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KBIPTBI3CTAH/BIH YET ©JIYK CTYJIEHTTEPUHUH « T (LE)» KbITAMJIbIH
JMHAMUKAJIBIK )KAPJIAMYbUJIBII'BIH CATBIIT AJTIYY JAT'BI KATAJIAP/IbI
TAJIJOO

AHAJIM3 OLIMBOK ITPU [TPUOEPETEHNU KUTAMCKOI'O JUHAMHYECKOI'O
BCIIOMOT' ATEJIBHOI'O — T (LE)l MHOCTPAHHBIMU CTYJIEHTAMU

N3 KbIPT'BI3CTAHA

ERROR ANALYSIS OF THE ACQUISITION OF THE CHINESE DYNAMIC
AUXILIARY

— T (LE)I FOR INTERNATIONAL STUDENTS IN KYRGYZSTAN

AnHoramus: Keitait nuHamukansik skapaamubicel — [ (Le)l kbiTait rpaMmaTHKachiHBIH
MaaHHJIYY KOMIIOHEHTH OOJIyIl caHanaT. DKUHYH THIIH YiipeHyy4yiep yayH — I (Le)l tunun
TaK ©37eUITYpYY >KaHa KOJAOHYYy THWJAM OWIYY HIEHIIJIMH JKOropynaryy Y4YyH alpaH
MaaHWIYY.

bupok, TaTaanm rpaMMaTHUKalIbIK SpeKeIepAUH KaHa KOJJOHYIYIIYHAH YiaM, KbITal
JUHAMHUKaJIBIK KapJaM4bUIapbl KbITall TPAMMATHUKAChlH YHPOHYY HPOLECCUHAE DKUHYM THI
YHUpOHYYYYJI6p YYYH ap JalbIM  KBIMBIHUBUIBIK  JKapaTblll KelareH. byn  wusminee
KbIprei3cTaniblH  CTYAEHTTEPUHHH

IUHAMUKabIK kapaamusl — [ (Le)l amyymarsl KaTamapblH W3HICH, TaJIKyymnait. Ad
KaTaixapIblH

TYPAOPYH >KaJIIbLIANT, amapAblH HErM3ru ceOenTepuH TalJalT >kKaHa MakcaTTyy OKYTYy
BIKMAChIH CYHYIITAUT. MakcaTbl - 3] apajiblk KbITall TWJIMH OKYTyyJa TIpaMMaTHKaHbI
yiipeTyy OOIOHYa KOJJIOHMOJIOPJY CYHYIITOO JKaHa KbIPIBI3CTaHJBIK CTYIEHTTEpre
JUHAMHUKaJIbIK KbITall TWJIMH KOJIJOOYY MaTepuaapibl ajlyyra jKaHa KOJIJOHYyra >Kapaam

oepyy.

Annoranusi: Kuraiickuii nunamudeckuii BcromorareabHbiii — [ (Le)l siBasieTcst BaKHEUIIMM
KOMIIOHEHTOM KHTAaWCKOW rpaMMaThkd. [ u3ydarommx BTOPOH S3bIK TOYHOE OCBOEHUE U
ucnons3oBanue — [ (Le)l mmeer Gonbiiioe 3HaYCHHE [UIs TOBBIIICHUS YPOBHS BJIaJCHUS
SI3BIKOM.

OpnHako M3-3a CIOKHBIX TPAMMATHYECKHUX TPABUI M YIOTPEOIECHUS KUTAHCKHE TUHAMUYECKUE

BCIIOMOTaTeNbHBIE CPEJICTBA BCET/IA MPEACTABIISUTH MPOOIEMY I U3YYIArOIINX BTOPOH SI3bIK B
nporecce U3YYEHUS KUTanCKON TpaMMAaTHKH. B 3TOM HCCIEN0BAHUNA
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paccMaTpuBaIOTCS U

00CYXTal0TCsl OIMIMOKHU IMOJydCHHs AMHAMUYECKOro Bcromorarensaoro — [ (Le)l crymenTamu
u3

Keipreizcrana. B Hem 00001Iat0TCsl TUTIBI OIMOOK, aHAU3UPYIOTCS WX TIIYOHMHHBIC TIPUYHUHBI

U TpeJiaraeTcsl IIeJICHaINpaBlIeHHBI MeToa oOydeHus. llenb cocTOMT B TOM, 4YTOOBI
NPEUIOKUTh PEKOMEHJAIMKA TI0 TPENOJIaBaHUI0 IPaMMATHKH B paMKaX MEXIYHApOIHOTO
KATACKOro 00pa30BaHUs, a Tak)Ke IMOMOYb KBIPIBI3CKHM YYaIlUMCS B MPHOOPETCHUU |

HCIIOJIb30BAHUU NJUHAMUYHBIX BCIIOMOTI'aTCIIbHBIX MAaTCPUAJIOB Ha KHUTaMCKOM S3BIKE.

Annotation: The Chinese dynamic auxiliary — T (Le)l is a crucial component of Chinese
gramr_nallr. For second language learners, mastering and employing — T (Le)l accurately is
essentia

to enhance their language proficiency. However, due to the intricate grammatical rules and
usage, Chinese dynamic auxiliaries have always posed a challenge for second language
learners during the process of learning Chinese grammar. This study examines and discusses
the acquisition errors of

the dynamic auxiliary —7T (Le)l in Kyrgyzstan. It summarizes the types of errors, analyzes
their

underlying causes, and proposes a targeted teaching method. The objective is to offer
guidance and suggestions for teaching grammar in international Chinese education, and to
assist Kyrgyz learners in acquiring and utilizing Chinese dynamic auxiliaries.
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Introduction

The dynamic auxiliary in Chinese is a distinctive word class in modern Chinese. Dynamics, as
an autonomous grammatical category, mainly denotes the change of state and the process of
action. The process of beginning, proceeding, and ending of a state or action at a specific time
is primarily

expressed by the -verb + dynamic auxiliaryl structure (Lu, 2002). The auxiliary - T (Le)l is one
of

the most significant dynamic auxiliaries in modern Chinese, and it is a critical issue in both daily
communication and academic research. In the field of teaching Chinese as a foreign language,
due

to the intricate grammatical meaning and usage of the auxiliary — T (Le)l, learning and using it

has

been a typical problem that is difficult and error-prone for second language learners of
Chinese. This study takes the acquisition and use of the dynamic Chinese auxiliary — 71 (Le)l
by international

students in Kyrgyzstan as an example. It explores the pattern of acquisition errors,
summarizes the types of acquisition errors, analyzes the causes of acquisition errors, and
proposes targeted teaching suggestions to assist international students in Kyrgyzstan in better
mastering this grammatical phenomenon.

I The fundamental usage of the Chinese dynamic auxiliary — T (Le)l



There are two primary uses of — T (Le)l in modern Chinese. Firstly, it is used after the verb or
verbal phrase in a sentence to indicate the completion of the action. Secondly, it is used at the
end of a sentence, primarily to indicate that a change has occurred, a new situation has
emerged, and the role of forming a sentence (Huang & Liao, 2017).

1.1 Expressing completion

The — T (Le)l is used after a verb or a verb phrase to indicate the completion of an action,
without being limited by any specific time, and can be used in the past, present, or future
tense. This grammatical structure is exemplified in sentences (1), (2), and (3.

@® MRS T — #4145, (1 drank a glass of milk last night.)
@ HUEF B TIRARE,  (Now I understand what you think.)

BAXE T Tilmt £ /28k. (1 will play football after class tomorrow.)
The actions in sentences (1), (2), and (3) occurred —REB& (last night)l, —! 7 (now)l and —BAER
ggmorrow)ll respectively. This indicates that — T (Le)l is only related to the completion of

action and not to the occurrence of the action. It has nothing to do with the time when the
action takes place. When — 1 (Le)l is used in the future, there is a condition: there must be a
verb that indicates two successive actions, and — T (Le)l is used after the first verb to indicate
that the second action is done after the first action is completed, as shown in sentence (3).

1.2 Expressing change
The — T (Le)l placed at the end of a sentence indicates a change or the appearance of a new
situation. Its specific meaning varies depending on the context and is not limited by time, as it
can
indicate a change in the past, present, or future, as in the example sentence 4) (5) (6) (7)

®©®
@ BERT 1/ RMT !

(It’s autumn! / It’s hot!)

SRHEFTH T ELEZ T .
(The assignment for today is finished. / Homework done.)

@ BURBRAIS 7. | CHIEEE T

(My sister got married. / The plane ticket is cheaper.)

D SREHM—T, /#1625 1. IBAV 3BT !
(It’s Monday. / I’'m 16 years old. / I've already eaten 3 bowls!)

REBLAE S UE T . | BT,

(He speaks Chinese now. / I don’t want to travel anymore.)

O TREMRERET., / AKFEHFT, REFIE !

(I’m going back to my country next week. / The bus is leaving, so get on!)
The role of — T (Le)l at the end of the sentences is different in the above groups of examples:
Group (4) indicates that something or a situation has changed from not happening to
happening;
Group (5) indicates that an action has changed from unfinished to finished; Group (6)
indicates that the state or nature of something has changed; Group (7) indicates a change In
time, age, or quantity; Group indicates a change in ability or willingness; Group
indicates that the_situation or action is about to change or will change. Among these
groups, groups G% indicate changes that have already occurred, while group
Indicates changes that will occur but have not yet occurred.

2 Theoretical basis



This paper analyzes the acquisition and use of the dynamic auxiliary — T (Le)l by international
students in Kyrgyzstan based on the theory of error analysis. It summarizes the acquisition
pattern and characteristics of the dynamic auxiliary —7T (Le)l and analyzes the causes of
errors formation, aiming to propose targeted teaching strategies.

Error analysis is a systematic analysis of learners’ errors in the process of acquiring a second
language to investigate their sources and reveal the learners’ mediated language system,
aiming to understand the process and rules of second language acquisition. The psychological
basis of error analysis is cognitive theory, and the linguistic basis is universal grammar theory,
first proposed by British linguist Corder, S. P. (1971).

Error refers to a systematic error made by second language learners due to poor mastery of the
target language, deviating from the trajectory of the target language, and reflecting the
language ability and proficiency of the speaker. The process of second language acquisition is
seen as a process of rule formation, where learners continuously make hypotheses about the
rules of the target language from input, test and correct them, gradually approaching the target
language, and constructing the rule system of the target language (Liu, 2000).

3 Types of errors in the acquisition of the dynamic auxiliary — 7T (Le)l

This study collects and summarizes error data on the use of the Chinese dynamic auxiliary — 1
(Le)l in essays written by Kyrgyzstani students studying at a university in China.

Errors can be classified from different perspectives. Some scholars classify errors into global
errors and local errors based on the severity of the errors, while others classify errors into
intralingual errors and interlingual errors based on whether they are influenced by the target
language. Some scholars emphasize the role of language in communication and classify errors
into overt errors and covert errors. This study categorizes the acquisition errors of the
Chinese dynamic

auxiliary — T (Le)l made by Kyrgyzstani students from the perspective of grammatical form
into
three types: misrepresentation errors, misuse errors, and omission errors, based on previous
research on error classification standards.
3.1 Errors of misrepresentation
Misrepresentation refers to the use of a form that does not match a specific context from two
or more language forms. In this study, errors of misrepresentation regarding the dynamic
auxiliary — 7 (Le)l are categorized into misrepresentation between — 7T (Le)l and —
i (Guo)l, ad
misrepresentationbetween— T (Le)l and —3& (Zhe)l. Examplesof biased sentencesareas follows13:
*SEHERHATE =N T,
(The sports meeting has been going on for three hours.)
* BRTTHIRK I S8 Ao
(Tiananmen Square was crowded with people on the National Day.)

13 The asterisk —*| indicates a sentence with an error. The same applies to the following text.

The error in the above sentences lies in the use of the dynamic auxiliary — i (Guo)l or — 7&
(Zhe)l instead of the dynamic auxiliary — T (Le)l.

The dynamic auxiliary — T (Le)l and —i&t (Guo)l are both placed after the verb and indicate the
completion of an action. The difference between them is that — T (Le)l not only indicates an



action
that has already occurred, but also implies that the outcome of the action may have some
influence on the present, i.e. the result of the action may continue. —iz' (Guo)l can only be used
to indicate an action that has already occurred, and the result of the action does not have any
continuity. In the example sentence, —&z)& 1T (The sports meeting has been going on)l
emphasizes the continuity of the action, and — T (Le)l should be used.
The dynamic auxiliary —3& (Zhe)l is generally used after a verb or an adjective to indicate the
continuity of the action and is considered a marker of the incomplete aspect, while — 7" (Le)l
is considered a marker of the complete aspect. In the example sentence, — X% 1T~ 55 A

(Tiananmen Square was crowded with people)l does not indicate the continuity of the action
but states a fact, and — T (Le)l should be used.

3.2 Errors of misuse
Misuse refers to the use of a particular language form that is unnecessary in a specific context.
In this study, the misuse of the dynamic auxiliary — T (Le)l mainly exists in the following
situations.

1. When expressing habitual actions, the auxiliary — 1 (Le)l should not be added

after the verb. Usually, time words that indicate habitual actions such as —#& X (every day)l

— & & (often)l — & Falways)l —— & (constantly)l, etc. are used to modify the action.
Examples of misuse include:

* thEEXEREE T ALREN,
(He often goes to Quanjude to eat Beijing roast duck.)
*HREHRXMEERIEREY, " EERZAET.

(My grandfather lived in his hometown from birth to death.)
The context of the above examples indicates that the action is habitual and repetitive, which
does not correspond to the meaning of — T (Le)l indicating completion or change. Therefore,
the dynamic auxiliary — T (Le)l should not be added after the verb.

2. When objectively stating a fact or situation, the verb should not be followed by —
T (Le)l.
Examples of misuse include:
*hEFEEXRGR/N\AY, HERFEST,
(He looks like he’s 8 or 9 years old, but he’s actually only 7.)
*MEMRARAT BRESMBIRAT UL A RS SRR,

(Scientific research shows that moderate exercise every day can help us maintain good
health.)

The above examples describe objective facts or situations, which have objectivity and do not
emphasize the completion of actions or the emergence of new situations, so there is no need to
add
the dynamic auxiliary — T (Le)l after the verb.

3. Afterusing—%&(Mei)l or —;% %A (Mei you)linanegative sentence, — T (Le)l is

generallynot

used again. Examples of misuse include:

*EIEfGE, #RET HRXHI,

(After returning to her country, she didn’t become a Chinese teacher.)

* HEIDOERYF, RRNERTFIFSS] THIHIRE,
(My Chinese is not good because I haven’t practiced listening, speaking, reading and writing
well.)
In the above examples, the negative words — & (Mei)l or — & & (Mei you)l with the verb
indicate that the action is not completed or realized and cannot appear at the same time as — T



(Le)l, which indicates completion or realization, so there is no need to add the dynamic auxiliary
— T (Le)l after the verb.

Errors of omission

Omission refers to the non-use of a certain linguistic form in a specific context. In this study,
omission errors of the dynamic auxiliary — T (Le)l mainly exists in the following situations.

I Omission of the dynamic auxiliary -7 (Le)l in the structure of -verb +7 (Le) +

objectl.
Example sentences of the errors are as follows14:

*ZINEEFRFE (T) —AK
(The teacher took a sip of water from his cup.)
*MERBETRUBEEERGIT (T) Hk,
(1 went to the playground to play basketball after class yesterday morning.)
The above sentences indicate the completion of an action or that the action happened in
the past and has already been realized. Therefore, the dynamic auxiliary
— T (Le)l needs to be added after the verb to indicate the result of the action.
2 Omission of the dynamic auxiliary -7 (Le)l in the structure of -verb + result
complement +
T (Le) + objectl. Example sentences of the errors are as follows:
*RATET (T) AP,
(1 finally finished this Chinese novel.)
* i E I PIEEEI (7)) BRARDGE 1A 8,
(She found that Chinese dictionary in the library.)
The result complement in the above sentences acts as an adjective or a verb, placed after the
verb to indicate the result of the action and accompanied by a change of state.
Therefore, the

dynamic auxiliary — T (Le)l needs to be added after the result complement to indicate that the

action
has been realized, and the state has changed.

4 Causes of errors in the acquisition of the dynamic auxiliary —7T (Le)l

In the previous text, the types of errors in the acquisition of the Chinese dynamic auxiliary — T
(Le)l by Kyrgyzstani students were classified and summarized. In this article, based on these
error types, we will specifically analyze the causes of errors in the acquisition of the Chinese
dynamic

auxiliary —7T (Le)l by Kyrgyzstani students.

il The impact of the grammatical complexity of the — 7T (Le)l
Chinese belongs to the Sino-Tibetan language family, which is different from the Indo-
European language family. It is an isolating language without strict morphological changes.
Therefore, function words are a significant means of expressing grammatical meaning in
Chinese (Zhang, 2000). As a frequently used function word in modern Chinese, the usage
of the dynamic

auxiliary — 1 (Le)l is very complex and flexible. Therefore, in the field of teaching Chinese as
a




1 In the example sentence, the —( )| indicates the location where the - T (Le)| was omitted in the erroneous sentence.

second language, the dynamic auxiliary — 7 (Le)l is both a key and a difficult point for
learners to study Chinese grammar. When to use — T (Le)l, when not to use — T (Le)l, and
where touse — T

(Le)l in a sentence all need to be carefully considered during learning and usage, otherwise
errors will occur. It can be seen that the complexity of the grammar structure of Chinese itself
increases the difficulty of second language learners’ acquisition.

12 The impact of negative native language transfer
Negative native language transfer refers to errors or inappropriate language usage that occurs
in second language learning due to the influence of the grammatical structure of the native
language. Negative native language transfer often occurs when there are significant
differences in grammar structure and vocabulary usage between the native and target
languages, and learners tend to incorrectly apply the grammar structure and vocabulary usage
of their native language to the second language learning.
The native language of international students in Kyrgyzstan is Kyrgyz. Kyrgyz belongs to the
Turkic language family and differs significantly from Chinese in terms of grammar. Kyrgyz
nouns, adjectives, verbs, etc. have rich forms of case, number, tense, etc., while Chinese
expresses grammatical relationships through word order and auxiliaries. Second language
learners whose native language is Kyrgyz are likely to transfer their knowledge from
their native language to

Chinese when they have not fully mastered the grammar rules of the dynamic auxiliary — 71
(Le)l in the early stage of learning. For example, they may equate the Chinese dynamic
auxiliary — T (Le)l

with the -simple past tensel in their native language and only use it in sentences that
represent completed actions in the past. Although the Chinese dynamic auxiliary — 7T (Le)l
often appears with

time words that represent the past, it is not a time marker and is not subject to any time limit.

It can be used in the past, present, and future.
13 The impact of generalization of target language rules

As second language learners of Chinese acquire more knowledge of the language, they may
apply their insufficient and limited knowledge of Chinese in a way that involves analogical
reasoning when learning and using new grammar rules, leading to errors, also known as
overgeneralization (Paul, 1968). Selinker (1972) believes that there are roughly three reasons
for the generalization of target language rules: erroneous rule generalization, incomplete rule
mastery, and lack of understanding of the conditions for rule application.

Kyrgyz students studying the Chinese dynamic auxiliary — T (Le)l have produced different
types of errors due to the above three reasons. For example, learners may use — 7T (Le)l
multiple

times in a Chinese sentence, resulting in unclear sentence structure and even ambiguity. In
addition, learners may confuse and incorrectly substitute multiple dynamic auxiliary, resulting

in ambiguity and inconsistency with the overall context of the sentence. Therefore, when
learning the Chinese

dynamic auxiliary — T (Le)l, attention needs to be paid to its specific usage in Chinese to

avoid
excessive or incorrect usage.

5  Teaching strategies for Chinese dynamic auxiliary — T (Le)l



The Chinese dynamic auxiliary — T (Le)l is an important part of Chinese grammar. For
Chinese second language learners, mastering and correctly using — T (Le)l is one of the keys
to improving language proficiency. Based on the analysis of the acquisition errors of
Kyrgyzstan

international students in learning the Chinese dynamic auxiliary — 7T (Le)l, this article
proposes several targeted teaching methods.

Contextual teaching method: Help students understand the usage and semantics of — T (Le)l
through real language environments and situations. For example, using teaching resources
such as listening materials, videos, or pictures to let students learn the usage of — T (Le)l in
real language environments.

Comparative teaching method: Compare and analyze — T (Le)l with other Chinese grammar
phenomena to help students better understand the meaning and usage of — 7T (Le)l. For

example, comparing — T (Le)l with past-time adverbials to help students analyze their roles and
differences in sentences.

Situation teaching method: Let students master the usage of — 1 (Le)l in practice by simulating
real situations. For example, using role-playing and situational dialogue to allow students to
apply — T (Le)l in simulated situations.

Repeated practice method: Help students master the usage and collocations of — 7T (Le)l
through a large number of examples and exercises. For example, using exercises such as
filling in the blanks, making sentences, and translating to allow students to practice using —
T (Le)l repeatedly.

§ Conclusion
This study focuses on the acquisition errors of the Chinese dynamic auxiliary — 1 (Le)l among
Kyrgyzstani students studying in China. Firstly, the basic usage of the modern Chinese
dynamic auxiliary—7 (Le)l is categorized. Secondly, the collected corpus of acquisition errors of
—T(Le)l
analyzed, and the types of acquisition errors made by Kyrgyzstani students are summarized.
The reasons for the formation of these errors are then examined, and finally, teaching

strategies for the

Chinese dynamic auxiliary — T (Le)l are proposed with the aim of providing useful references
and

guidance for the teaching of grammar in international Chinese education, and helping
Kyrgyzstani Chinese learners to better acquire and use Chinese grammar.
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