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Abstract: The article suggests a new approach to teaching collocations through the
process of gift giving. It reports on an action research study that was conducted with the
aim of understanding the role of positive emotions, giving gifts, and collocations in class.
This article gives a description of the main activity of the course, namely Gift Giving. In
this regard, it provides an illuminating discussion of how the activity could improve stu-
dents’ speaking and writing skills. The action research study aims at investigating how
students could prepare discussion questions based on students’ presentations, write cre-
ative paragraphs, and exchange memorable gifts. This article was written in an attempt
to illuminate the idea that positive emotions during students’ presentations lead to their
active learning of collocation.
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AHHOmayuscet: Bepuieen makanada ce3 atikauimapuii Oes1eKmepouH apoamvl
MEHEH ontyyee OalibiHOaneaH HaHbl bikMa CyHyuimanam. By mMakaia aHesuc miuu ca-
bazeiH0azel €03 alikaumapobiH, HazbiMO0yy IMOYUSAAPObIH HaHa OesleKmepouH poJty
HOHYHO® OIMKOpYJI2eH IKCNEpUMeHMaldyy usundeeHy cypemmeiim. Makanada ce-
MecmpOblH DawKsl KOHyeyycy cypemmeiom, makman atimkauda "Benex Oepyy’. Ouion
aj1e yuypoa, makanada 6y KeHyzyy ciy0eHmmepoUH #a3yy HaHa cyiiiee HeH0oMOepyH
KaHOali %01 MEHEH HaKwWblpnyy2a »apoam 6epaspu #eHyH0e MoJyK bagHoama bepi-
2eH. DKcnepumeHmandyy usui0ee cnyoeHmmepouH npe3eHmausacbiHa blAaliblkmanean
MAKYN00 YiyH cypoo Oepyy/IepyH, Hbleapmaubll a03al, Ha3yyCyH HaHa 3cme Kaniyyuy
Oenexmep MeHeH aAMauiyycyH makcam koém. Makana npesenmauus yuypyHoazol cimy-
OeHmMmepoUH HazoiMOyy IMOYUSIAPLL CO3 atikaumapsii xpgexmusdyy okyyea aisin
Ke/lepuHe Kbl3bIKMbIPYY YUYH HA3bLI2AH.

TytiyHdyy ce30ep: ce3 alikxawmapsi, Oejex 6epyy, mypoyy KOHMEKCM, Ubl2apMaioil
ab3ai, cypoo mysyy Haua cypoo 0epyy, npeseHmayusiap, nuKupiep MeHeH aimauiyy,
cypemmep, cyilneuyy, #azoimoyy IMouus1ap.

AHHoOmayus: JlaHHas cmamesl npedndeaent Hogulll n00x0d K npenodasaHuio ¢io-
gocouemauutl npu nomouju nodapkos. Cmambs onucwvliéaent IKCNEPUMEHMAILHOE UC-
c1edosantie, Komopoe 0vi10 NPOBEIEHO € U ebi0 NOHUMAHUS PO NO3UMUEHBIX IMOUULI],
nodapkos, a maxxe c1060CoHeMAaHUll Ha ypokax aHenutickoz2o 13vika. B cmamuve daemcs
ONuUCAHUE 2JIA6H020 YNPWHCHEHIS. 6 00yueHuu, a umeHHo [Japenue ITodapkos. IIpu smom
cmamucs daem OemanvHoe ONUCAHUE M020, KAK OAHHOE YNPMHHEHUE MONCENM NOMOUb
cmydeHmam paseusams Ux HAebIKU NUCLMA U 2060peHUS. DKCNEPUMEHMATILHOE UCCle-
dosaHue cmasum nped cooii yeav U3y4unme Mo, KaxK CIyo0eHmbl MO2Zym 20Mosums 60-
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20 U3YyUEeHUs C1080COUEMAaHuilL.

Introduction

This article focuses mainly on the action research
study with regard to teaching collocations through the ac-
tivity Gift Giving, which was created by the author of this
article. The action research draws particular attention to
the importance of giving the class a strong sense of direc-
tion in selecting and using appropriate collocations. An-
other essential characteristic of the study is to investigate
the essence of ongoing guidance and support during the
classroom procedures. In light of this, the study aims at
exploring the benefits that the activity Gift Giving offers
to learners so that they could have a positive self-image.
Furthermore, the article presents effective techniques
for generating learners’ interest in each other’s stories
through well-selected strategies of the activity. A vital
element of the action research is to arouse educators’
curiosity so that they could incorporate the activity into
their teaching. Fundamentally, the principal goal of the
action research is to provide an illuminating discussion
on the following research question: How can the activi-
ty Gift Giving create a supportive classroom environment
so that university students could practice collocations in
speaking and writing?

Literature Review

Essentially, the activity Gift Giving was created with
a specific focus, namely to practice collocations in writ-
ing and speaking. Learners have multiple opportunities to
develop these two skills during one class. Since students
have ten minutes to write a paragraph with collocations
and ten minutes to answer questions with collocations af-
ter a speaker’s presentation, they develop the ability of se-
lecting and using collocations in fundamentally different
situations. In other words, students learn how to manage
their time and how to control the quality of collocations
when they speak and write. In this light, Hedge (2005)
considered that “Students need time in the classroom for
writing. The teacher’s task is to select or design activities
which support them through the process of producing a
piece of writing” (p.13).

Another significant element of the activity Gift Giv-
ing is that it highlights students’ personal values and life
experiences. Learners share their knowledge of gift giving
with each other through writing and speaking. Not only
do students have an opportunity to speak about their old
and recent gifts, but they also discover new reasons for
receiving dream gifts. Students’ ten-minute paragraphs
have thought-provoking ideas. They give speakers con-
siderable incentives for taking their dream gifts serious-
ly. Therefore, learners find a way to consider their dream
gifts as realistic and achievable items. In this regard,
Gebhardt and Rodrigues (1989) maintained that “Writing
about your life, your ideas, and your experiences can help
build your self-awareness and increase your personal in-
sights” (p.162).

npocsl 01 QucKyccuil, KOMopsie 0CHO8AHbI HA NPe3eHMAUsIX CMyOeHmos, a Makxce KaKk
MOMHO Hanucams KpeamusHuili napazpah u o6MeHIMbcs NAMIMHbIMU NOOAPKaMil.
Cmames Obina HANUCAHA C UebI0 NpusJiedeHUs. GHUMAHUS K MOMY, U0 NO3UMUSHble
aMouuU cmyOeHmMos 80 8peMs npe3eHmMaluii npugodam K pesyasmamam xpexmugHo-

Knrouessle cnosea: cosocouemanus, oapeHue nodapKos, pasiuUHbILl KOHMeKCn,
KpeamtueHbie ab3aupl, 3a0asams U hopMuposans 60npocsl, npeseHmatil, 00MeH udes-
Mu, homozpacpuu, oduieHue, NO3UMUSHbIE IMOULL.

Asking questions with collocations, which are based
onaspeaker’s presentation, leads to a greater understand-
ing of the speaker’s attempts for selecting two particular
gifts. Therefore, it is important to stress the importance
of training learners to formulate questions. Students have
an active role as learners when they ask questions and
this definitely facilitates high levels of efficiency. Dobson
(1992) asserted “...if he [ student] merely answers a ques-
tion, the subject of conversation has already been prede-
termined, whereas when he is the one to ask the question,
he takes the initiative and establishes the subject of con-
versation ( p.25).

The value of written works, which are produced inside
and outside the English classroom, tends to be low when
they do not have a personal touch. White (1998) claimed
“Term papers and student essays in general, are among
the least valuable products in a world of waste paper; only
a tiny percentage of them are saved, and only a miniscule
percentage are published” (p.83). In this context, a per-
sonal focus plays a major role in the activity Gift Giving.
Students’ paragraphs can be successfully used for the
purpose of creating a considerable connection to speak-
ers’ lives. Therefore, these paragraphs become even more
precious to them, because they contain thoughts that are
meaningful to them. There is little likelihood that learn-
ers will dispose of those paragraphs in the nearest future.
In other words, the paragraphs give students good reasons
to reread them from time to time and relive positive emo-
tions again.

Furthermore, the activity Gift Giving fulfills a nec-
essary role at English classes, namely it gives students a
particular type of audience and important reasons with
regard to practicing language skills. In other words, a
combination of giving gifts and learning English is a vehi-
cle for creating profitable learning situations. Every stu-
dent has two principal roles over the course of the activity.
More specifically, students have an opportunity to per-
form in front of the audience and be a valued member of
the audience. When students perform, they connect their
current knowledge of the world to a new classroom expe-
rience. They have a higher chance of gaining authentic in-
sights into speaking about their life stories and practicing
English. This experience makes a positive impact on their
sense of achievement, because even a familiar audience
gives fundamentally different emotions during presen-
tations. In this regard, Axelrod and Cooper (1991) main-
tained “We obviously are not exactly the same in every
situation, and don’t necessarily want others to respond to
us in the same way all the time” (p.17).

Methodology

The participants of the action research were seven-
teen students of the fourth course and seventeen students
of the second course. As for the age of the participants,
there were thirty four learners aged between eighteen and
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twenty two. Both groups of students studied EFL at Bish-
kek State University named after K.Karasaev. The partici-
pants of the action research, who were pre-service teach-
ers, were informed about their participation in the action
research. With regard to data collection and analysis, it
covered a period of two years. Initially, the activity was im-
plemented with the forth course students from September
2017 till April 2018. After that, the second year students
had an opportunity to experience the activity from Sep-
tember 2018 till April 2019. Since the activity takes the
whole class, which is one hour and twenty minutes, every
learner had a chance to perform. Each student was able
to participate in the activity over the course of two years.
Each participant answered a questionnaire, which consist-
ed of sixteen open-ended questions. Students could take
questionnaires home and bring them back one week after
their presentations. Additionally, five students of the sec-
ond course submitted their favourite paragraphs, which
they had received from their groupmates. Their assign-
ment was to write a short description of why they found
those paragraphs appealing. The groupmates’ paragraphs
together with the students’ comments were also collected
one week after the learners’ presentations. Finally, photo-
graphs from students’ presentations and teacher’s notes
related to the activity were essential elements of the ac-
tion research data.

Findings and discussion

The activity Gift Giving encourages students to be
creative when they choose gifts for their groupmates. Such
thoughtful and personal presents allow students to have
new perspectives on the process of giving and receiving
gifts. Here is the list of some of students’ presents for each
other: a group photo in a picture frame, a notebook, a lip
liner pencil, a photo album with some memorable photos,
a handmade bracelet, a keychain, socks, chupa chups lol-
lipops, a bar of chocolate, a pink balloon, a hand towel, a
bookmark, a colourful candle, a handmade envelop with
an inspirational quote, a fridge magnet.

The following students’ comments from the ques-
tionnaire indicate that they had specific purposes for pre-
senting their original gifts:

1) Student’s gift: a highlighter: “We use highlighters
every time when we highlight collocations. We have been
practicing collocations for almost two years and I cannot
imagine learning English without highlighters.”

2) Student’s gift: a creative handmade card with an
inspirational quote: “Iwas thrilled at the prospect of mak-
ing the card and finding quotes that would describe me or
my dreams.”

3) Student’s gift: a hand cream: “I think that a hand
cream could give positive emotions to my groupmates and
it could be useful for them.”

4) Student’s gift: A handmade card with the name of
my groupmates. “I found out that every person’s name has
a deep and interesting meaning. I wanted to remind my
groupmates that they have great names.”

Students displayed a strong interest in each other’s
lives and at the same time they made interesting discov-
eries about their values and beliefs. Students used their
imagination and came up with the gift ideas that were
connected to their values and beliefs. By presenting gifts
to each other, students derived a wide range of person-
al benefits. In addition to receiving a physical element of

memory of the class in the form of the present, students
developed their language skills and creative thinking.
Furthermore, their gifts acted as an encouragement to
transform usual objects into valued possessions.

Another positive advantage of the activity Gift Giving
is that it gives students a sense of self-encouragement.
This guiding force adds enthusiasm into the learning pro-
cess and helps students to maintain a strong interest in
learning English. One of the learners maintained: “The
fact that we talk about personal things makes the speaker
more interested and engaged in the process.” This com-
ment illustrates the point that a personal focus of the
activity has a positive influence on learners’ emotional
state. In other words, students become aware of the sig-
nificance of a personal involvement into the activity and
their engagement increases.

With regard to a significant benefit of the activity Gift
Giving, it is important to note that the process of experi-
encing positive emotions continues even when students
are not in a classroom. Students find the ideas of sharing
the details of the activity with their friends or relatives
worthwhile and effective. Some of the students use social
networking websites; for example, Instagram in order to
share some of the photos from their presentations. This
way they create an interesting content on their pages
and disseminate information about the activity that they
find truly original. The following comments give an idea
of what students experience when they share informa-
tion about the activity with their close people: Student 1:
“Some of my followers on Instagram asked me questions
about this activity. They have never heard about it before.
Several of the followers were upset, because they did not
have a chance to go through such emotions.” Student 2: “I
told my mom [about the activity], because she was curious
where I got the bracelet from. Student 3: “Even if I did
not tell anybody about this activity, my roommates won-
dered why I was so happy.” Student 4: “I have told about
this activity to my mother, because she teaches English
too. She can use this activity with her students.” Learners
acknowledge the importance of encouraging each other
to learn English through experiencing positive feelings.
The above mentioned comments explained how students’
positive emotions and gifts have a strong influence on
their close people. Receiving presents over the course of
one semester and showing them to close people engages
students into a lively and unusual learning experience.

Students have a strong background in practicing
colocations in writing and speaking; however, anxiety
during a ten-minute presentation causes a major concern
for them. At the same time, such extreme situations help
students to discover their strengths. For example, the
following comment of one of the students demonstrates
that in spite of not using new collocations from the notes,
she was successfully looking for the old collocations in
order to express her thoughts. In other words, that was
the speaker’s personal triumph: “When I was under a lot
of stress at the beginning of my presentation, I forgot all
collocations, which I wanted to use, but I used our old col-
locations automatically and I did not notice them. It was
a really interesting experience.” That classroom engage-
ment illustrates significant features of a successful ma-
nipulation of collocations that led to genuine communi-
cation. More specifically, the student managed to deliver
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a speech despite the fact that she was nervous to speak
in front of her groupmates. Traditionally, students tend
to use those vocabulary items that give them a sense of
security. However, that classroom situation demonstrated
that the speaker was able to use vocabulary items that she
had been practicing over the course of two years.

Furthermore, the speaker abandoned her original
plan to use collocations from the notes and she was able
to use other unplanned collocations effortlessly. The key
factor here is that the student was unaware that she was
using those spontaneous collocations successfully. Under
no circumstances should we consider the fact that the
student did not use collocations from the notes as an in-
dication of failure. On the contrary, this learning process
proves the fact that the student was able to use previously
learnt collocations skillfully.

This insightful experience indicates that the student
had the necessary level of training in order to form her
opinion with the help of vocabulary that she had been
practicing over the course of two years at university. She
paid more attention to collocations of the course rather
than to her vocabulary repertoire that she had had be-
fore starting the experience of practicing collocations.
Another student’s experience showed the following out-
come with regard to the implementation of collocations
in speech: “It was not difficult for me to use collocations,
because I think that we have trained them and got used
to them.” Both students had the opportunity to construct
sentences with previously learnt collocations. This estab-
lished in speakers a belief in the ability to use collocations
spontaneously and to be engaged in a genuine communi-
cative setting. Moreover, it suggests the fact that speakers
can use collocations that they had been using regularly for
two years in a wide range of situations. Students’ ability
to use collocations on the spot improves the quality of the
students’ vocabulary and it develops an increased level of
motivation to keep using collocations in speech.

Furthermore, the activity Gift Giving deals with tak-
ing photos. There are three main categories of the pho-
tos, namely the photos from speakers’ presentations, the
photos of speakers’ gifts, and a group photo at the end
of the class. Here is an illuminating detail of one of the
students’ comments with regard to taking photos: “You
can use these photos in your future documentary movie
about you. It is a pity I do not have so many photos from
my school years.” This student’s viewpoint confirms the
fact that this part of the activity has relevance and im-
portance to students’ lives even when they graduate from
university.

The process of speaking in front of a group of people
entails a variety of benefits for speakers. The activity Gift
Giving creates new opportunities for students to engage
productively in a communicative environment. Specifi-
cally, students’ academic attainment is improved through
their active participation in the question-and- answer
session. In this context, the time factor is significant since
there are only ten minutes to ask the speaker questions
with collocations. In other words, communication tends
to improve its interactive quality when students ask and
answer questions with new collocations. Additionally,
students can ask questions with those collocations that
they have been continually practicing throughout two
years. In fact, students gain an entirely new perspective

on the ways familiar collocations function in fundamen-
tally different contexts. Going beyond basic vocabulary in
the question-and- answer session encourages students to
maintain an active interchange of thoughts in class. One
of the most compelling features of this step of the activ-
ity is that students come up with answers on the spot. In
light of this, an important part of the questionnaire data
deals with the next student’s comment: “This activity
prepares us for a great interview on TV or for some local
newspapers and I love that moment when my groupmates
ask questions. I feel that I am the main hero. It prepares
me for the biggest interviews in my life. I love it. I never
experienced it when I was at school.” Fundamentally, the
learner finds the activity Gift Giving beneficial in order
to maintain a sense of dialogue during the question-and-
answer session. Responding to groupmates’ questions
exposes the speaker to a nonthreatening environment
that enhances her self-esteem. Moreover, the student
approaches the question-and- answer session seriously
since it is an excellent engagement into answering ques-
tions that come from several groupmates. In essence, this
step of the activity proves to be a helpful speaking experi-
ence that trains students to improve interview skills.

It is undoubtedly true that the more students make
interesting and effective presentations, the more confi-
dent they become. Gift Giving is the second serious activ-
ity in students’ experience that puts a lot of emphasis on
developing their presentation skills. One of the students
maintains that : “ This presentation was easier for me to
do, because I already had some experience with my pre-
vious presentation [the activity A Self-Portrait Gallery].
This time was easier for me emotionally. I knew what to
do and I knew people for whom I made the presentation.”
Furthermore, it is essential to draw attention to the fact
that students experience fundamentally different feelings
before and after the activity. The following student’s com-
ments are considered to be a particular thought-provok-
ing piece of data: [before the presentation] “I stayed up
late preparing my speech. So, I felt a bit sleepy and tired.
I was afraid of my mistakes. [after the presentation] That
was amazing. It was easy and I felt calm. I received a lot of
support and love. So, I wish I could perform again.” A sup-
portive classroom atmosphere gave this particular stu-
dent a sense of enthusiasm for presenting again. In this
context, it reinforces the idea that the activity Gift Giving
invites students to maintain a climate of trust among each
other.

Students’ questions and paragraphs contain strong
messages that create new perspectives on the speaker’s
dream present. This form of interaction is a crucial ele-
ment of the activity, because it contributes directly to the
realization of students’ dreams. One of the students dis-
cussed her plans after the presentation: “I learned many
new ideas why I need exactly this dream present and I will
keep them for my future use.” In this context, the class
helped the speaker to bring more focus to the dream gift
and to extend the speaker’s understanding of the ways in
which the fulfillment of the dream gift might be more ef-
fective.

The activity Gift Giving creates efficient conditions for
students to actively seek new opportunities of using col-
locations. This helps them to continue exploring the es-
sence of collocations in different context. In other words,
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these insights remain the focus of students’ presenta-
tions. Since the activity puts a lot of emphasis on training
students to use collocations, they become empowered to
formulate their ideas effectively. The following students’
viewpoints can help us to understand the process of using
collocations during the activity Gift Giving:

Student 1: “It was not difficult for me to use collo-
cations, because I think that we had enough training and
we got used to them. Moreover, collocations help us to
express thoughts more clearly.” Student 2: “Even though
I had prepared a list of collocations that I was going to
use in my speech, I was able to use more than those seven
collocations on the spot.” Student 3: “The activity teach-
es you how to express your ideas. You learn how to give
answers quickly, because you do not have enough time
to think over your reply. It differs from writing, because
when we write a paragraph, we spend a lot of time think-
ing about every word.” In this context, the activity Gift
Giving creates a space, where students feel comfortable
with developing their own thoughts and students share
their thinking without special efforts. This engaged form
of learning collocations is relevant to students’ lives and
leads them to use collocations in authentic ways. More
specifically, collocations create a particular learning path-
way that encourages students to have a new understand-
ing of familiar collocations.

The next significant part of the action research data
suggests an introduction to students’ active involvement
in completing a homework task. More specifically, at the
end of each student’s presentation he/she receives a set
of cards with paragraphs that are related to dream gifts.
The task is to choose one most appealing paragraph and
write a brief description for his/her choice. The following
paragraphs belong to five students of the second course:

An important piece of information

The speaker’s dream gift is a car. A piece of data from
the classroom paragraph that was produced by one of the
students: “I think that you are tired of waiting for a trol-
leybus and you do not ride minibuses.” Student one liked
that particular statement and offered the following expla-
nation: “ Once I told her that I do not use minibuses. It
was a long time ago and I even forgot what I said. I was
very surprised that she remembered such an insignificant
detail.” This item of data illustrates a remarkable point,
namely students demonstrate their ability to remember
minor life details over a long period of time. Fundamen-
tally, acquiring information about each other and using
it at English classes is considered to be a high level of in-
teraction.

A surprising turn of events

An iPhone is the speaker’s dream present. An import-
ant piece of information from one of the students’ para-
graphs: “You want to get an iPhone, because you want
to develop your creative skills: dancing, taking photos,
painting. I have got a lot of respect for you.” Student two
was surprised by the above mentioned insights and pro-
vided the following reasons for her viewpoint: “ I chose
this paragraph, because she assessed my skills and talents.
I did not expect it from her, because I thought that she
always underestimated me, but I was wrong. Her thoughts
make me happy.” In this sense, some students might have
a wrong idea of what their groupmates think about them.
When they discover that their talents are recognized, they

begin to be less critical of each other and this acts as an
ideal vehicle for stronger relationships in a class.

Common interests

The speaker’s dream present is a book. A detail from
the classroom paragraph that belongs to one of the stu-
dents: “If I were you, I would choose this present too.”
Student three considered the above mentioned viewpoint
significant: “We have common interests. In my point of
view, this is the main aim of this activity: to get to know
more about each other and build relationships with
groupmates and a teacher.” In essence, students develop
the ability to pay particular attention to details from one
another’s lives. This becomes even a more enjoyable pro-
cess when they find things that unite them. Noticing such
connections reinforces students’ desire to appreciate the
usefulness of the activity Gift Giving.

Pleasant associations

A beach house is the next student’s gift. The follow-
ing student’s statements from the classroom paragraph
are considered to be essential for the action research:
“ I associate you with the ocean. You can be as quite as
it is and your emotions might be like a storm in gloomy
weather.” Student four found the above mentioned opin-
ion extremely appealing: “I experienced unusual emo-
tions when I read the association of my character with
the ocean. It was amazing.” Not only are the authors of
these two viewpoints groupmates, but they are also good
friends. As human beings, they experience a wide range of
emotions. In light of this, the activity Gift Giving invites
them to share their knowledge of each other with us.

A considerable incentive

The speaker’s dream present is a globe. Here is a
piece of information by one of the students that is worth
analyzing: “You proved that you are a truly magnificent
person with a big heart and a unique inner world. I can
say with total confidence that you will achieve everything,
at least, you deserve it.” Student five was inspired by the
above stated detail and provided the following explana-
tion for her positive approach to the paragraph: “I am
very happy that she thinks I can achieve my goals. She can
motivate and support me. Her opinion plays an important
role in my life.” This particular feedback suggests that the
student was elated by the thought that there is someone
around her, who is committed to encouraging her. The
student received a certain level of motivation to strive for
success in reaching her goals.

Conclusion

The activity Gift Giving is a wonderful vehicle for fo-
cusing teachers’ attention on training university students
to use collocations in writing and speaking. Students are
exposed to effective learning conditions that encourage
them to deepen their understanding of collocations. They
are motivated to use those insights when they encounter
a diverse range of views at classes. Every step of the activi-
ty enables learners to link their ideas to their groupmates’
thoughts and this creates an illuminating experience,
which facilitates an exceptional team spirit.

The activity places an increased emphasis on enhanc-
ing students’ genuine interest in learning collocations
and their enthusiasm to deliver effective presentations.
This combination of skills creates incentives for learners
to strive towards successful results in producing colloca-
tions. At the same time, students continue to maintain a
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considerable interest in learning more about one another.
On the whole, the activity Gift Giving reminds students
that their opinion either in a written or oral form is of par-
ticular significance. Exchanging crucial ideas, asking and
answering fundamental questions, and leading useful dis-
cussions allows students to have a considerable amount
of engagement with English in an EFL context. In this
regard, the activity Gift Giving acknowledges the value
of creative teaching. It promotes active learning and stu-
dents become empowered when they consider alternative
perspectives and feel comfortable to explore a wide range
of new ideas.

References:

1. Axelrod R.B. & Cooper R.C. (1991). The St.Martin’s guide
to writing. New York: St. Martin’s Press.

2. White, E.M. ( 1998). Developing successful college writing
programs. Calendar Islands Publishers LLC; Portland, Maine.

3. Gebhardt, C., & Rodrigues, D. ( 1989). Writing: processes
and intentions. Lexington, Massachusetts Toronto: D.C. Heath
and Company.

4. Dobson, ]. (1992). Effective techniques for English
conversation groups. (3 edition). Washington, D.C.: Newbury
House Publishers

5. Hedge, T. ( 2005). Writing. ( 2" edition). Oxford: Oxford
University Press.

=]



