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PRINCIPLES OF INTERCULTURAL APPROACH IN THE CLASSROOM

Knacera MagaHusIT apajibIK BIKMAIAPALIH HETU3IePUH KOII0HYY
IpuHIUNBI MEXKYJILTYPHBIX IOAX0A0B B KJlacce

Annotation: This article presents that now intercultural learning is beginning to impact on English Language Teaching.
Intercultural approach is important because it is a way of under standing each other and to learn how to respect one’s individuality
and promote peace in the society. The intercultural approach aims to enhance positive community life between individuals from
various cultures and religions by focusing on individuals as a central element and holders of rights. Intercultural approach to
language teaching and learning are considered that it takes the development of cultural understanding and the ability to use
cultural knowledge to facilitate communication as primary goals for language learning. Some of main principles that teachers
use to develop an intercultural approach in their classroom to enhance their learners’ experiences of language and culture
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OONYULYHYA HCAKULLL MYULYHY Y20 MYMKYHUYAYK Oepem. Maoanusm apanvlk vikmanap ap mypoyy 310epOur MadaHusmmapsl
JICAHA OUHULL UUEHUMOEPU UHCAHOAPObIH APACHIHOA KOOMOYK MYPMYWMA 63YH QbR JCYPYYHY HCAKUWbIPMYY2a 6a2blmmancaH.
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OUNUM HCAHA MAOAHUU OEHEIINUH JHCOOPYAANMYY YUYH OKVIMYYUyaap MAOAHUAM apanblK bIKMALapoOblH O30KMYY Hecuoepun
Kaaccma KoiooHywan.

Allllﬂm(ll(ll}l.‘ Cmamobs npedcmaeﬂﬂem, Umo MedNCK)YJibmypHoe 06_}7%6‘1—[“6‘ HayuHaem 6J1Usinsb HaA npenodaeai—tue
AH2IUICKO20 A3bIKA. MedcKynbmypHulli n00X00 3M0 YCMAHOBNEHUe B3aUMONOHUMAHUS Opy2 Opyed U O0aém 803MOMCHOCHb
00YYAIOWUMCS KAK MOJICHO JIydule NOHAMb UHOAZBIYHYIO KYAbmypy. MedxcKyismyprulili nooxo0 HAnpaeien Ha yiyduleHue
NO3UMUBHOLL oﬁmecmge}moﬁ HCU3HU /MZJIC()y JAUYHOCMAMU U3 PA3HBbIX KY1bmyp U peﬂuzm?. B unoszvlunom oﬁmenuu BAJHCHO 3HAMb
He MOJIbKO A3blK U npasujia e2co UCnOolb306A4HUA, HO U Y4UMbIEAINb HOPMbL COYUATIbHO20 n06e¢)eyu}z, HAYUOHAIbHO-K)/IbmypHble
mpaouyuu U NpuebluKU npucyuue Oopy2omy Hapoody. Hexomopvle u3 OCHOBHbIX NPUHYUNOS, KOMOpble npenodasameni
UCNONBLIVIOM OIS PA3BUMUSL MEHCKYTIbMYPHO20 NO0X00d 8 Kildcce, NO8bIUAION YPOBEHb 3HAHUIL KYJIbMYPbl CEOUX YUAUUXC

Key words: Intercultural dialogue, a globalized world, socioeconomic status, behaviors, dynamic and variable, context-
specific information and support, being adaptable, flexible and responsive to evidence, teaching across culture, principles of
intercultural approach, mutual respect,

Ypyummyy ce306p: Maoanuii apanvix cyinowyyaop, OyuHoayk enobamuzayus, COYuoIKOHOMUKATLIK aban: JCypyu-
mypyut, KOHMEKCMMUK- 032040 MAAILIMAM JICAHA KONO0O, AUbIK-AUKLIHOBIKKA UHUNYIIK OONYY, 63 apa Cblil, 21 apaiblk
MAOAHUAM GPKBLLYY Yen MUnuH yupomyy, MaoaHusmmap apanblk MamMunenun ap mypoyynyeyHyH Heausoepu.

Knrwouesvie cnosa: MeDICKyflbmyprllZ ()uaﬂoz, 2,’106(1.’1143611414,% mupa, COUHOSKOHO/WM'-I@CKMI; cmamyc, nogedeyue,
OUHAMUYECKUTI U NEPEMEHHbIll, KOHMEKCMHO- CReyu@uyuecKkas uHGopmayus u noooepicka, Guims a0anmupyemvim, UOKUM U
omeemcmeeHHbIM K 00Ka3ame/zbcmemz, 06y‘{€HM€ uepes Kyiomypy, 83aumoysasitcerue, npUHYUnvl MexdcKyi1ovhnypHoco nooxooa.

Experts stated that the Good Practice Principles in Teaching Across Cultures have been
developed to guide and inform practice. They are designed to help program leaders and teachers to
design, implement and evaluate curricula and teaching practices. Those who provide learning
support services may also find the guides useful in the evaluation of their contributions to effective
teaching and learning across cultures.

Good teaching across cultures will: Focus on students as learners; Respect and adjust for
diversity; Provide context-specific information and support; Facilitate meaningful intercultural
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dialogue and engagement; Be adaptable, flexible and responsive to evidence; Prepare students for
life in a globalized world. [1: 1999].

Principle 1: Focus on students as learner Students who enter tertiary education have been
learning for years, within differently organized systems and using a range of teaching and learning
methods. All students, not just some students, need to adjust to the disciplinary and academic
cultures of their universities. It is important to make expectations of learners clear and transparent.
Even with help, transition can be difficult and may take some students longer than others. Effective
intercultural teaching assumes everyone benefits from expanding their repertoire of learning
behaviors. Some students will prefer to absorb information by listening carefully, taking notes and
reviewing lecture content online. Others will prefer to ask questions, challenge the ‘facts’ that are
presented and engage you and other students in argument and debate. Transition into a new
academic culture will usually require students to acquire different skills and adopt locally valued
behaviors in order to be effective learners [2: 2000].

In line with this principle you can teach effectively across cultures by, for example:

- providing prompt feedback to students on their performance, including their use of language
for academic and professional purposes; - not making assumptions about students’ learning
preferences based on their cultural background or their appearance; - providing a variety of learning
and assessment activities; - providing examples, models and suggestions of ways of approaching
learning in the discipline; facilitating the development of self-assessment and reflection on
learning; - embedding the development of academic and information literacy skills into your
course; - supporting the development of communities of learners through, for example, peer
mentoring and peer assisted study programs[3: 2003]. Principle 2: Respect and adjust for
diversity

Terms such as ‘international students’, ‘domestic students’ and ‘indigenous students’ are
frequently used, and with good reason, but they can mask the diversity within these groups.
Indigenous, international and domestic students differ markedly, for example in terms of ethnicity,
socio-economic status and age as well as in their prior experience of education, work and life.
There are also variations in English language capability within each group. Diversity can be a
resource that enriches all students’ learning if teachers are able to create an inclusive learning
environment. Teaching and learning within a culturally inclusive learning environment requires
effort from teachers and students. For teachers, the aim is to create a learning culture that exposes
all students to multiple perspectives, challenges them and connects with them with alternative
views of the world. Inclusive teaching treats different ways of knowing as a valuable resource for
learning. Students are unlikely to respect and value their diverse peers’ knowledge unless
encouraged to do so. Respecting and adjusting for diversity requires judgment and reflective
practice on the part of the teacher and reflection on the effectiveness of any attempt to create a
more inclusive teaching environment for all students. You can teach effectively across cultures,
adjusting for diversity, by, for example:

- finding out about incoming students’ linguistic, cultural and educational backgrounds.
Student groups will differ, one from another and individuals will differ within those groups; -
recognizing diversity in the cultural, socio-cultural, academic and linguistic backgrounds of the
local student population; -adjusting teaching, learning and assessment activities to take into
account and utilize your students’ diverse cultural, socio-cultural, academic and linguistic
backgrounds, work and life experiences;- asking students about their preferred modes of learning
and encouraging them to try new approaches to learning; - seeking out examples, suggestions and
guidance on effective ways in which others have made adjustments to cater for student diversity.
Principle 3: Provide context-specific information and support People will bring different
expectations and attribute different meanings to their surroundings, settings and circumstances.
The context will shape their own behavior and how they expect others



to behave but most remain unaware of what they expect or assume in a familiar setting or situation. It is
easy to assume that others understand context in the same way that we do. Teaching and learning is an
interaction where individual teachers and students may have very different expectations of each
other. Context-specific information and support makes expectations transparent. Clarity is especially
important in relation to assessment expectations including the criteria by which success will be
measured. A second aspect requiring explicit context-specific information is tertiary academic skills,
such as academic writing, information literacy, numeracy and computer literacy. You can teach
effectively across cultures, adjusting information for context, by, for example:

-conducting a needs analysis at the beginning of a course and using findings to shape
provision; -referring students where necessary to specialist services, preferably tailored to the
needs of your course/subject;- encouraging students in lectures and tutorials and/or online to ask
guestions about expectations in relation to assessment criteria (including the weighting of
components such as grammar, vocabulary, content and structure); -explaining what different task
requirements mean (‘evaluate’, ‘justify’, ‘analyze’) and creating opportunities for students to use
and critique exemplars of efforts to meet task requirements; -clarifying what good performance is
by providing marking rubrics which explain each criterion; clarifying expected standards or
performance for specific assessment tasks; -waiting after asking a question to give less confident
English speakers time to formulate an answer.

Principle 4: Enable meaningful intercultural dialogue and engagement Creating environments
conducive to interaction is an important foundation for meaningful intercultural dialogue and
engagement. Recent research highlights the importance of teacher intervention focused on
enabling meaningful intercultural dialogue and engagement such as:
creating opportunities for all students to learn and “practice” intercultural communication skills; -
planning and managing formal group work across programs so that early experiences of
intercultural learning which are not sufficient on their own, are followed up at different stages of
the program and skills are consolidated. Creating opportunities for domestic and international
students to interact outside of the classroom is particularly useful. You can teach effectively across
cultures and enable dialogue and engagement by, for example: designing cross-cultural tasks which
use and link with students’ knowledge and experience; providing specific preparation and support
for all students to develop their cross-cultural communication skills prior to and during group tasks;
ensuring appropriate support is available to develop all students’ academic and social language
skills; assessing the development of intercultural skills and individual students’ participation in
intercultural group work at regular intervals; assessing the process as well as the outcome of cross-
cultural group assignments; encouraging self-reflection and self-assessment by students as they
engage in cross-cultural group assignments.

Principle 5: Be adaptable, flexible and responsive to evidence [4: 2002]

Good teaching requires the ability to adapt methods and approaches, including those for
assessment, to different contexts and student groups. Culturally inclusive teaching requires a
certain amount of flexibility in planning and delivery and it assumes teachers respond to evidence
showing a need for change. Teachers who wish to check their effectiveness in working with
students from diverse cultural backgrounds can consult evaluation data and can access the
extensive literature available. Analysis of data by cultural group can provide insights. For example,
it may show if students are unfairly disadvantaged because of their cultural background. This is
especially important in relation to assessment. You can teach effectively across cultures, remaining
flexible and adaptable, by, for example:

- designing assignments that allow all students, regardless of their cultural background, to
draw on their life experiences as they learn; - seeking regular feedback from colleagues on your
effectiveness in upholding each of these Good Practice.
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- engaging with literature on teaching and learning across cultures; - experimenting with a
variety of different approaches to teaching and monitoring their effectiveness with different groups
of learners; - collecting evidence and advice on your effectiveness as a teacher of diverse cultural
groups from a variety of sources

- seeking out colleagues from diverse backgrounds and discussing approaches to teaching
with them

Principle 6: Prepare students for life in a globalized world Globalization is an ongoing process. It has
created a world that is both more connected and more divided, in which power and resources are not shared
equally. Ethical action and social responsibility underpinned by understanding of and respect for other ways of
knowing and ways of being are increasingly important. As graduates, today’s students will take on roles as
citizens and professionals in this interconnected world. Many will become leaders in their field. Most
universities have statements of graduate qualities or attributes related to global citizenship which connect with
other graduate attribute statements. Using these to inform course and program design and review focusses
attention on the development of the knowledge, skills and attitudes to thrive in the globalized world of the
future. If the curriculum is essentially ethnocentric in focus it is unlikely to challenge stereotypes, contribute
to greater equality, enhance understanding and appreciation of other cultures and prepare students for the
international, intercultural and global context of their future lives. You can teach effectively across cultures and
prepare students for life in a globalized world by, for example:

- developing your students’ understanding of the requirements of professional practice and
citizenship in a globalized world

- discussing the progressive development of the skills, knowledge and attitudes required of
global citizens and professionals across the program informally with colleagues and as part of
formal periodic course and program reviews

Finally, experts state that when language teaching has focused only on learning the language code,
students have few opportunities to develop such understanding. Moreover, when cultural input is limited to
isolated snippets of information about the target culture, this too provides little opportunity for deep cultural
learning. Thus, cultural analyses are always aimed at a moving target.
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