tools that implement
these goals... The model simultaneously takes into account the goal and guarantees its implementation”
[12].

Nurgalieva G. K. analyzed the organization of professional competence of future specialists, the problems
of educational work at school from the standpoint of cognitive, motivational-need, activity-behavioral
components [183]. Agreeing with this opinion of the scientist, we were guided when developing a model on
the problem of our work.

Podlasyi 1. P. scientific model is a system covering the object of research, mentally visualizing or
materializing it. While the pedagogical model defines the goals, content, form, method, ways of managing
the educational process, the scientifically based model believes that it determines the ways of organizing
and functioning of the integral pedagogical process or its part [184]. Confirming the author's idea, we draw
attention to the fact that the role of the changing activity of models in pedagogical research prevails.

In our conditions, modeling the purpose of teaching and educating a future teacher is expressed through the
requirement for the professional quality of a specialist, the level of his training. A future teacher in the
process of professional and pedagogical activity can learn not only simple, but also complex professional
abilities, skills, in addition, in the educational process, students should be able to form the necessary
psychological, moral and professionally significant personality qualities in the context of globalization.

The identification of ideas about the teacher's model and the characteristics of his foreign
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language competence is the psychological and pedagogical nature of his professional activity.
The concept of "specialist model” and the closely related concept of "competence approach of a specialist
with higher education” reveal the content of education and the foundations and structures of his choice. The
specialist's model includes not only his personal aspects and character, but also the knowledge and abilities
of specialists reflecting their achievements as a result of the educational process and the need for a practical
process in the activities of the university [8].
Conclusion. In other words, modeling becomes for the teacher a part between pedagogical theory and real
practical activity. In the process of modeling, the researcher's attention is focused onthose aspects of the
experience that should come to change, as well as on some parts (norms, means, products, subjects of
activity, etc.).
Modeling is not just a tool that reflects the phenomena of real life, but a criterion that verifies the truth of
knowledge obtained through the implementation of theories that come out in the form of a model. In our
case, the model of formation of professional competence of future teachers is a system of objects and
features that repeat the semantic properties of the ideal image of a professional or a standard of personal and
professional development [9].
Based on the above, we noticed that modeling in pedagogy is used in the following cases:

a) modeling pedagogical tasks and pedagogical situations;

b) modeling of the learning process, education and development of students; ¢) modeling of

the state of the management system of educational institutions.

It sets out the goals, objectives, content, methodology and principles of the formation of foreign-language
competence of future specialists, the form of implementation of which is the educational process, system,
system. In this regard, the concepts, concepts, principles of foreign language competence of future
specialists, factors contributing to its formation, etc. were given in the model.
Based on the analysis and consideration of the conclusions, definitions, comments of domestic and foreign
scientists given above, we call the competence of a foreign language readinessto perform certain tasks in
accordance with the theoretical knowledge and practical experience of a specialist. Taking into account the
above, in our opinion, it will be possible for future specialists to form foreign language competence in the
context of globalization. In the figure below, we will present a structural and meaningful model of the
foreign language competence of future specialists in the context of globalization.
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