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CYIJI66 KEIITH PTE T YAUPOHYY1O OKYY TAHIIBIPMAJIAPBHI APKBLTYY
OHYKTYPYY bIKMAJIAPBI 7)KAHA YEUUM/JEPU

CIIOCOBbI 1 PEHIEHUSA OBYYEHUA PA3FOBMOPHOI‘/‘I PEYU HA PAHHEM JTAIIE
C IOMOIbIO 3AJAHUU HA YTEHHUE

WAYS AND DECISIONS OF TEACHING A SPEAKING ENGLISH AT AN EARLY
STAGE USING READING TASKS

Annomauusncel. byn makanaoa mun yiupemyy mMemooukacblHOdA2bl MAAHULYY MeMaiapoulH
Oupu — OKyy manuvblpmaiapbii KOIOOHYY apKbuliyy CYulee muiun yupemyy ausviiam. OKyy — mui
VUpoHyynyn maanunyy Oeayey. 3amanban yHusepcumemmepouH My2aiumMoepu cmyoeHmmep
0300UMYP2OH JIeKCUKAHbL OUBEPCUPDUKAYUATOO YUYH CIYOeHMMeEPOUH 63 AlObIHYA UUU Kamapbl
KAACCMAH MbLUKAPKLL OKYY dJice KIACCMAH MblUKapKksl oKyy Oen amauwiam. Maxanada oxyy
MANUbIPMAIapbl MeHeH UUUMOOHYH He2U32U Memo000py HCAHA HCOLOOPY HeaHa Oy manublpmand-
PObIH 2P DHeKMUBOYYNY2YHYH HCOILILIHMBIKINAPLL KETMUPUTCEH.

Hezu3zzu co300p. okymyy, oKyy manublpmaniapsl, yem muiu, oKyy Kumeou, mui Yupouyy, oKy-
myy MemoouKkacwl, 3aMaHban mui yupouyy.

Annomayusn: Jlannas cmamvsi packpuléaem 00HY U3 HEMALOBANCHBIX MeM 68 MemoouKe npeno-
0aBaHUsL SI3bIKA — 0OYUEHUE PA320BOPHOMY A3bIKY NHOCPEOCMEOM UCHOIb308AHUSL 3A0AHUL HA YMEHUU.
Umenue s1615emcsi HeOMveMIeMoll 4acmoio 00yuenus a3uiky. IIpenooasamenu co8pEeMeHHbIX 8)308
npube2arom K maxk Ha3vl8aeMOMy GHEKIACHOMY YMEHUIO UU 6HeayOUMOPHOMY YMEHUIO 8 Kaiecmee
CamocmosmenvHou pabomel cmyOeHmos, ymoodwvl pasHooopazumy i1eKCUKy, 0C8aUBaAeMyIo CmyoeH-
mamu. B cmamve 0anvl 0CHOBHBLE MeMOObL U CROCODBL pAbOmbl € 3A0AHUAMU HA YMEHUEe U Pe3Yilb-
mamwl 3PHeKmueHoCmu OAHHbIX 3a0AHULL.

Kniwouesvie cnosa: obyuenue, 3a0anus no 4meHuro, UHOCMPAHHBI A3bIK, YUEOHUK, U3VUeHUe
SA3bIKA, MEMOObl 00YUEeHUs, UYUEeHUEe COBPEMEHHO20 A3bIKA.

Abstract: This article reveals one of the important topics in the language teaching methodology
— teaching the spoken language through the use of reading assignments. Reading is an essential part
of language learning. Teachers of modern universities resort to the so-called off-class reading or
extra-class reading as a self-study work of students in order to diversify the vocabulary mastered by
students. The article presents the main methods and ways of working with reading tasks and the
results of the effectiveness of these tasks.
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Topicality of the article. The basic teaching aids constitute the minimum of means necessary for
the implementation of the educational process at the present level and the achievement of the objec-
tives of the “foreign language” academic subject.

The textbook is the main tool for teaching students the English language. It implements the
basic theoretical position. For example, the textbooks for the first year of study reflect the oral basis,
which affected their structure. The main part of the textbook is represented by lessons (Units). The
structure of each of them reflects a differentiated approach to the formation of various types of speech
activity. So, for example, in the second grade textbook, the first section of each Unit is devoted to
oral speech (I. Look and say), the second section (Il. Read) to reading, the third (I11. Write) — a letter,
the fourth (IV. Homework) — homework [2, p. 43].

Since the textbook is the main tool in the hands of the student and he works with him in the
classroom and at home, he needs to know from the first lesson how it is built, where it is located, how
to use it. To this end, it is suggested that the teacher, at the first lesson, conduct a so-called “journey
through the textbook™, and later, as necessary, return to it. For example, in class V, a teacher invites
students to open a textbook on the flyleaf and shows them the alphabet or open a textbook on pages
3-10, where there are some pictures that they will use during the oral introductory course, and explain
what it is [6, p.12]. Immediately, students should be told that they will start writing from the 11th
lesson, reading from the 37th lesson, that is, from the second quarter. It is important to acquaint
students with the symbols given at the beginning of the textbook, and to find them in the textbook,
naming certain pages and offering to explain what the signs mean.

A distinctive feature of the textbook of the first year of study (with oral basis) is that it is
intended mainly for teaching reading and writing, and all the work on teaching oral speech is reflected
in the book for the teacher. When “traveling through the textbook”, this feature should be paid special
attention to students, which, it seems to us, will have a beneficial effect on their attitude to oral work
in the classroom. It is also worth showing the list of words at the end of the textbook and explaining
the meaning of the numbers next to them. Students should know the textbook well, their independent
work in English will be associated with it [5, p. 38].

Book to read. In the second year of study, another tool is connected — a book for reading (or
texts for reading inside the textbook), which is at the disposal of the student and helps him to master
reading in English. To form this complex skill, home reading is a must. Reading additional texts on
various topics makes it possible to carry out practical, educational, educational and developmental
goals. His place at the initial stage is strictly regulated. The purpose of the book to read is extremely
large: it forms an interest in reading in a foreign language; on it is learning how to work on foreign
language text; at the same time, the skills that children have mastered in their native language should
be used to the maximum.

Very important are the regularity of reading — on the part of the student and control — by
the teacher. The authors of the sets (Grades Il1, IV) attach great importance to this and give recom-
mendations on the organization and conduct of additional reading.

As well as a textbook, a book for reading has some methodological apparatus that helps chil-
dren use it. Therefore, starting to work with this new basic tool, the teacher should take the time to
familiarize students with the book, to learn how to use the tasks that precede the text and following
it, page by footnotes, as well as the dictionary located at the end of the book.

Sound recording. When learning English at an early stage, sound recording plays, of course,
a very important role. It enables children to hear authentic English. And since the ability to imitate
is well developed in children of primary school age, sound recording gives them a role model. This
has a beneficial effect on the quality of their pronunciation, as well as on the formation of the ability
to understand speech by ear [4, p. 188].
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In the second grade each student has a set of cassettes at home. Therefore, students have the
opportunity to listen and hear English speech in the recording of native speakers and to perform spe-
cific tasks at home by speaking, sometimes based on clarity. This creates conditions for the work of
each student individually in accordance with their capabilities. One will do it faster, the other —
slower. One must listen and repeat 1-2 times, the other 3-5 times.

Class Il records contain simple texts for the development of listening skills. Moreover, dif-
ferent tasks are offered for working with the same text in the classroom and at home. The first month
of English language work in grade Il should be devoted to teaching students how to use the disc
correctly. If the teacher manages to teach the child to correctly perform all the tasks on the plate at
the very beginning, then the plate becomes for him a very important helper in mastering the students
of the English language.

Practice shows that this important tool is sometimes underestimated by teachers. Some simply
do not use it, they are limited to playing the material only from their own voices, “wishing to waste
time” on connecting a player or tape recorder. Others use sound recordings formally: children listen
to the recording, but all the work is done from the teacher’s voice, including re-imitation. Still others
understand the importance of sound recording and, from the very first days, even sometimes outside
school hours, teach children to work with records at school and at home, be sure to control their
homework assignments and, from the very first steps, they open the door to children to work inde-
pendently with this tutorial.

The work of such teachers is soon rewarded, firstly, with the correct pronunciation of students,
reading aloud and listening, and, secondly, not least, raising students' interest in this means of learning
and updating existing skills and abilities for their independent expansion. These teachers appear
individual students running ahead. They are not limited to the fulfillment of the obligatory task, but
for themselves they listen to something else: a song, a rhyme, etc.

It is necessary to emphasize the important role of visual clarity in teaching the second — Eng-
lish — language at an early stage. The main purpose of using visual-visual clarity is to develop stu-
dents' thinking on sensual-visual impressions, to associate words denoting objects known to them
with the names of these subjects in English. This is one of the manifestations of novelty in the study
of English at an early stage. Children with genuine interest will learn, learn new designations and
features of the structure of the language associated with the transfer of thoughts necessary for ele-
mentary communication.

This set of textbooks can be used both in organizing students' familiarization with new mate-
rial, in organizing training in its use, and in monitoring. Pictures are recommended to use for the
organization of independent work of schoolchildren in different modes in the classroom.

Naturally, there is no special need to say that in addition to the pictures that are included in
the kit, the teacher must have other pictures in order to not use the same ones for familiarization,
training and control. Invaluable help can be provided by subject and thematic pictures for the devel-
opment of oral speech, recreating natural situations in which the material digestible by children is
used. Regular use of this basic component of the CMD will allow solving the problem of capturing
in the memory of the lexical and grammatical design of statements related to situations.

The origins of Contemporary language learning are to be found in the changes in the British
language teaching dating from the late 1960s. Until then, the Situational Language Teaching repre-
sented the major British approach to teaching English as a foreign language. In the Situational Lan-
guage Teaching, language was taught by practicing basic structures in meaningful situation based
activities. The main characteristics of the approach were as follows.

Language teaching begins with the spoken language; the material being presented orally be-
fore being presented in the written form. The target language is the language of the classroom and the
new language items are introduced and practiced situationally. VVocabulary selection procedures are
followed in order to ensure that an essential general service vocabulary is covered while items of
grammar are graded following the principle simple forms should be taught before the complex ones.
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As to reading and writing they are introduced once a sufficient lexical and grammatical basis has been
established.

By the end of the 1960s it was clear that the situational approach was worn out and that there
was no future in language teaching by predicting language on the basis of situational events. Two
important points of view led to a new approach to language teaching. Noam Chomsky in his ‘Syntac-
tic Structures’ pointed out that the standard structural theories of language were incapable of account-
ing for the fundamental characteristics of language, that is the creativity and uniqueness of individual
sentences. On the other hand, British applied linguists emphasized another fundamental dimension of
language, that was inadequately addressed in the current approaches to language teaching at that time,
that is the functional and contemporary potential of language. They realized the need to focus in the
language teaching on the contemporary proficiency rather than on the mere mastery of structures.

With the changing educational realities in Europe and the increasing interdependence of Eu-
ropean countries, there came the need to teach adults the major languages of the European Common
Market and the Council of Europe. In this new background, the British Linguist D. A. Wilkins pro-
posed a functional or contemporary definition of the language that could serve as a basis developing
contemporary syllabuses in language teaching. His contribution to language teaching was a deep
analysis of the contemporary meanings that a language learner needs to understand and express, in
other words the systems of meanings that lay behind the contemporary uses of the language. He de-
scribed two types of meanings: one of notional categories including concepts such as time, sequence,
quantity, location, frequency and another one for categories of contemporary function including re-
quests, denials, offers, complaints.

The Contemporary language learning, also called the Notional or Functional Approach, is seen
rather as an approach than a method in language teaching that aims to make the contemporary com-
petence the goal of language teaching and to develop procedures for the teaching of the four skills
that acknowledge the interdependence of language and communication. The Contemporary language
learning is more comprehensive than any other approaches or methods; it is different in form and
status. There is no single or authority on it, nor any single model that is universally accepted as au-
thoritative.

For some, Contemporary language learning means just a little more than an integration of
grammatical and functional teaching. In this respect Littlewood in his ‘Contemporary language learn-
ing’ in 1981 states that one of the most characteristic features of Contemporary language learning is
that it pays systematic attention to functional as well as to structural aspects of the language. For
others, Contemporary language learning means using procedures where learners work in pairs or
groups making use of the available language resources in problem -solving tasks. What is essential is
that at lest two parties are involved in an interaction or transaction of some kind where one party has
an intention and the other party expands or reacts to the intention.

Kolker, Y.M. in "Practical methods of teaching foreign language™ distinguishes between a
‘weak’ and a ‘strong’ version of Contemporary language learning. The ‘weak’ version stresses the
importance of providing learners with opportunities to use their English for contemporary purposes
and attempts to integrate such activities into a wider program of language teaching. The ‘strong’
version of contemporary teaching claims that language is acquired through communication, so it is
not merely a question of activating an existing but inert knowledge of the language, but of stimulating
the development of the language system itself. So, the former could be described a ‘learning to use’
English and the latter entails “using English to learn it.

The wide acceptance of the contemporary approach and the relatively varied way in which it
is interpreted and applied can be attributed to the fact that practitioners from different educational
traditions can identify with it and consequently interpret it in different ways. In this line of thought
Basik T.A. in "Welcome to the world of English" offers as a precedent of Contemporary language
learning a commentary by Montaigne on his learning Latin through conversation rather than through
the customary method of formal analysis and translation:



BECTHUK MEXAYHAPOAHOI'O YHUBEPCHUTETA KbIPTBISCTAHA

‘Without methods, without a book, without grammar or rules, without a whip and without
tears | hadlearned a Latin as proper as that of my schoolmaster’s. This ant structural view
can be held to repre-sent the language learning version from a more general learning
perspective, usually referred to as ‘learning by doing” or ‘the experience approach’.

The handout is the main component of teaching materials for classes I, 1l and I11. It
is a set ofsubject, plot and thematic pictures, intended both for work in the classroom and at
home, since everystudent must own this set.
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