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Abstract: The central concepts underlying academic reding and their implications
for instruction are outlined as well as the development of reading curricula including the
analyses and choosing material and text. Reading teachers need to design content based
courses by building coherent and effective reading curricula. So teachers need to set ex-
pectations for their students and assist them in achieving them by means of principled
and purposeful reading instruction. In academic settings reading instruction is consid-
ered to be the important means for learning information and access to explanations. It
is also used to carry out language-learning tasks usually with writing activities, though
listening and speaking activities may be linked to reading as well.
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AHHOmMAauua: AKadeMusIbiK 0KYy NIGHOapobl, Mamepuanioaposi ¥eava mexcmmep-
Ou Mmandoo HaHa manooo, AHbiH UMUHOE, OKYY NPO2PAMMAIAPbIH UULTEN Ubleyy O0IOHUA
Hezu3e2u myutyHykmep Oepundu. OKymyyuy oKyy bipaammyy ¥aHa Hamolianyy 6omyul
VUYH MemOOUKANBIK OKYY NPOZPAMMAIAPBIH MYy3YN, MasMyHy 0010HUAa Kypcmaposl uil-
men usizyy Kepexr. OUOHOYKMAH, My2anumoep, OKyyuy1apea makcammsl nyypa kown,
@ea demuul yuyH OKYMYYHYH He2u32l KApa#ammapsiH nyypa KoadoHyn xapoam Oe-
pyyee muiiuti. ARKadeMUsLIbIK OKYYy KOPComme MmyuyHoypmenepdy, mMaanrsimammapos
yiipenyy yuyH 6up maanuayy kapaam 001yn acenmenem. Yeyy ucaa cyiinee uuimepou-
2u, OKyy MeHeH OaliiaHbiuinyy 00ayuty MyMKYH 60J1co 0a, a1 #asyy Ul-4apaiap MeHeH
eme molebi3 Oalinansiima, adamma, mui-oKymyyoazel Makcammaposl Ulike auivipyy
VUyH natidanansinam.

TyliyHOyy co300p: Ken )yHKUUOHAIOYY MAKCAIM, CUHME3000, KOMILIEKCIYY HOHOOM.

AnHomauyus: OG03HAUeHb! 0CHO8Hble NOHAMUS, JIexcaujlie 8 0CHO8e aKadeMuUecKo-
20 UMeHUs U UX 3HaueHue 01 00yUeHUs, A MAaKyHCe paspabomKka yueOHvIX Npozpamm no
YMmeHu0, 8KNI0OYAS AHATU3 U 8bI00p Mamepuanla u mexkcma. Yuumens umeHus 00mnc-
Hbl paspabameleams Kypcol, 0CHO8AHHbIE HA COOePHCAHUU, c030a8as CO2NACO8AHHbIE U
AppexmusHole yueOHble npozpammosl N0 umeHuo. Takxum obpaszom, yuumess 00JHHbL
onpedenums yeau 0Jisl C60UX YUEHUKO08 U NOMO2AMb UM 8 O0CIIDKeHUU UX NOCPedcmeom
NPUHUUNUATBHO20 U UeNeHANPAasaeHHo20 00yueHUs umeHuwo. B akademuueckoil cpede
ymeHue CHUMaemcs 8aHHLIM CPeOCMeoM 00yueHUs UHpopmayuu u docmyna K 00sscHe-
HusM. OH WUPOKO UCNOIb3yemcs 071 8biNOJIHEHUSs 3a0AHUTT N0 U3YHEeHUIO S3bIKA, 00bIU-
HO ¢ NUCbMEHHBIMU 3a0aAHUAMU, XOMS CyUlaHUe U pa32080pHAs 0esMeAbHOCG M02ym
Obimb MAKdHCe C6A3AHBL C UMeHUeM.

Knrouessle cnosa: MHO20(DYHKUUOHANbHAS Ueb, CUHME3UPOBANb, KOMIIEKCHbIE
HaBbIKU, 08YS3bIUHBLI

When we read, we have variety of purposes. We some-
times read to get the main idea but not much more (e.g.,
skimming a newspaper store), and sometimes we read to
find a special information. Actually we read texts to learn
information and sometimes we are expected to synthesize
information from multiple texts, or from a longer chapter
or book, in order to take a critical position with respect to
that information. Perhaps most often, we read to get gen-
eral comprehension and for pleasure, with the purpose of
being entertained or informed, but not tested.

In academic way, almost every purpose for leading
comes into play. Thus, an EAP reading curriculum must
account for how students learn to read for different pur-
poses, including at least the reading

1. to get information

2. for general idea

3. to find new information

4. To evaluate information

There are very different ways to read a text, these dif-
ferent purposes depend on a stable set of processes and
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skills that underlies all reading, though in differing com-
binations of relative importance.

Being able to read is taking general comprehension as
the example—requires that the reader draw information
from a text and combine it with information and expecta-
tions that he already has. The interaction of information is
a common way to explain reading comprehension, though
it does not reveal much about the specifics of reading. It
is very important for readers to develop essential read-
ing abilities such as rapid word recognition, vocabulary
development, text-structure awareness. So the research-
ers recognize that the ability to comprehend texts comes
through reading, and doing a great deal of it as the core of
reading instruction.

Fluent readers typically do all of the following:

1. Reading for comprehension

2. Recognize words rapidly and automatically (ignore
new vocabulary)

3. Note down a vocabulary store

4. Find the purpose(s) for reading

5. Comprehend the text as necessary

6. Correct miscomprehension

7.Evaluate information and read critically in order to
become fluent readers use these characteristics of a fluent
reader that reveals multiple skills

General Implications from Research for Reading In-
struction

Based on these criteria for fluent reading and findings
from reading research we see ten key implications for
EAP reading instruction. Basically. teachers can address
the academic reading needs of their students by doing the
following

1. Helping students recognize a vocabulary

2. Using the range of skills needed for successful
comprehension

3. Introducing students the use
representations and other practices

4. Helping students become strategic readers

5. Giving students many opportunities to read so that
thev develop reading fluency

6. Making extensive reading and broad exposure in
and out of class

7. Motivating students to read

8. Integrating reading and writing instruction

9. Developing effective content-based instruction for
authentic integrated-skills tasks

So the principle is that students become better read-
ers only by doing a lot of reading. There are no shortcuts.

Sociocultural Factors in Learning to Read

When we examine the differences between LI and L2
readers and the ways in which these differences influence
instruction a more complete picture of EAP reading re-
quires. L2 readers have weaker linguistic skills and a less
vocabulary than do LI readers. They do not have an in-
tuitive foundation and they lack the cultural knowledge
L2 students may also have some difficulties recognizing
the ways in which texts are organized and information is
presented, leading to possible comprehension problems.
Advanced L2 students typically have been successful in
learning to read in their LI and know that they can suc-
ceed with academic texts and L2 students also have cer-
tain resources for reading that are strong supports such
as bilingual dictionaries, word glosses and mental trans-

of graphic

lation skills. Often L2 students motivations to read can
be different from many LI students’. Another potential
difference is their social and cultural backgrounds. L2 stu-
dents generally come from different families, social and
cultural backgrounds. Some families read very little, do
not have available reading materials, libraries and do not
encourage reading. Reading plays a more limited role in
some cultures and some groups emphasis more on spoken
communication for learning. Sometimes religious experi-
ences may center more on the unquestioned truth of pow-
erful texts, where the memorization of key text informa-
tion rather than the evaluation of competing resources.

Establishing goals for reading instruction that con-
stitute successful learning plays major role. Each instruc-
tional setting defines somewhat different goals for read-
ing achievement, purposes for reading, and uses of text
resources. These are issues that all teachers must be sen-
sitive to and that should guide the development of curric-
ula. There are at least five important goals that should be
considered in planning EAP reading curriculum:

1. Choose appropriate text materials and other re-
sources

2. Diversify reading experiences of students’

3. Work with texts by means of a pre-, during-, and
postreading scheme

4. Recognize the nature of reading through meaning-
ful instruction

5. Plan reading in relation with specific goals, texts
and tasks

We need to take into account expectations in addi-
tion to students’ goals, language abilities and reading
experiences. It is very important to examine students’
motivations and attitudes toward reading in general, and
the particular goals of the curriculum e.g., topics, mate-
rial to be read, means for assessment). In some settings,
a certain amount of information can be collected by in-
terviewing students’ previous teachers and by reading
resources. One way to collect useful information from
students is to have a survey and have brief interviews.
Questions can focus on how much reading students have
done, what students like to read, what they have read, and
when they read their last book and for what reasons. Oth-
er questions can be directed at determining how students
feel about reading and how successful they are in reading.
After conducting a needs analysis, the goals of the cur-
riculum can be interpreted in details. Because there are
many goals for a reading curriculum, number of hours of
instruction per week, available resources, and students’
abilities, needs, and interests. All reading curricula should
focus on comprehension of key texts, regardless of the
number of student contact hours, but they might also em-
phasize extensive reading, the development of strategic
reading, recognition of vocabularies, fluency in reading,
analyses of difficult material. After goals and priorities are
set, texts and topics can be selected and tasks designed
for creating a meaningful, motivating, and challenging
curriculum. A reading curriculum is heavily dependent on
the reading materials used: The choice of textbooks, sup-
porting resources, and classroom library materials have
an influence on students’ motivations to read and their
engagement with texts. Text materials should be at ap-
propriate levels of difficulty; in grammar and vocabulary.
The text materials selected for EAP settings should be in-
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teresting and coherently linked (e.g., by topics, tasks, and
overall themes) to meet the demands of academic courses.
Students should feel some challenge with the text materi-
als to have an opportunity to develop some expertise and
pride in what they are learning. But free-reading materi-
als should be easily- accessible, plentiful, attractive, and
available for learner use beyond class time.

How different Reading Experiences can be

Reading can be developed successfully if students
read a large amount of material. Silent reading should
be part of every reading lesson; extended silent reading
should be done in reading labs and library, and we must
encourage students to read at home. One major implica-
tion mom theory’ is a general framework based on Pre-
during-, and postreading instruction

Prereading instruction can serve five important pur-
poses. It helps students access background information
that can facilitate subsequent reading, provides specific
information needed for successful comprehension, stim-

ulates student interest, sets up student expectations, and
models strategies that students can later use on their own.
During-reading instruction guides students through the
text, often focusing on understanding difficult concepts,
making sense of complex sentences, considering relation-
ships among ideas or characters in the text, and reading
purposefully and strategically. Postreading instruction typ-
ically extends ideas and information from the text while
also ensuring that the major ideas and supporting informa-
tion are well understood. Postreading activities often re-
quire students to use text information in other tasks.
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