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DEVELOPING SPEAKING ACTIVITIES

According to Ur (1996)”of all the four skills (listening, speaking, reading and writing),
speaking seems intuitively the most important.” Indeed, whether for business or pleasure, a
primary motivation to learn a foreign language is to be able to converse with speakers of that
language. This explains why so many language learners are very interested in the speaking skills.
However, in addition to be an important skill, speaking is also a great challenge for foreign
language learners, and students must master several difficult microskills including the
pronunciation, stress and intonation and appropriate use of formal and informal expressions. To
complicate the matters, students in English as a foreign language environment have little
opportunity to speak English outside of the classroom.

The goal of teaching speaking skills is communicative efficiency. Learners should be
able to make themselves understood, using their current proficiency to the fullest. They should
try to avoid confusion in the message due to faulty pronunciation, grammar, or vocabulary, and
to observe the social and cultural rules that apply in each communication situation. To help
students develop communicative efficiency in speaking, instructors can use a balanced activities
approach that combines language input, structured output, and communicative output.

Speaking is "the process of building and sharing meaning through the use of verbal and
non-verbal symbols, in a variety of contexts. Speaking is a crucial part of second language
learning and teaching. Despite its importance, for many years, teaching speaking has been
undervalued and English language teachers have continued to teach speaking just as a repetition
of drills or memorization of dialogues. However, today's world requires that the goal of teaching
speaking should improve students' communicative skills, because, only in that way, students can
express themselves and learn how to follow the social and cultural rules appropriate in each
communicative circumstance.

Traditional classroom speaking practice often takes the form of drills in which one
person asks a question and another gives an answer. The question and the answer are structured
and predictable, and often there is only one correct, predetermined answer. The purpose of
asking and answering the question is to demonstrate the ability to ask and answer the question.
In contrast, the purpose of real communication is to accomplish a task, such as conveying a
telephone message, obtaining information, or expressing an opinion. In real communication,
participants must manage uncertainty about what the other person will say. Authentic
communication involves an information gap; each participant has information that the other does
not have. In addition, to achieve their purpose, participants may have to clarify their meaning or
ask for confirmation of their own understanding.

To create classroom speaking activities that will develop communicative competence,
instructors need to incorporate a purpose and an information gap and allow for multiple forms of
expression. However, quantity alone will not necessarily produce competent speakers.
Instructors need to combine structured output activities, which allow for error correction and
increased accuracy, with communicative output activities that give students opportunities to
practice language use more freely

Now many linguistics and English teachers agree on that students learn to speak in the foreign
language by "interacting". Communicative language teaching and collaborative learning serve
best for this aim. Communicative language teaching is based on real-life situations that require
communication. By using this method in EFL classes, students will have the opportunity of
communicating with each other in the target language.



It is essential that the speaking should be equally divided among group members. At the end,
the class decides on the winning group who defended the idea in the best way. This activity
fosters critical thinking and quick decision making, and students learn how to express and justify
themselves in polite ways while disagreeing with the others. For efficient group discussions, it is
always better not to form large groups, because quiet students may avoid contributing in large
groups. The group members can be either assigned by the teacher or the students may determine
it by themselves, but groups should be rearranged in every discussion activity so that students
can work with various people and learn to be open to different ideas. Lastly, in class or group
discussions, whatever the aim is, the students should always be encouraged to ask questions,
paraphrase ideas, express support and check for clarification

Producing the English speech sounds and sound patterns, using word and sentence stress,
intonation patterns and the rhythm of the second language, selecting appropriate words and
sentences according to the proper social setting, audience, situation and subject matter, using
language as a means of expressing values and judgments are the best way to provide the learners
to speak in the best way.

Speaking lessons often tie in pronunciation and grammar, which are necessary for effective oral

communication. Or a grammar or reading lesson may incorporate a speaking activity. Either
way, your students will need some preparation before the speaking task. This includes
introducing the topic and providing a model of the speech they are to produce. A model may not
apply to discussion-type activities, in which case students will need clear and specific
instructions about the task to be accomplished. Then the students will practice with the actual
speaking activity.
These activities may include imitating (repeating), answering verbal cues, interactive
conversation, or an oral presentation. Most speaking activities inherently practice listening skills
as well, such as when one student is given a simple drawing and sits behind another student,
facing away. The first must give instructions to the second to reproduce the drawing. The second
student asks questions to clarify unclear instructions, and neither can look at each other's page
during the activity. Information gaps are also commonly used for speaking practice, as are
surveys, discussions, and role-plays.
Many language learners regard speaking ability as the measure of knowing a language. These
learners define fluency as the ability to converse with others, much more than the ability to read,
write, or comprehend oral language. They regard speaking as the most important skill they can
acquire, and they assess their progress in terms of their accomplishments in spoken
communication.

Language learners need to recognize that speaking involves three areas of knowledge:

e Mechanics (pronunciation, grammar, and vocabulary): Using the right words in the right
order with the correct pronunciation

o Functions (transaction and interaction): Knowing when clarity of message is essential
(transaction/information exchange) and when precise understanding is not required
(interaction/relationship building)

e Social and cultural rules and norms (turn-taking, rate of speech, length of pauses between
speakers, relative roles of participants): Understanding how to take into account who is
speaking to whom, in what circumstances, about what, and for what reason.

In the communicative model of language teaching, instructors help their students develop this
body of knowledge by providing authentic practice that prepares students for real-life
communication situations. They help their students develop the ability to produce grammatically
correct, logically connected sentences that are appropriate to specific contexts, and to do so using
acceptable pronunciation.

Students often think that the ability to speak a language is the product of language learning, but
speaking is also a crucial part of the language learning process. Effective instructors teach
students speaking strategies -- using minimal responses, recognizing scripts, and using language
to talk about language -- which they can use to help themselves expand their knowledge of the



language and their confidence in using it. These instructors’ help students learn to speak so that
the students can use speaking to learn.

Language learners who lack confidence in their ability to participate successfully in oral
interaction often listen in silence while others do the talking. One way to encourage such learners
to begin to participate is to help them build up a stock of minimal responses that they can use in
different types of exchanges. Such responses can be especially useful for beginners. Minimal
responses are predictable, often idiomatic phrases that conversation participants use to indicate
understanding, agreement, doubt, and other responses to what another speaker is saying.
Instructors can help students develop speaking ability by making them aware of the scripts for
different situations so that they can predict what they will hear and what they will need to say in
response. Through interactive activities, instructors can give students practice in managing and
varying the language that different scripts contain.

Language learners are often too embarrassed or shy to say anything when they do not understand
another speaker or when they realize that a conversation partner has not understood them.
Instructors can help students overcome this reticence by assuring them that misunderstanding
and the need for clarification can occur in any type of interaction, whatever the participants'
language skill levels. Instructors can also give students strategies and phrases to use for
clarification and comprehension check.

By encouraging students to use clarification phrases in class when misunderstanding occurs and
by responding positively when they do, instructors can create an authentic practice environment
within the classroom itself. As they develop control of various clarification strategies, students
will gain confidence in their ability to manage the various communication situations that they
may encounter outside the classroom.

Two common kinds of structured output activities are information gap and jigsaw activities. In
both these types of activities, students complete a task by obtaining missing information, a
feature the activities have in common with real communication.

InformationGapActivities:

o Filling the gaps in a schedule or timetable: Partner A holds an airline timetable with some
of the arrival and departure times missing. Partner B has the same timetable but with
different blank spaces. The two partners are not permitted to see each other's timetables
and must fill in the blanks by asking each other appropriate questions. The features of
language that are practiced would include questions beginning with "when" or "at what
time." Answers would be limited mostly to time expressions like "at 8:15" or "at ten in
the evening."

e Completing the picture: The two partners have similar pictures, each with different
missing details, and they cooperate to find all the missing details. In another variation, no
items are missing, but similar items differ in appearance. For example, in one picture, a
man walking along the street may be wearing an overcoat, while in the other the man is
wearing a jacket. The features of grammar and vocabulary that are practiced are
determined by the content of the pictures and the items that are missing or different.
Differences in the activities depicted lead to practice of different verbs. Differences in
number, size, and shape lead to adjective practice.

These activities may be set up so that the partners must practice more than just grammatical and
lexical features. For example, the timetable activity gains a social dimension when one partner
assumes the role of a student trying to make an appointment with a partner who takes the role of
a professor. Each partner has pages from an appointment book in which certain dates and times
are already filled in and other times are still available for an appointment. Of course, the open
times don't match exactly, so there must be some polite negotiation to arrive at a mutually
convenient time for a meeting or a conference.

Jigsaw Activities:

Jigsaw activities are more elaborate information gap activities that can be done with several
partners. In a jigsaw activity, each partner has one or a few pieces of the "puzzle," and the



partners must cooperate to fit all the pieces into a whole picture. The puzzle piece may take one
of several forms. It may be one panel from a comic strip or one photo from a set that tells a story.
It may be one sentence from a written narrative. It may be a tape recording of a conversation, in
which case no two partners hear exactly the same conversation.

e In one fairly simple jigsaw activity, students work in groups of four. Each student in the
group receives one panel from a comic strip. Partners may not show each other their
panels. Together the four panels present this narrative: a man takes a container of ice
cream from the freezer; he serves himself several scoops of ice cream; he sits in front of
the TV eating his ice cream; he returns with the empty bowl to the kitchen and finds that
he left the container of ice cream, now melting, on the kitchen counter. These pictures
have a clear narrative line and the partners are not likely to disagree about the appropriate
sequencing. You can make the task more demanding, however, by using pictures that
lend themselves to alternative sequences, so that the partners have to negotiate among
themselves to agree on a satisfactory sequence.

e More elaborate jigsaws may proceed in two stages. Student’s first work in input groups
(groups A, B, C, and D) to receive information. Each group receives a different part of
the total information for the task. Students then reorganize into groups of four with one
student each from A, B, C, and D, and use the information they received to complete the
task. Such an organization could be used, for example, when the input is given in the
form of a tape recording. Groups A, B, C, and D each hear a different recording of a short
news bulletin. The four recordings all contain the same general information, but each has
one or more details that the others do not. In the second stage, students reconstruct the
complete story by comparing the four versions.

With information gap and jigsaw activities, instructors need to be conscious of the language
demands they place on their students. If an activity calls for language your students have not
already practiced, you can brainstorm with them when setting up the activity to preview the
language they will need, eliciting what they already know and supplementing what they are able
to produce themselves.

Students often think that the ability to speak a language is the product of language learning,

but speaking is also a crucial part of the language learning process. Effective instructors teach
students speaking strategies -- using minimal responses, recognizing scripts, and using language
to talk about language -- which they can use to help themselves expand their knowledge of the
language and their confidence in using it. These instructors’ help students learn to speak so that
the students can use speaking to learn.
Teaching speaking is a very important part of second language learning. The ability to
communicate in a second language clearly and efficiently contributes to the success of the
learner in school and success later in every phase of life. Therefore, it is essential that language
teachers pay great attention to teaching speaking. Rather than leading students to pure
memorization, providing a rich environment where meaningful communication takes place is
desired. With this aim, various speaking activities such as those listed above can contribute a
great deal to students in developing basic interactive skills necessary for life. These activities
make students more active in the learning process and at the same time make their learning more
meaningful and fun for them.

USED LITERATURE:

1. Celce-Murcia. M. 2001. Teaching English as a Second or Foreign Language (3rd ed).
USA: Heinle&Heinle.

2. Chaney, A.L., and T.L. Burk. 1998. Teaching Oral Communication in Grades K-8.
Boston: Allyn&Bacon.

3. Baruah, T.C. 1991. The English Teacher's Handbook. Delhi: SterlingPublishingHouse.



Brown, G. and G. Yule. 1983. Teaching the Spoken Language. Cambridge: Cambridge
University Press.

Harmer, J. 1984. The Practice of English Language Teaching. London: Longman.
McDonough, J. and C. Shaw. 2003. Materials and Methods in ELT: a teacher’s guide.
Malden, MA; Oxford: Blackwell.

Nunan, D., 2003. Practical English Language Teaching. NY:McGraw-Hill.

Staab, C. 1992. Oral language for today's classroom. Markham, ON: PippinPublishing



	АСАНАЛИЕВАЧ. Н.
	Many language learners regard speaking ability as the measure of knowing a language. These learners define fluency as the ability to converse with others, much more than the ability to read, write, or comprehend oral language. They regard speaking as the most important skill they can acquire, and they assess their progress in terms of their accomplishments in spoken communication.

