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Among the many strategies and tools to incorporate meaningful activities into the writing
curriculum, the use of the Internet stands out for its ability to create conditions for idea
generation, research, and collaboration, especially with teenage learners who are accustomed to
interacting online with social media. Social networking that is targeted to ESL/EFL writing
instruction also offers great potential to integrate the additional skills of reading, speaking, and
listening. Some examples of software that allows people to connect, to communicate, and to
collaborate online are blogs, wikis. These platforms are interactive and multimodal by nature and
place texts, images, videos, and audio recording in one location visited by a community of
language learners. In addition to discussing the benefits of the process approach to writing, this
article will illustrate how teachers can take advantage of some of the latest Internet technology to
promote writing tasks in the ESL/EFL classroom. Specific lessons that were applied in an
advanced skills-integrated English course will exemplify how to supplement regular classroom
activities with the interactive and multimodal features of online social media platforms—a blog
network.

The process approach to writing

A major goal of ESL/EFL writing pedagogy is to engage students in interactive and social,
rather than individual, processes of planning, drafting, and revising texts of different genres that
will serve authentic communicative purposes. According to numerous second language
researchers and educators, ESL/EFL writing pedagogy should include (1)a large amount of
writing practice, (2)several varieties of texts and motivating tasks, (3)opportunities for revision
and feedback, and (4)models of acceptable texts.According to Hedgcock , the procedural aspects
of writing instruction for students are often insufficient. In particular, the writing assignments in
textbooks published by international publishers do not always provide the information students
need in order to develop effective writing strategies. Teachers should therefore plan their
instruction to encompass all the stages of the writing process: brainstorming for ideas that are
related to students’ l i ves and a-writingtthat usds i
graphic organizers and outlines to show students how to plan their writing; drafting, revising,
and asking for feedback through peer review; and using assessment rubrics that are shown to
students before they produce their texts to make expectations clear. Instructors should always
keep in mind that writers do not perform these stages linearly, but rather like in a pinball game ,
in which the ball moves back and forth. According to Hyland , the identification of different
writing genres with specific social contexts complements process writing. According to Bakhtin
(1992), genres have forms that are quite fixed, which indicates that ESL/EFL students must
receive explicit instruction regarding the discourse genres or types they will have to produce
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(Cope and Kalantzis 1993). Therefore, the introduction of written genres should include
scaffolding instruction, which consists of strategies to make the writing process more accessible,
especially for students who are learning the skill for the first time. This is accomplished by
clarifying the purpose for writing, relatingt he t opi ¢ t o the student
create a visual context, and establishing a context for free expression and collaborative peer
review.It is also important to raise awareness by exposing students to one or two model texts so
they begin to identify the rhetorical features of different genres, such as persuasive, expository,
and narrative texts. Instructors should not assume that students will pick up rhetorical patterns
and conventions incidentally, and so they should be taught. One way to accomplish this is
through the technique of noticing, which can be used to stress linguistic aspects of a text by
underlining, highlighting, or using another emphatic method to ensure that students focus on and
learn the rhetorical features of a certain genre.

Social use of the Internet

The Internet can be used in a variety of ways to support process writing as students
develop their writing skills in various genres. Although the Internet is a naturally motivating tool
and many young learners are familiar with using information technology, it is important for
teachers to be active facilitators when the Internet is used for language learning. Since the
Internet is multilingual, an obvious issue is how to make sure that students use English for their
online tasks. In addition, teachers who have never used blogs or social media for the
development of process writing might feel lost about what steps to take to make the activities
interactive and motivating. Fortunately, these instructors can consult widely available and user-
friendly online resources to make the technology accessible. For example, blogs and Ning
networks are two widely used online platforms that can be easily researched and adapted to all
stages of the process approach.

Blogs

A blog (a blend of the words web and log) is a web page with regular diary or journal
entries that incorporates different postings by authors and responses to these posts by an
audience. According to Bloch (2008), blogs are an ideal resource for the teaching of writing
because they:

e easy to create and maintain;

e encourage students to be more prolific writers;

¢ to make writing easier to share;

e to support group work, feedback, and collaboration;

e to provide opportunities to write outside of class;

e can link to related texts and multimedia;

and provide students with a sense of authorship; and can be used in various ways by the
instructor.Blogs are easy to set up and posts are simple to comment on. Two websites that
support the free creation of blogs are www.blogger.com and http://wordpress.com. It is an
excellent resource for teachers who need help setting up and using blogs.)

Writing task 1: Blogging an argumentative essay The first writing task uses a class blog in
a collaborative effort to compose a short argumentative essay.

Step 1: Topic selection

The curricular guidelines of the course required students to write a text in the
argumentative genre. It is well known that Brazilians are great fans of soccer; therefore,

this sport topic was selected both for its motivational appeal and to quickly activate the

student s’ abundant background knowl edge

Step 2: Prewriting activities

For purposes of developing a controversial topic related to soccer, a blog was created with
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the title —The Besitr SSoaclcaerri eRl. dly eTrhse abnldo gT hpel
additional Internet texts about the topic. Pre-selecting the links enables the teacher to monitor
how students paraphrase the research. Eventually, the teacher can encourage students to search
on their own for additional information; however, it is always important to teach students to
judge the authenticity and reliability of the material they find on the Internet. Therefore, students
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morepopul ar than soccer, the focus <can be

celebrities, the teacher might want to follow the same procedure to help students develop an
argumentative text about movi e s&thiregrd O
possibility is to initiate a talkgroup about a specific topic and invite students to record and post
their opinions in an audio format. This can be done with a free online voice recording tool such
as Voxopop (www.voxopop.com). The only disadvantage is that VVoxopop does not allow images
to accompany the audio presentation. Another alternative is to create a slidecast, which is a
multimedia presentation complete with sound and images that can be established with a free
Slideshare account (www.slideshare.net). For example, students could upload a PowerPoint
presentation with written details and images of the gadgets along with an MP3 podcast that can
be recorded by using the open source voice recording software Audacity, which can be
downloaded for free at http://audacity.sourceforge.net.When the students were asked to record
their texts, they were initially reluctant, saying that they would be embarrassed to perform a
speaking activity for a wider audience. It is not uncommon for students to be apprehensive about
using their second language in front of an audience, especially in unfamiliar contexts. Even in
the most prestigious private schools in Kyrgyzstan, teachers have just begun to use computers
and projectors, and have not reached the stage where students are generating content online. To
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overcome the students’ objection, I pr opos e

with anyone outside the class, to which the students agreed.

Conclusion

The activities described in this article exemplify how web-based social networking tools
offer excellent opportunities to conduct the pre-writing, drafting, peer review, and revising steps
of the writing process. In addition to developing important writing and other skills in English and
learning to work collaboratively on projects, using the Internet for ESL/EFL instruction also
advances student s’
interests, students are apt to respond enthusiastically and work collaboratively to craft written
work in the types of genres that will benefit them in their academic pursuits and subsequent
careers.
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