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IMPROVING THE PROFESSIONAL COMPETENCE OF PRESCHOOL
TEACHERS IN THE FIELD OF ENVIRONMENTAL EDUCATION THROUGH
MASTER CLASSES

The article highlights the increase in the professional competence of preschool teachers in the
field of environmental education of children through master classes. The programs used in ecological
education are considered. The author notes that environmental education should begin its activity
precisely at preschool age, since it is during this period that the foundations of ecological culture begin
to be laid, which helps to form in the child a positive attitude towards the environment and towards
nature as a whole. The article also deals with the issues of environmental education of children in
everyday life. The author proposes measures to develop the cognitive skills of children, increase their
interest in the study of processes and phenomena occurring in nature, the formation of a correct attitude
towards living things. The listed activities include care and observation of a living corner in a preschool
institution, observation of weather phenomena, organization of excursions, actions dedicated to
environmental protection. The importance of project and play activities is noted, in addition, the author
focuses on the need to involve parents in the environmental education of children.
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MEKTENKE YEMWHKHA BUJIUM BEPYY YIOMJIAPBIHBIH
HNEJATOI'’ JOPYHYH 3KOJIOT'UAJIBIK BUJINM BEPYY KAATBIHJAI'BI
KECHUIITUK KOMIIETEHTTYYJIYI'YH MACTEP-KJIACCTAP APKBLIIYY

KOI'OPYIIATYY

Maxanaoa mexmenxe uwetunky OunumM Oepyy MeKeMelepuHuH nedacoc00pyHyH banoapea
9KONORUANBIK  OUNUM Depyy JHaamvlHOabl KeCUnmuk KOMNEMeHmmyynyeyn Macmep-Kiaccmap
APKBILYYy HCO20PYNAMYY MAcCenecu UazblIOblpulieaH. IDKONOSUANLIK OunumM 0Oepyyoo KONOOHYI2aH
npozpammanap kapanam. Aemop beneunezenoetl, S9KON02UANBIK OUIUM DePYY UWMEPOYYAY2Y MeKmenkKe
YeluunKy Kypakman oaumanyyea mutiuid, GHmkeHu 0an Yuiya me32unoe dK0I0SUANLIK MAOAHUANMbIH
natioybaiet mynmene bawmaum, 0y1 6a1a0a allaHA-4youpe2e HCAHA HCAPAMBLILIUKA KApamda OH
MAMUNEHU KATbInmMaHowipyyea ocapoam bepem. Makanada KyHymOyk mypmywma 6andaped
9KON0_UANBIK mapous bepyy macenenepu 0a kapaneau. Aemop 6anioapovin maanbin-ounyy #HoHooMyH
OHYKMYPYY, HCAPAMBLILIUUMA OOAYN JHCAMKAH NPOYECCmepou JHCAHa KyOyayumapobl uU3uidee2e
KbI3bI2YYCYH APMIMBIPYY, ACAHOYYAApea Myypa MAMULECUH KATbINMAaHObIPYY O0I0HYA Yapanapovl CyHyu
Koliam. Anoatl uwi-yapanapea mekmenke 4eliuHKu mekemeoecu JHCanoyyiap 0ypuyHa Kam Kepyy iHcana
KO3 canyy, aba vlpatiblHblH KYyOYIYUmMapulHa O0aiKoo Heypey3yy, alaHa-4oupory Kopeoo umepune
OAUNAHBIUKAR AKYUAIAPObL, IKCKYPCUAIAPObL Viowmypyy OowHYa uw-uapaiap xupem. /[or6oopoyx
JHcana O1oHOYK UU-4apanapovii MAanuiyyayey Oeicuienun, MblHOaH mulKapbsl, agmop ama-sxenepou
bandapea IKON02UANBLIK OUTUM Depyyeo mapmyy 3apbliobleblHa OACHIM JCACAlim.

O3oxkmyy ce300p: Aoam, >KoNOUANLIK OUNUM  Oepyy, Macmep-KAdAcc, JHCapamvliblild,
9KONI02UANBIK MAPOUsl, FIKOAOLUSTILIK MAOAHUAM, KOOM, MY2aluM, MeKmenke Yeuunku ounum oepyy.
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MOBBIIIEHUE MPO®ECCAOHAJIBHON KOMIETEHIINA
MEJATOIOB JOINKOJBbHBIX OBPA3OBATEJIbHBIX YUYPEXKJIEHUI B
COEPE OKOJIOI'MYECKOI'O BOCIIUTAHU A
YEPE3 MACTEP-KJIACCbI

B cmamve oceewjaemcs mema nogvlueHUs NPOGECCUOHANbHOU KOMNEeMeHYuu neodazocoe
O00WKONLHO20 00yYeHus 6 cgepe 3dKoNI02UUECKO2O 00pA3068aHUsA Oemell Yepe3 MAacmep-Kiaccyl.
Paccmompenwvl npoepammel, npumensiemvie 8 KONI02UHECKOM 60CHUMAHUU. Aémop ommeyvaem, umo
9KON0UYECKOe BOCNUMAHUE OOINHCHO HAYUHAMb CB0I0 OesMeNbHOCHb UMEHHO 6 OOWKOIbHOM
gospacme, max KAaK UMEHHO 6 SMOm Nepuold HAYUHAIOM 3aKIA0bIBAMbCSA OCHOBbL IKOJIOSUUECKOU
KYJIbmypbl, nomozaroujue chopmuposams 6 peOéHKe NoN0HCUMeNbHOe OMHOUEHUEe K OKpydicaloujel
cpede u Kk npupode 6 yenom. Taxdce 6 cmamve paccmMampuearomcs B0NPOCHL IKOJIOSUUECKO20
gocnumanusi 0emeil 8 NOBCEOHEBHOU HCUZHU. ABMOPOM NPeONodCceHbl MePONPUAMUS NO PA3GUMUIO
NO3HABAMENLHBIX HABLIKOG Oemell, NOBLIUEHUIO UX 3AUHMEPECOBAHHOCIU 8 UCCLe008aHUU NPOYECCO8
U AGIeHUll, NPOUCXOOAWUX 6 NpuUpooe, POPMUPOBAHUIO NPABUTLHO20 OMHOULEHUS K IHCUBOMY.
Ilepeuucnennvie meponpuamus exkuo4aom 6 ceds yxo0 U HAOIOOEHUe 30 HCUBLIM Y2O0JIKOM 8
OOWKONLHOM YUPeNCcOeHUU, HaOM00eHue 3a NO2OOHLIMU AGNEHUAMU, OP2AHU3AYUSL IKCKYPCUL, aKYUL,
NOCEAUWEHHBIX NPUPOOOOXPAHHOU OeamenvrHocmu. Ommeuaemcs 8a*CHOCMb NPOEKMHOU U USPOBOLL
0esamenbHOCMU, KpoMe MOo20, asmop aKyeHmupyem GHUMAaHue Hd HeoOXOOUMOCMU NpUusiedeHus
pooumenetl K IKOJI02UHECKOMY 8OCNUMAHUIO Oemell.

Knioueevie cnoea: wuenosex, sKonocuveckoe obpazoeanue, Mmacmep-Kiacc, npupooaq,
9KON0UYEeCKOe — BOCNUMAHUe, —IKON02UHeCKas KVabmypd, obujecmeo, neodazoe, OOWKOIbHOE
obpazosanue.

Introduction

The leading goal of ecological education is the formation of an ecological culture, which
promotes a responsible attitude of both teachers and children to health and the environment on
the basis of observance of the moral norms of society. Today it has become obvious that it is
necessary to begin work in this direction with teachers and children of preschool age, when the
foundation of cognitive activity is laid, so that an interest in the environment is awakened. After
all, without the professional competence of teachers today it is difficult to solve the problem of
environmental education. Problems of environmental education have been addressed by S.N.
Nikolaeva, N.A. Ryzhova, N.I. Appolonova, E.E., Barannikova, N.M. Petrova and others. N.F.
Reimers considers ecological culture as "a stage and a component of development of the world
culture, characterized by sharp, deep and general awareness of the urgent importance of
ecological problems in life and future development of mankind." We consider the
environmental culture of preschool children as a part of the culture of personality, which is
formed as a result of purposeful interaction with an adult, i.e. with a teacher within the
framework of upbringing or education in the conditions of its natural environment. This
interaction is focused on the spiritual development of the child, cognition of the relationship
between man and nature, attractive transformation and protection of the environment. But all
of the above can be solved when a person, namely an adult such as a teacher, provides an
example of showing concern about the environment as a whole.

Ecological education of preschool children has a priority place in the system of
continuous education, because it is exactly in this period that the fundamental foundations of
human personality are laid. Preschool age is favorable for the development of such higher
feelings as patriotism, love for one’s homeland and nature. At this age, the foundations of the
moral and ecological attitudes of the personality are formed, which are further manifested in
the child's interaction with nature and with the environment, in a conscious understanding of
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himself/herself as part of a holistic world. This contributes to the formation of children's
environmental knowledge, norms and rules of behavior in nature, empathy and desire to
participate in environmental protection in the future, that is, in adulthood.

After all, according to scientists, environmental education is a continuous process of
learning, education and personal development, aimed at the formation of a system of scientific
and practical knowledge, values, behavior and activities that provide a responsible attitude to
the environment, social and natural environment.

For this reason, environmental education for preschool children is currently becoming a
priority in pedagogical theory and teaching practice. It acts as the factor in the formation of
ecological culture of younger schoolchildren as the regulator of relations between the person,
society, and nature, and introduces ideas of humanization, integration, and sustainable use of
nature in general education. The importance of environmental education in today's critical
environmental situation raises no doubts: the problem of food provision to the population,
provision of industry with mineral raw materials, pollution of the natural environment, etc.

Environmental education in Kyrgyzstan, according to State Educational Standard of the
Kyrgyz Republic "Pre-school education and childcare™ issued by the Government of the Kyrgyz
Republic #363 on June 29th, 2020, is one of the priority issues for the general education system
for the younger generation, i.e. preschool age children. This is important because it is at the
early preschool age that the formation of environmental culture in the child starts, and in which
qualitative changes of personality take place.

Ecological culture cannot be formed without awareness of the current ecological
situation. Understanding of global, planetary problems and ecological problems in Kyrgyzstan
creates anxiety and indifference, but also gives the tutor an outlook and an incentive to carry
out a variety of pedagogical work. Against this background, it is easy to comprehend the goals
and objectives of environmental education of preschool children.

In the 21st century environmental education is a continuous process of learning, education
and development, aimed at the development of responsibility for the life of people on the planet,
the formation of behavior and activities that provide an emotionally positive attitude to people,
and to nature as a whole. The advantage of environmental education in preschool educational
organizations is the joint education of peers, which creates conditions for the accumulation and
generalization of social experience and education of a positive attitude towards nature.

Discussion

Based on the understanding of the content of continuous environmental education by
N.M. Mamedov, I.T. Suravegina and others, the following aspects can be identified in preschool
age: scientific - providing development of cognitive attitude and cognitive needs to the
environment, includes a system of environmental knowledge; value - aimed at forming moral
and spiritual attitude to nature and man in it; normative - orienting to mastering and applying a
system of rules and regulations of behavior in nature; activity - the content of environmental
education of preschool children should be considered.

The basis of environmental education of preschool children requires a thoughtful
selection of content, combining training and creativity, the unity of the emotional and aesthetic,
intellectual, humanistic and activist components of the child's communication with nature and
the social environment. Preference should be given to methods, techniques and forms of
organization of children, which provide formation of an elementary system of ecological
knowledge, development of a stable cognitive attitude to nature and man, allow to solve
problems of development of the emotional sphere, aesthetic and humane feelings, cognitive
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needs, involvement in solving ecological problem situations, work on care for living objects
and nature protection in complex. It is possible to identify the following levels of environmental
education: emotional and figurative, value and conceptual and evaluative and practical.

Pedagogical practice of environmental education shows that having considerable
knowledge, children do not always use it in everyday life to solve practical environmental
protection tasks. Therefore, it is important that the tasks of environmental education of
preschool children be solved in various kinds of joint activities with an adult - game, game
experimentation, search activities, labor, participation in environmental actions ("Our green
kindergarten”, "Feed the birds in winter™), agitbrigades, various leisure activities, contests, or
exhibitions of creative works. It is necessary to focus the attention of children on beauty,
kindness, morality, respect for life, which will promote the development and formation of the
basics of ecological culture in them.

In order for the preschooler to realize the inseparable connection with the surrounding
world, it is necessary to observe the following conditions: communication with the living
nature; the presence of ecologically educated teachers capable of delivering the basics of
ecological knowledge; and the influence and personal example of the parents. In preschool
educational organizations it is necessary to create conditions for the practical application of the
received knowledge by preschool children in the conditions of the nearest natural and social
environment. That is, creating an environment in which the child could touch, smell and listen
to the sounds of nature, i.e. "touch nature with the heart™ with the help of all the senses. This
could include organization of ecological paths in the territory of the kindergarten, creation of
flower beds, alpine hills, nature corners, cognitive and research centers in groups, mini-
laboratories, etc.

The teacher is the main figure of the pedagogical process and the decisive factor in the
environmental education of preschool children. In order to lay the foundation of ecological
culture a teacher needs to understand environmental problems and their causes, to feel
responsibility for the current situation, to have a desire and readiness to change it, to understand
goals and objectives, to master the methods of environmental education of preschool children,
to use in their work modern educational technologies, to create conditions for environmental
education of preschool children, to cooperate with their families, increasing the environmental
culture of parents. Therefore it is necessary to pay close attention to the training of staff,
enriching the level of ecological knowledge using various forms of professional development.

At the present time the most effective forms of work with teachers in the field of
environmental education are considered to be forms of work with interactivity. Interactivity is
a specially organized cognitive activity with a pronounced social orientation. During this
activity teachers have the ability to think critically to solve problems on the basis of the analysis
of received information. The master class is one of the interactive forms of work. A master class
is @ modern form of training seminar for practicing practical skills in various methods and
technologies in order to increase professional skills, share best practices with participants, and
broaden their outlook and familiarity with the latest areas of knowledge.

M.M. Potashnik defines a master class as a form of learning from a master. During the
master class the master transfers to the trainees his experience, his skills, and mastery, by means
of direct and commented demonstration of work techniques. The master class is an effective
form of knowledge and skills transfer, exchange of training and education experience, as a result
of which original methods of mastering a certain content are demonstrated with the active
activity of all its participants. During the master class there is a transfer of experience and
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learning new things due to the active activity of participants, in the process of solving the task.
During the master class its participants increase their qualification, acquire new knowledge,
anddiscover something new for themselves. It is important that the master class as the form of
methodical work has brought concrete benefit, and the received knowledge and abilities have
found reflection in pedagogical activity and promoted the increase of efficiency of educational
and educational work.

The advantages of the master class are the acquisition and consolidation of practical
knowledge and skills, the development of flexible thinking by its participants, and the
opportunity to get acquainted with the author's methods and technologies. The master class
contains practical methods and recommendations. The purpose of the master class is to create
conditions for professional growth, self-development, and the formation of individual style of
creative pedagogical activity of its participants. The difference of a master class from other
forms and methods of training is a continuous contact of the master with participants, close to
an individual approach.

At the head of any master class is a teacher, who acts as an initiator of the creative,
independent activity of participants. His role is that of an adviser or a consultant. Specific forms,
methods, techniques, technologies of work that allow both the teacher and participants of a
master class to improve are not imposed on them. Instead, the main task of the teacher is to
transfer the participants productive ways of activity, such as method, technique, technology.
The teacher supervises the activity discreetly, tries to develop participants' imagination and
creativity and promote their self-development. The educator creates an atmosphere of friendly
communication and works on an equal footing with participants in their search for knowledge
and ways of working. During the master class the teacher shares his/her professional secrets,
which allow more experienced teachers to improve their mastery level and inexperienced ones
to get acquainted with new methods and technologies.

The master class is based on "practical” actions of showing and demonstrating a creative
solution to a certain cognitive and problematic pedagogical problem. Master-class is an
independent work in small groups (7-15 participants), allowing during the dialogue to exchange
views. Statement of a problem, its solution through playing out various situations, and the
process of cooperation, co-creativity and joint search are features of the master class. The
effectiveness of the master class is determined by the mastery by its participants of new creative
ways of solving pedagogical problems and the formation of motivation for self-development,
self-learning, and self-improvement. Topics of the master class may reflect an overview of
current problems and technologies; various techniques and aspects of the use of a particular
technology; or author's methods and techniques and their use in practice.

The master class includes the following components: definition of the problem, actualization
of knowledge on the problem, grouping and exchange of opinions between the participants of the
master class, work with material (literature, text, natural, artistic material, schemes, models, etc.),
presentation of the results of work, discussion of the results of work and their correction, reflection.
The problem situation should be close to the participants of the master class, motivate their creative
activity, set them up for self-development. A problem situation requires discovery of new
knowledge about a subject, a method or conditions of performance of actions. The problem situation
should be interesting for the participants of the master class, activate their thinking activity, create
a desire to start working and through cognition come to the discovery, learn something new, and
solve the problem. As a whole, the master class is aimed at self-development of the teacher, but not
every participant has the need to develop. Other needs, such as the need for communication, self-
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assertion, or the need for new emotions, which the teacher seeks to realize, can be equally important,
but the teacher's self-development is paramount. The master does not just impart knowledge, but
strives to involve the participants in the process, to make them active, to create an atmosphere of
creativity.

Conclusion

An important component of the master class is grouping into groups, at the initiative of
the master or his or her participants. Knowing the psychological and personal features of the
participants, the master can adjust the composition of the groups. The master breaks down the
task into a number of tasks. The groups have to define the way to solve them. During solution
of tasks, participants are free to choose a method, a pace of work, and ways of search. Each of
the participants is independent in choosing a way of finding a solution, has the right to make
mistakes and to be corrected. During the discussion of the results it is necessary to involve all
participants in the master class to self-actualize. At this time there is a learning of new
knowledge, method, technique or technology. In the conclusion it is necessary to conduct a
reflection, during which participants can express their feelings, emotions, sensations that arose
in their process of the master class. Thanks to the reflection the master will be able to improve
their work. As a result of the master class or the demonstrated technique, participants and
listeners should see the result of the activity, and not only the process.

The success of upbringing of ecological culture in children of preschool age depends in
many respects on the interested and personally-oriented interaction of their family. Joint
participation in actions, ecological free-time activities, or quizzes and contests promotes the
strengthening of children-parent relations and the formation of an ecoculture in both children
and adults. An important condition for the effectiveness of environmental education for
preschool children is the implementation of an integrated, activity-based and system-structural
approach. The integrated approach implies integrating the content, forms and methods of
ecological and pedagogical work and should ensure the formation of a system of ecological
knowledge in children. The activity-based approach should ensure that children master practical
abilities and skills. The system-structural approach should contribute to building a holistic
pedagogical system of environmental education for preschool children, involving the
unification of the efforts of kindergarten and the family.
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