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TEMATUKAJIBIK ITPOI'PECCUA )KAHA EFL KITACCTAPBIHIA AHI'JIMC TUJIMH
OKVTVY

TEMATUYECKOE PA3BUTHUE U ITPEIIOJJABAHUE AHTJIMMCKOI'O S3bIKA B
KIIACCAX EFL

THEMATIC PROGRESSION AND TEACHING ENGLISH SPEAKING
IN EFL CLASSROOMS

Kpickaua myHe3neme: CucreMalbik YHKIIMOHAIIBIK TPAMMATHKAHBIH TEMAChI KaHa peMa
TEOPUSCHIHA HETM3IENITeH Oyl Makana AKU (aHTJIMC THJIM 9€T THIIM KaTapbl) KJIacCTapbIHIa aHTIIHC
THUJINH O03CKHN YﬁpOTYYI[G TCMATHUKAJIBIK IMPOrpeCCTUH MPAKTHKACBIH 3KCIICPHUMCHTAIABIK U3UJI100
6onyn cananar. Cro llIsHXyaH cyHyII KbUITaH TOPT TEMaTHKaIbIK MPOTPEcCUs MOJENH, aTam
alTKaH/Ia, Tapajiesib MPOrpeccusi Monenu (TBO), Y3TYATYKCY3 mporpeccus moxenu (creBl),
KOHIICHTPALIMSUIAHTaH MIPOTrpeccusi MoJielu (0ca2) ykaHa KeciHiKeH nporpeccus monenu (MUJT)
OKyydyJiapra 003eKH TEKCTTH TY3YYT'® JKaHa dPKHH CYWUJIeere kapjaaM Oepyy YUYH TEMATHKAIIBIK
MPOTPECCTH KAHTHUIT KOJJOHYYHY KOPCOTOT.

AHHOTanUsA: OTa CTaThs, OCHOBaHHAs Ha TEOPHUM TEMBl W TEMBI CHCTEMHOMN

q)YHKHHOHaHBHOfI IpaMMaTHuKu, IPpEACTABIIACT coboit OKCIICPUMCHTAJIIbHOC HUCCIICIOBAHUC IIPAKTUKHU
TEMaTUYECKON IMpOorpeccur Mpu OOyYeHUH DPa3TOBOPHOMY aHTIMHCKOMY s3bIKYy B kiaccax AKU
(aHrnMiickoro s3pIKa Kak HWHOCTpPaHHOro). YeTslpe MoOJenu TeMaTHYeCKOH Mporpeccuw,
npeiokeHHble Croil [lIaHxyaHem, a UMEHHO MoJienb mapajuienbHoi nporpeccun (PPP), monens
HenpepeiBHOU mporpeccuu (PCP1), Mmonens xonunentpupoBanHoil nporpeccun (PCP2) u monens
nepecekaromeiica mnporpeccun (PIP), cmyxkat ans wumocTpani TOro, Kak HUCIHOJIb30BaTh
TEMATUYCCKYIO MMPOrpeCcCHlo, 4TOOBI IIOMOYb yqamumces co3aaBaTb U MPOU3HOCHUTD YCTHI)II\/'I TEKCT
CBSI3HO | OerIo.

Abstract: This paper, based on the theory of theme and rheme of systemic functional
grammar is a tentative study on the practice of thematic progression in teaching English speaking in
EFL (English as a foreign language) classrooms. Four pattens of thematical progression proposed
by Xu Shenghuan, namely, the Pattern of Parallel Progression (PPP), the Pattern of Continuous
Progression (PCP1), the Pattern of Centralized Progression (PCP2), and the Pattern of Intersectional
Progression (PIP) are used to exemplify how to use thematic progression to help learners generate
and deliver oral text coherently and fluently.

Herusru ce3nep: TeMaTHKaIbIK MPOrPECC; MOJAECIIEP; aHTJIMCYE CYHI06e TUIUH YUPOHYY;
AHTTIUC TUIHU YeT Tuiu kKatapsl (AKN).

KiroueBble cil0Ba: Temartudeckas MPOTpeccHs; Mojaenu; oOyueHHe aHIIIMHCKON
Pa3roBOPHOM peuu; aHTIMICKUH s3bIK Kak nHOCTpaHHbIN (AKN).
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Traditional oral English teaching often focuses on the accuracy and fluency of learners’
language output, emphasizing that learners’ pronunciation should be accurate, intonation natural,
segments divided appropriately, and words used correctly. As a result, learners are often proficient
in using single sentences, but unable to generate coherent oral texts. In addition, in teaching English
speaking, teachers, in most cases, provide a topic and ask learners to discuss it in groups, assuming
that as long as leaners speak and practice they can naturally speak English well, but cultivation of
learners’ coherent narrative ability and thinking process is ignored. Thus, when learners do oral
exercises, they often feel that they have nothing to say or what they say has no cloze relation to the
topic. In view of the defects of current oral English teaching, this paper discusses the application of
thematic progression in teaching English speaking to illustrate the practical significance of this
pattern for improving English learners’ oral proficiency.

1. Theme Structure

Theme is the grammatical component located at the beginning of a clause. Systemic
functional grammar defines (Halliday 1985) that theme is the starting point of information, which is
speaker-centered and is the central content that the speaker wants to talk about. Theme is also the
information known to both parties in the communication. Rheme is information that revolves
around the theme, and is unknown information centered on the listener. Unknown information is
necessary for communication, otherwise communication will be interrupted. Theme and rheme
constitute the thematic structure which is a means by which discourse can be realized.

In spoken discourse, sentences need to be logically focused on a center topic and coherently
combined together for listeners to follow. There is coherence in the combination of sentences with
referential relationship or superior-subordinate relationship between sentences. If sentences are
progressed by the division of thematic structure, the coherent and referential relationship or
superior-subordinate relationship can be expressed in the theme/rheme connection. With theme-

rheme theory, Xu Shenghuan (1982) proposed four basic connection patterns between theme and
rheme based on the study of discourse structure: parallel development, continuous development,
concentrated development, and cross-development. These four patterns are applicable in teaching
English speaking in EFL (English as a foreign language). Therefore, we borrow these four patterns
to explore the guiding role of thematic structure in oral English teaching.



2. Theme patterns and oral English teaching

Xu (1982) believes that in sentence combining, the theme and the rheme of each sentence
correspond to each other, indicating a relation of connection or transition. There are generally four
patterns of thematic progression: the Pattern of Parallel Progression (PPP), the Pattern of
Continuous Progression (PCP1), the Pattern of Centralized Progression (PCP2), and the Pattern of
Intersectional Progression (PIP). In the following, we discuss the applications of these four patterns
in teaching English speaking in EFL Classrooms.

2.1. Application of PPP

The Pattern of Parallel Progression (PPP), in spoken discourse, refers to the pattern that
takes the theme of the first sentence as the starting point, and then this sentence is used as the main
theme in each subsequent sentences, introducing different rhemes and elucidating this theme from
different perspectives. Xu (1982) diagrammed this way of development as the following:

A——  » B
A— > C
A——————————» I}
A > ...

Figure 1. The Pattern of Parallel Progression (PPP)

The PPP pattern shows that A is the starting point for the information to be elaborated
around the topic, and B, or, C, or D are rhemes. Using this patter, the teacher can first provide a
topic to students who are motivated to share opinions on this topic. Then the teacher guides students
to focus on ideas or content of students’ oral production, which in turn can generate new
information on this theme, and the new information is rheme. For example, teachers can guide
students to make the following statements using “I”” as the theme to talk about one’s hobby.

(1) I like drawing pictures.

(2) 1draw rivers, mountains, birds and trees.

(3) Ican stay all day long at home, drawing pictures.

(4) 1get pleasure and satisfaction from my hobby.

(5) Iwon’t give up drawing until I'm too old to learn.

If new information is used to elaborate “drawing” in statement (1), students can be guided to
use “Drawing” as theme, like:

(1) Drawing pictures is my hobby.

(2) Drawing can keep me indoors all day long.

(3) Drawing pictures offers me great pleasure and satisfaction.

(4) Drawing is my life - long hobby.

This training method may seem monotonous, but it is helpful for beginners who tend to be
off topic. With known information put at the beginning of sentences, and the rest part created by the
speakers, the spoken discourse can be cohesive.



2.2. Application of PCP 1

The Pattern of Continuous Progression (PCP 1) means that the rheme or part of the rheme of
the previous sentence serves as the theme of the next sentence, and the new information to be
created serves as the rheme to clarify the theme. This continuation brings out new information and
promotes the development of oral discourse. This pattern can be shown by the following figure:

A "B

B————» C
CcC "D

D——»

Figure 2. The Pattern of Continuous Progression (PCP 1)

Avin (Avin, Listyaning, and Dias, 2023) use this pattern, which is “zig-zag pattern” in their
research, to analyze the most common pattern of thematic progression on Jack Ma’s speech “We
Never Give Up”, indicating that thematic progression analysis can be used in teaching speaking to
improve learners’ speaking skills. Using PCP1, a sentence (Sentence 1) with a theme (“A” in Figure
2) and rheme (“B” in Figure 2) can be provided by the teacher, and students are asked to continue
with the rheme in Sentence 1 serving as the theme in Sentence 2. New information which is the
rheme of Sentence 2 needs to be created by students, which in turn acts as the theme (“C” in Figure
2) of Sentence 3. And the continuation can be conducted as much as possible to make sure majority
of students participate in practicing oral English.

In order to enable students to better apply this pattern, teachers can guide students to retell
the content of the materials they have learned. For example, in a text about political system, the
following chart can be used to facilitate students to retell this system:

Congress  Senate: Passing the law
National Government House of Representatives: Removing the unfit President. ..

Executive Branch: Making decisions, Enforcing laws. ..

Court System: Deciding the meaning of laws...

Guided by the teacher and supported with the above chart, students may generate the
following paragraph:
National government may consists of congress, executive branch, and court system.

Congress

A B B
has two parts: Senate and House of Representatives. Senate is in charge of passing laws
while House

C C
of Representatives is in charge of removing the unfit President. . . .
Using this pattern, continuous oral discourse can be created by speakers without fear of

lacking ideas or discourse consistency.
2.3. Application of PCP2



The Pattern of Centralized Progression (PCP2) means that all sentences have different
themes but the same rheme. In other words, the starting points of speaking are different, but they all
boil down to the same rheme. This development can be represented diagrammatically as

LN
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Figure 3. The Pattern of Centralized Progression (PCP 2)

In oral English teaching, this pattern helps students develop thinking ability. Using this
pattern, the teacher can offer topics and provide reference sentence patterns, words or starting
sentences for students to imitate and then to acquire knowledge and develop ability. For example,
with the topic “What are essential for life?”, the teacher provides students with some information,
such as: “Food and drink are essential for life”. After the students present their views on this topic,
the teacher can guide students to summarize in order to internalize student’s knowledge. The topic
discussed can be summarized as:

Food and drink
Both knowledge and money are (is) essential for life.

To know one’s ignorance

2.4. Application of PIP

The Pattern of Intersectional Progression (PIP) means that the theme of the first sentence
becomes the rheme of the second sentence, and the theme of the second sentence becomes the
rheme of the third sentence. The theme of the third sentence becomes the rheme of the fourth
sentence. If this continues, it can be represented by a diagram:

AL - T T -B
C :!*Tq,_j . :':——:_A
D - — 77_7:_7:-: C

Figure 4. The Pattern of Centralized Progression (PCP 2)

By using intersectional PIP, we can express the intricate relationships between the themes
and rhemes of each sentence and the things described. However, the expression of human thoughts
is complex, and it is impossible to express it completely using one of the above four patterns in that
a progression pattern does not serve to fully express the speaker’s thoughts. Therefore, the
combined use of multiple patterns in spoken discourse is necessity.

3. Conclusion

The above four patterns provide theoretical guidance for generation of English learners’ oral
discourse. They help organize language materials and facilitate students to output logical narratives.
These four patterns play a guiding and referential role in actual teaching process. However, these



patterns need to be applied flexibly since there is no one-to-one correspondence of the

thematic progression patterns and specific oral discourse output.
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